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Dušan Stojnov 
FROM PSYCHOLOGY OF PERSONALITY TO PSYCHOLOGY OF PERSONS 

The paper considers diverse approaches to human subjectivity conceptualization. On the one hand, a summary is made 
of an established psychological view of personality as an intrinsic psychological entity responsible for stylistic 
differences in the behavior of isolated individuals, founded on the traditional Cartesian view. On the other hand, more 
recent views are presented, which take human subjectivity as personhood i.e. responsible action of moral subjects, 
placed within amongst-people space, and implying allied activity of persons in a social community. In addition, 
consideration is given to new methodological demands for psychologists who want to research the domain of human 
personhood as well as to deviations of a »new paradigm« of psychological investigations from scientific tradition in 
viewing methods that has prevailed in psychology until recently. Clarification of demands for studying personhood is a 
new trend in psychology, so it should be stressed that such orientation, despite its long-lasting past, virtually has a very 
short history.  
Key words: human nature, person, personhood, personality, agency, methodology, »new paradigm«. 

 
Ljubomir Koci� 

ACTIVE SCHOOL OF ADOLPHE FERRI��RE 

The paper presents views of Adolphe Ferrière, a Swiss educator and psychologist and a Professor at the »Jean-Jacques 
Rousseau« Institute, about active school – one of the »new school« movements that emerged in the first half of 20th 
century as a countermove to traditional school founded on Herbartian conception of education. Condemning old 
school’s intellectualism and verbalism, active school turns towards a child, his nature, needs and interests, and declares 
activity, »child’s self-work«, the basic principle of education. The paper points out Ferrière’s contributions to the 
transformation of »learning school« into »working and activity school«. After presenting Ferrière’s criticism of 
traditional school as well as a number of »new school« movements, the author provides in more detail essential features 
of active school. Ferrière’s argumentation against attempts to identify active school with »handwork school« and 
against tendencies to make it equal with »active methods« is herein presented. Also, the author elaborates why Ferrière 
turns down the objection that active school neglects intellectual education and why he does not accept pragmatic 
qualifications of active school. Consideration is given to the demands of active school for teacher education i.e. 
characteristics that a »new school« teacher should possess as required by Ferrière. 
Key words: active school, child’s work, child’s nature, individuality, spontaneity, »new school«, »new education«, 
working school. 
 

Slobodanka Milanovi�-Nahod and Nadežda Šaranovi�-Božanovi� 
DEVELOPMENT OF COGNITIVE ABILITIES AS EDUCATIONAL GOAL 

The present paper sets out to consider cognitive abilities development, depending on learning and educational goals. 
Three standpoints and their effects on the quality of cognition are opposed: determination of tasks and goals 
beforehand, non-determination of tasks and goals beforehand, and alternative models where general and specific goals 
are planned, specification being left to curriculum executors. Thereafter, consideration is given to the learning theories 
where it is insisted either upon learner’s individual activities or upon planning of learning context which contains inter-
relations between teachers, learners and contents. Emphasis is placed on a discrepancy between theoretical ideas 
providing good reasons for independently constructed knowledge evaluation, on the one hand, and school practice that 
commonly does not attribute great importance to such knowledge, on the other hand. How the development of cognitive 
abilities will proceed in teaching depends largely on teachers themselves – their understanding of tasks and goals, 
qualifications they possess for school subject they teach, manner of executing instruction, and familiarity with student 
personality needs. We can accept the standpoint that we need the theory focusing straight on education, but must be 
broad enough to embrace both individual and contextual perspective as well as activities of both teachers and students. 
Key words: educational goals, conceptions of teaching, learning theories cognitive abilities, quality of knowledge.  

 
Slavica Maksi� and Mira Djuriši�-Bojanovi� 

CREATIVITY, KNOWLEDGE AND SCHOOL ACHIEVEMENT 

In the process of education the knowledge is acquired which is a necessary base for creativity. The problem of relations 
between creativity and knowledge in school context is posed as a problem of relations between creativity and academic 
performance due to the influence it has on personal and professional development of an individual. The paper presents 
the results of survey on relations between creativity, academic performance and academic preferences. Creativity was 
measured by the test for creative thinking – drawing production of Urban and Jellen, academic performance by general 
achievement, and academic preferences by a questionnaire. The sample comprised final primary school graders. Low 
and statistically significant positive correlation was found between creativity and school achievement in the sub-sample 
of girls. However, girls have a significantly better school achievement and prefer art as a school subject and the test 
administered demands visual art expression. Hence, it can not be claimed for sure that the obtained results reflect rea-
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listic differences in creativity between boys and girls. It is of vital importance for work in school the data that high 
creativity can be possessed by students who are failures at school. It has been concluded that initial step in the 
acquisition of knowledge that will contribute to student creative thinking and behavior is the development of cognitive 
flexibility.  
Key words: creativity, knowledge, academic performance, academic preferences, cognitive flexibility, pluralistic model 
of education. 
 

Mir�eta Danilovi� 
RECOGNITION AND DEVELOPMENT OF »EDUCATIONAL TECHNOLOGY« AS A SCIENTIFIC FIELD AND 

SCHOOL SUBJECT 

The paper explores the process of development, establishment and recognition of »educational technology« as an 
independent scientific field and a separate teaching subject at universities. The paper points to: (a) the problems that this 
field deals with or should deal with, (b) knowledge needed for the profession of »educational technologist«, (c) various 
scientific institutions across the world involved in educational technology, (d) scientific journals treating issues of 
modern educational technology, (e) the authors i.e. psychologists and educators who developed and formulated the 
basic principles of this scientific field, (f) educational features and potentials of educational technologies. Emphasis is 
placed on the role and importance of AV technology in developing, establishing and recognition of educational 
technology, and it is also pointed out that AV technology i.e. AV teaching aids and a movement for visualization of 
teaching were its forerunners and crucial factors for its establishing and developing into an independent area of teaching 
i.e. school subject. In summary it is stressed that educational technology provides for the execution of instruction 
through emission, transmission, selection, coding, decoding, reception, memorization, transformation of all types of 
pieces of information in teaching.  
Key words: educational technology, historical review, educational potentials. 
 

Djordje Kadijevich 
IMPACT OF WRITING ABOUT MATHEMATICS  

IN A HUMANISTIC CONTEXT ON MATHEMATICAL SELF-CONCEPT:  
A TWELFTH-GRADE PILOT STUDY 

As one’s learning results from a complex interplay among his/her cognitive, metacognitive and affective domains, the 
last of which determines the global context where cognition takes place monitored and controlled by metacognition, the 
learning outcomes may primarily be interpreted in affective terms. Having in mind a strong positive relation between 
mathematical self and mathematical achievement as well as that a humanistic approach to mathematics 
teaching/learning would promote higher mathematical self, this study examined whether writing about mathematics in a 
humanistic context influences mathematical self. This question was answered by comparing mathematical self of 
twelfth-grade gymnasium (high-school) students who wrote their matura works on mathematical themes (N=10) with 
that of their classmates who did that in other subjects (N=72). A higher mathematical self was found for these ten 
students, which may be commented with »those who chose to write matura works in mathematics were simply those 
with higher mathematical self and the writing contributed nothing to the outcome«. The values of other control 
variables measured in grades 9-12 evidence that it is more likely that this finding was influenced by the treatment.  
Key words: humanistic education, mathematical self, mathematics education. 
 

Vera Spasenovi� 
STUDENT PROSOCIAL BEHAVIOR AND ACADEMIC ACHIEVEMENT 

The paper considers correlation between student prosocial behavior and academic achievement. Attention first focuses 
on the issue of prosocial behavior defining, making it operational and measuring it. Next, consideration is given to the 
ways that prosocial behavior contributes to academic achievement. It is thought that prosocial behavior can produce 
indirect effects on student prosocial behavior because it is bound to certain academically relevant forms of behavior 
leading to successful learning and work. Also, correlation is interpreted by means of teacher’s preferences of prosocial 
students, which is reflected in teacher expectations and behavior towards students but in evaluating their work too. In 
addition, prosocial behavior may produce direct effects, for it is through peer prosocial interactions that positive intel-
lectual exchange is performed, which contributes to more successful mastering of teaching content. The paper provides 
a survey of investigations whose results indicate that there exists correlation between student prosocial behavior and 
academic achievement. Also, consideration is given to possible methods and treatments for encouraging prosocial 
behavior in school context, especially the role of teacher in the process and the importance of the program for 
promoting student prosocial skills. 
Key words: students, prosocial behavior, academic achievement, school.  
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Branka Pavlovi� 

PARTNER RELATIONS IN TEACHING AS A FACTOR ENCOURAGING LEARNING AND COGNITIVE 
DEVELOPMENT  

The paper discusses the role of partner relations established between teacher and student in encouraging learning and 
cognitive development. Partnership means a relationship where there exists equal mutual respect of partners. Learning 
is viewed as a construction process not as knowledge transmission and emphasis is placed on the importance of the 
»zone of subsequent development for asymmetric partner communication in the process of building up knowledge«. 
Attention focuses on two methods of learning in the teaching process: teacher-student cooperative learning and 
modeling. Several forms of partner communication are analyzed: discussion, conversation in a circle and asking 
questions on the part of students. The importance of partnership in teaching is illustrated by the results of a host of 
contemporary investigations in the sphere of teaching and learning. The major implications of those investigations for 
teaching practice are as follows: creating relaxing and non-hierarchical atmosphere in the process of learning; teacher 
and student training for communication skills important for partner relations; teacher training for cooperative work with 
students and application of modeling; developing conditions for the emergence of situational interest in teaching; 
utilization of techniques for encouraging spontaneous and free students’ questions in teaching. 
Key words: partner relations, asymmetric partnership, teacher, student, communication, teaching. 
 

Slobodanka Gaši�-Paviši� 
MEASURES AND PROGRAMS FOR PREVENTING VIOLENCE IN SCHOOL 

In many countries across the world schools are no longer a safe place for both students and school staff. Violence in 
school is an issue scarcely studied in Serbia and there are few articles in domestic professional literature. At national 
and local level there are not developed strategies, nor programs for preventing violence among students in our schools. 
There are no data about planned, systematic and organized prevention of violence in the practice of our schools. The 
data obtained by investigations indicate that it is necessary to apply adequate programs for preventing violence among 
students in our schools, despite the finding that violence in school is not that much conspicuous and serious problem 
like in other countries (USA, Israel, Japan, Austria, Germany). On the basis of relevant literature review, the present pa-
per highlights some very popular and less notorious measures and prevention programs applied in various countries. 
The aim of the paper is to transmit basic and essential pieces of information so as to gain insight into diverse existing 
approaches to prevention of violent behavior in school, hopefully to encourage our schools to pay more attention to 
preventing violence in school as soon as possible before it is too late.  
�ey words: school violence, student thuggish behavior, prevention of violence, programs for violence prevention, social 
behavior.  
 

Slavica Ševkuši� and Nikoleta Miloševi� 
DOES A SUCCESSFUL TEACHER EDUCATE LIKE A GOOD PARENT 

Starting from the assumption on the importance of influence that school and family exert on child development, the 
paper analyzes the effects of parental treatments on child social behavior. Empirical evidence proves that parents, who 
contribute to the fullest extent to their children’s successful adaptation to school conditions, possess a specific style of 
communication with their children: they consistently support just behavior standards, encourage a two-way 
communication, respect child’s opinions, are highly expectant of child’s responsible and mature behavior and care 
about his physical and emotional well-being. However, there is relatively lesser empirical evidence of teacher 
contributions to child successful adaptation to school conditions. The findings of more recent studies on the problem 
indicate that adaptation of younger age children significantly correlates with the quality of relations established with 
teacher, characterized by warmness, conflict absence and frank communication. The possibility of solving the problems 
children encounter is found in cooperation of school and family. A child generalizes his experience of family 
interpersonal relations onto relations he will find himself in throughout his life. In addition to family, the classes where 
cooperative relations intensively develop are a favorable base for socio-emotional development. Democratic and 
cooperative climate contribute to stronger ties between students. Joint activities of teachers, parents and peers, in and 
out of the class, are of crucial importance for student optimal socio-emotional development. 
Key words: parent, teacher, child, student, social behavior.  
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Ivana Lukovi� 

RELATIONS AND VALUES IN CHILDREN FAMILY EDUCATION: 
BETWEEN TRADITIONALISM AND MODERNISM 

The paper presents the results of investigations on the characteristics of relations and values in children family 
education considering traditionalism and modernism respectively. The investigations were carried out in 2003 in 
Belgrade comprising the sample of 173 parents of primary school sixth graders. The investigations were conducted by 
the poll technique. Traditionalism and modernism, respectively, in relations and values were integrally examined using 
indicators as follows: authority distribution in a family, parental general care of a child, parent expectations of children 
of different gender with regard to doing housework, educational achievement and characteristics they consider desirable 
for males and females respectively. The biggest move from traditionalism to modernism was noted in the sphere of 
authority distribution in a family. As for parental general care of a child and their expectations in the three separated 
domains, there are signs of intensive abandon of traditionalistic positions. On the whole, concerning relations and 
values in children family education, the majority of examined families are in transition from traditionalism to 
modernism. Also, the results demonstrate that parent education level and level of urban character of a setting where 
parents grew up largely determine the type of relations and values parents will give priority to in children family 
education.  
Key words: family, family education, family relations and values, traditionalism, modernism.  
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��/%� ����)������ � �'�(+	#� $����/�	��� ���%� %���)�'. �%	�'�, %���)'� %����� ��! ,���"%� (�)��
 ��$��������� � �'�(�, 
�	� ��%� � $��%$�)��	�� �"����"���(+	��� ��'������, � ����, 	���%��
 $����	�	�� � 	���� ���(�%���	��, ������� ���		� �"��-
��"���(+	�,� �����#��/�	�!. ��.���� 	�(+"! � �����		���+  �����/%��+, )�� $�(�)�		#� ��"�(+���# !�(! ��! ����/�	��� 
���(+	#& ��"(�)�
 ��/%� ��(+)�'��� � %���)'��� � �& ����)�����. �(! �'�(+	�
 �����# ������ "	�)�	�� ����� � ��� 8�'�, )�� 
�#��'�� ����)��'�� $���	0��(�� ��,�� ��(�)��+�! � �)�-���! �� �(���
 ��$��������+ . 1����# $��&�%!� ' �#��%�, )�� 
	�)�(+	#� ��,�� � $��������	�� "	�	�
, '����#� ��%�� ��%�
�������+ ����)��'��� �����#��/�	�  �)�-�&�!, !�(!���! ��"����� 
'�,	����	�
 8(�'����(+	����. ��� $��%(�/�	# � $�%&�%#, � ���'�& '����#& �'�(� ��,(� �# %����+�! ���-����(�	�! %�		�
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0�(�: %�88���	0��0�! �)��	#& $(�	�� � $��,���� 	� ��	���	�� ����	! ��"������� �)�-�&�!, ��"���� -�� ���)�	�� � 
$( ��(����'�! ��%�(+ ����"���	�!. 
�������� ��	�
: ����)�����, "	�	�!, �'�(+	�� $����/�	��, �'�%���)��'�� $��%$�)��	�!, '�,	����	�! 8(�'����(+	���+, 
$( ��(����'�! ��%�(+ ����"���	�!. 

:��)��� ��	�(���) 

�7�<�1��6 � 71<����6 «�;71<��1�6�4��> �6��������»  

�1� �1@���> �;�1
�� � @�6;���� �76�:6�1 

� ������ $���(�/��� ��! ���	��(�	��, ��"����� � $��"	�	�� «����"�����(+	�
 ��&	�(�,��» � '�)����� ����	��	�
 	��)	�
 
��(���� � ��"���'�
 �)��	�
 %��0�$(�	#. 1���� �'�"#���� 	�: (�) $���(��#, '����#�� %�		�! ��(���+ "�	������! �(� '����#�� 
�	� %�(/	� "�	����+�!, (�) "	�	�!, 	���&�%��#� $� �$�0��(+	���� «��&	�(�, ���)�	�!», (�) 	��)	#� �)��/%�	�!, "�	��� -���! 
%�		�
 ��(���+  � �����#& ��������&, (,) 	��)	#� /��	�(#, $��(�'� -�� �������(#, ��!"�		#� � �������		�
 ��&	�(�,��
 
����"���	�!, (%) ��	���$�(�/	�'�� %�		�
 	��)	�
 ��(���� – ��%	#& $��&�(�,�� � $�%�,�,��, '����#� �#%��	�(� � 
�8����(�����(� �� ��	��	#� $��	0�$#, ����%# � ��%��/�	��, (�) $�%�,�,�)��'�� &���'�������'� � ��"��/	���� ����"�����(+	�
 
��&	�(�,��. ��%)��'������! ��(+ � "	�)�	�� 1� ��&	�(�,�� � �� ���	��(�	��, ��"����� � $��"	�	�� � �'�"#�����! 	� 8�'�, )�� 
1� ��&	�(�,�!, �. �. 1� ���%���� ���)�	�! � %��/�	�� ��"��(�"�0�� ���)�	�! !��(��+ �� $��%��)��� � ���� -�� 8�'����� � �� 
���	��(�	�� � �#%�(�	�� � ����	��	�  	��)	�  ��(���+ �. � �������!��(+	#
 �)��	#
 $��%���. � "�'( )�	�� $�%)��'������!, 
)�� ����"�����(+	�! ��&	�(�,�! %��� ��"��/	���+ %(! ���(�"�0�� $��0���� ���)�	�! � ��$�(+"���	��� ���	�(�����	�!, $���	���, 
�#����, '�%�����	�!, %�'�%�����	�!, $�����, "�$���	�	�!, ���	�8����0�� ���& ��%�� �)��	�
 �	8����0��, � )�� ��'�� ����"�� 
�	� ����$�)����� �	�%��	�� � ����"�����(+	#
 $��0��� ��-	#& ����)	�'�� ���)�	�!, $�� $���-� '����#& $���% �)�-����! 
��'�#�����! ��� 	��'�, $���"��%���� � �������		�,� ��-�����. 
�������� ��	�
: ����"�����(+	�! ��&	�(�,�!, ������!, ���	��(�	��, ��%��/�	��, $�%�,�,�)��'�� ��"��/	����. 
 

�/��%/� ��%����) 

���2��6 ��
1��2 � :1�6:1���6 � �@:1��
���6
��:  ����6�
�6 �1 :1�6:1���6
��> 
6�45-

���?6��:  

�7�;��6 �

�6���1��6 � �6��67�=� ��1

1� ��:�1<�� 

@)��#��! ��� 8�'�, )�� �)��	�! %�!��(+	���+ '�/%�,� �	%���%� !�(!���! ��"�(+����� '��$(�'�	�,� �"����%�
����! ��/%� �,� 
'�,	����	�
, ����'�,	����	�
 � �88�'���	�
 �8�����, $��)�� $��(�%	!! �$��%�(!�� ��-�
 '�	��'��, � ���'�& '�����,� 
���-����(!���! '�,	�0�!, ��$����/%����! � '�	���(�����		�! ����'�,	�0��
, $����/�	�! � �)��� ��,�� $����)	� ����('��#��-
�+�! � �88�'���	#& �����	�&. ���'�(+'� ������! ��(+	� �#��/�		�! $�(�/���(+	�! '����(!0�! ��/%� ��������)��'�� ��(+8-
'�	0�$��� � $����/�	�!�� �)�-�&�! � ��������'�, � ���! � ��%� � 	���&�%�����+, )���# ,���	����)��'�
 $�%&�% ' ���)�	�  
��������'� � �� �����	�  $����( ' ��(�� �#��'��� ��������)��'��� ��(+8-'�	0�$��, � ���'�& $��%(�,����
 �����# �������-
�������! ��$��� � ���, �(�!	�� (� $���	�� � ��������'� � ,���	����)��'�� '�	��'��� 	� ��������)��'�
 ��(+8-'�	0�$� �)�-�&�! 
)������#& '(����� ,��	�"��, $������& ���� �#$��'	#� �����# $� ��������'� (N=9) $� ����	�	�  � ���� �)�-����!, �#$��'	#� 
�����# '����#& ��	���(��+ ' %��,�� $��%�����. @ %�		#& %��!�� �)�-�&�! �#!�(�	 $��#��		#
 ��������)��'�
 ��(+8-
'�	0�$�, � .�� ��/	� ��*!�	��+ 8�'���, )�� �)�-���!, �������� $����+ ���� �#$��'	#� �����# $� ��������'�, $�����-	�$����� 
�/� ��(�)�(��+ $��#��		#� ��������)��'�� ��(+8-'�	0�$���, ��' )�� 	�$���	�� %�		#& ����� 	��'�(+'� 	� ��"%�
������(� 	� 
�#!�(�		�� ��"(�)��. ?�		���� ����(+	#& '�	���(+	#& ������(, '����#� �"���!(��+ 	� $���!/�	�� ,��	�"�)��'�,� ���)�	�!, 
%� � %�'�"���(+���� � $�(+"� $��%$��#('�, )�� �#!�(�		�� ��"(�)�� !�(!���! $��(�%������ %�!��(+	���� �)�-�&�!, �. �. �& 
$���	�! � ��������'� � ,���	����)��'�� '�	��'���. 
�������� ��	�
: ,���	����)��'�� ����"���	��, ��������)��'�
 ��(+8-'�	0�$�, �#$��'	�! ������,  ���%	�� ����"���	��. 

 

���� 
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�7�
�?�1�4��6 ���6�6��6 � 3 ���4��6 ��
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� ������ ����������� ��! �"������!"� ��/%� $����0��(+	#� $���%�	��� �)�-�&�! � �& �'�(+	#� $����/�	���. �	���	�� 
�	�)�(� �%�(!���! $���(��� �$��%�(�	�!, �$$���0��	�(�"�0�� � �"����	�! $����0��(+	�,� $���%�	�!. ����� ����������� ��! 
�$����# ��%�
����! $����0��(+	�,� $���%�	�! $��#��	�  ��$��������� �)�-�&�!. 
)������!, )�� $����0��(+	�� $���%�	�� ��-
/�� �'�"#���+ '����		�� ��"%�
����� 	� �'�(+	�� $����/�	�� �)�-�&�! 	� ��	���	�� �,� �	����		�& ��!"�
 � �$��%�(�		#�� 
�'�%���)��'� "	�)��#�� ��%��� $���%�	�!, ��%�-��� ' ��$�&� � �)��� � � ������. �"������!"� ��'/� ��*!�	! ��! 	�(�)��� 
$��%$�)��	�! $��$�%�����(!�� $����0��(+	� ����	������		#& �)�-�&�!, '������ 	�&�%�� ���� ����/�	�� � �/�%�	�!& $��$�-
%�����(�
, � �& $���%�	�� $� ��	���	�  ' �)�-���!, � ��'/� � �0�	���	�� �& �����#. �%	�'�, ��"��/	� � $�!��� ��"%�
����� 
$����0��(+	�,� $���%�	�! 	� �'�(+	�� $����/�	��, ��� 	� ��	���	�� $����0��(+	�,� �"����%�
����! ������	�'�� 
���-����(!���! $�(�/���(+	#
 �	��((�'���(+	#
 ����	 � �& ���%�, � .�� ��%�
������ ��(�� ��$��	��� �����	�  �)��	�,� 
�������(�. � ������ %����! '���'�
 ��"�� ���(�%���	�
, ��"�(+���# '����#& �'�"#�� � 	� 	�(�)�� ��!"�
 ��/%� $����0��(+	#� 
$���%�	��� �)�-�&�! � �& �'�(+	#� $����/�	���. 7��������	# ��'/� ��"��/	#� �$����# � $����# $��-��	�! $����0��(+	�,� 
$���%�	�! � �'�(+	�� '�	��'���, � )���	���� ��(+ $��$�%�����(! � %�		�� $��0���� � "	�)�	�� $��,���� ��������	������	�! 
$����0��(+	#& ���	�
 �)�-�&�!. 
�������� ��	�
: $����0��(+	�� $���%�	��, �'�(+	�� $����/�	��, �'�(�.  
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�17��67
��6 ����3 6��2 � �;@�6���  

�1� 51���7 ���A 76��2 @�6;=  � ������������ 71<����2 

� ������ ��������������! ��(+ $���	���'�& ��	���	�
, ����	��(�����#& ��/%� $��$�%�����(!�� � �)�-����! � ���)�	��, %(! 
$��-��	�! �)��# � '�,	����	�,� ��"����!. ��% $���	������� $�%��"��������! ��'�� ��	���	��, � '������ 	�(�0� �%�	�'���� 
�"���	�� ���/�	�� $���	����. @)��� ��������������! '�' $��0��� 	� ���	�������, � '�	����'0�� "	�	�
, $��)�� $�%)��'������! 
"	�)�	�� «"�	# �(�/�
��,� ��"����!» %(! ���������)��'�,� $���	���'�,� ��-�	�! � $��0���� $��������	�! "	�	�
. ����� 
����������� ��! %�� ����%� �)��# � ���)�	��: '��$������	�! �)��� $��$�%�����(+ – �)�	�' � �)��� $� ��%�(�. 1	�(�"������! 
��'/� 	��'�(+'� ��%�� $���	���'�,� ��-�	�!: %��'����!, ��",���� � '��,� � "�%���	�� ��$����� �)�	�'���. 7��������	�� 
��/	���� $���	���'�& ��	���	�
 � ���)�	�� �(( ���������! ��"�(+������ ��(+��,� )��(� �������		#& ���(�%���	�
 � ��(���� 
���)�	�! � �)��#. �(��	#�� �#��%��� �$��!	��#& ���(�%���	�
 %(! $��'��'� $��$�%���	�! !�(! ��!: ��"%�	�� 
	�$��	�/%�		�,� � 	������&�)��'�,� '(����� � $��0���� �)�	�!; ���)�	�� $��$�%�����(�
 � �)�-�&�! ���	�!� ��-�	�!, 
��/	#� %(! ����	��(�	�! � $�%%��/���	�! $���	���'�& ��	���	�
; ���)�	�� $��$�%�����(�
 '��$������	�
 ������ � �)�-����! 
� $����	�	�  �)��# $� ��%�(�;  ��"%�	�� ��(���
 %(! $�!�(�	�! �����0��		�,� �	������ � ���)�	��; ��$�(+"���	�� ��&	�' 
$��-��	�! �$�	��		#& � �����%	#& ��$����� �)�-�&�! � $��0���� ���)�	�!. 
�������� ��	�
: $���	���'�� ��	���	�!, ���������)��'�� $���	������, $��$�%�����(+, �)�-�
�!, ��-�	��, ���)�	��. 
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:67=  � �7��71::= , 71

���1��=6  �1 �76�6�?�B  �1
���2 � 3 ���6 

�� �	�,�& ����	�& ���� �'�(# ��(+�� 	�(+"! �)����+ ��"�$��	#� ������, '�' %(! �)�-�&�!, ��' � %(! $��$�%�����(+�'�,� 
'�((�'����. ����(�� � �'�(�& 
����� ���(�%���(��+ ����	���(+	� ��(�, ��' )�� %�		�
 $���(��� $���!-�	# (��+ ��%'�� ����+� 
� ���)�����		�
 $�%�,�,�)��'�
 (���������. �� 	�0��	�(+	�� ����	�, ��' /� '�' � 	� (�'�(+	��, 	�� ��"������		#& ������,�
 � 
$��,����, ����)���		#& 	� $����	0�  	���(�! ���%� �)�-�&�! � 	���& �'�(�&. ��������� � %�		#� � $(�	����	��, 
���������)��'�� � ��,�	�"���		�� $����%�	�� $����	0�� 	���(�! � �'�(�& 	� $��'��'�. 7�"�(+���# ���(�%���	�! �'�"#�� � 	� 
	���&�%�����+ $����	�	�! � ���)�����		#& �'�(�& ����������� -�& $��,���� $����	0�� 	���(�! ���%� �)�-�&�!, &��! 
����)����! 8�'�, )�� 	���(�� � �'�(�& 
����� 	� ��' ��(+	� �#��/�		�! � ���+�"	�! $���(���, '�' .�� ����� %�(� � 	�'����#& 
%��,�& ����	�& (
3 1, 2$�	�!, 1�����!, �����	�!). �� ��	���	�� "	�'������ � (���������
 $� ����, � $��%(�,����
 ������ �# 
%�(� ��"�� 	�'����#& ���+�� $�$�(!�	#& � 	�'����#& ��	�� �"����	#& ��� � $��,���� $����	0�� 	���(�!, $����	! -�&�! � 
�!%� ����	 (��'��#��, ' $������, !�(! ��! ���,����� $����	0�� 	���(+����		�,� $���%�	�!, 
%�(�
�� ���� �'�(� �$����	�
 
��$�����(!�+�! 	���(� , �"�)�	�� $������ "���	# �,������, 
������(� ����). ?�(+ �����# – %�	���� %� )�����(! ��	��	�  � 
	����(�� ��-�����		�  �	8����0� , 	� ��	���	�� '�����
 ��/	� $�(�)��+ $��%����(�	�� � ��"	�����"�� ��-����� -�& 
$�%&�%�� ' $����	0�� 	���(�! � �'�(�, � 	�%�/%� 	� ��, )�� �	� ��%�� ��%�
�������+ �	�0������ � �'���
��� ����-�	�� ��(+��,� 
�	���	�! 	� $����	0�  	���(�! �'�(+	�'��, $�'� �-� 	� $�"%	�. 
�������� ��	�
: �'�(+	�� 	���(��, 	���(+����		�� $���%�	�� �)�-�&�!, $����	0�! 	���(�!, $��,����# $����	0�� 	���(�!, 
��0��(+	�� $���%�	��.   
 


(���0� 3 ��'���) � ��'�(���� :�(�����) 

:�96� �� @
�63 �=> �76���1�1�6�4 ��
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�1� 96, �1� ��7�3 �> 7����6�4 

��&�%! �" $��%$�(�/�	�! � ��/	���� ��"%�
����! ���+� � �'�(# 	� ��"����� ����	'�, � ������ �	�(�"��� ��! .88�'�# 
���$�����(+	#& $������ ��%���(�
 � $��$�%�����(�
 	� ��0��(+	�� $���%�	�� %���
. C�$���)��'�� $���� $�%����/%�	� 
$��%$��#('�, )�� ��%���(!�, '����#� � 	����(+��
 ���$�	� ��%�
���� � ��$��	��� $���$����(�	�  %���
 ' �'�(+	#� 
��(���!�, $����- �����		#
 ���(+ ��-�	�! � ����	'��: �	� $��(�%�����(+	� $�%%��/��� � �$����%(��#� ���	%���# � 
$���%�	��, $��-�! � %�������	   '����	�'�0� , � ���/�	��� ��	��!��! '� �	�	�  %���
, ��� � �#��'�� �/�%�	�! � ��!"� � 
���������		#� � "��(#� $���%�	��� %���
 � "����!��! �� �& 8�"�)��'�� � ��0��(+	�� �(�,������!	��. ������! ����	���(+	� 
	���(+��� )��(� .�$���)��'�& %�'�"���(+��� ��"%�
����! $��$�%�����(�
 	� ��$��	�� $���$����(�	�� �)�-�&�! ' �'�(+	#� 
��(���!�. 7�"�(+���# 	���
��& ���(�%���	�
 %�		�
 $���(��# �'�"#�� � 	� ��, )�� $���$����(�	�� %���
 �(�%��,� �'�(+	�,� 
��"����� "����	� ��!"�	� � '�)������ �"������	���	�
, ����	��(�		#& � $��$�%�����(��, '����#� &���'����"� ��! ��$(��, 
����������� '�	8(�'��� � ��'�#����+  � ��-�	��. � �����%	�)����� ���+� � �'�(# �# ��%�� ��"��/	���+ ����	�! $���(��, � 
'����#�� ���('��� ��! �)�-���!. 
��
 �$#� � ��!"� �� �"������	���	�!�� � ���+� ����	�' ����-��� � $���	���� 	� ��	���	�!, 
� '����#�� �	 ��%�� ��$��'����+�! 	� $���!/�	�� ���
 ����
 /�"	�. ������ ���+�, �(�,�$��!�	�  ��	��� %(! ��0��(+	�-.'�	�-
��)��'�,� ��"����! $��%�����(! � � '(���#, � '����#& �	��	���	� ��"���� ��! ��	���	�! �����%	�)�����. ����'����)��'�
 
'(���� � �����8��� �����%	�)����� ��%�
���� � ����	��(�	�  ��(�� ���	#& ��!"�
 � �(�"���� ��/%� �)�-����!. 
������	#� 
��%# %�!��(+	���� $��$�%�����(�
, ��%���(�
 � ������	�'��, � '(���� � ��� �,�, ��� � ��(+��� "	�)�	�� %(! �$����(+	�,� 
��0��(+	�-.'�	���)��'�,� ��"����! �)�-�&�!. 
�������� ��	�
: ��%���(+, $��$�%�����(+, ����	�', �)�-�
�!, ��0��(+	�� $���%�	��. 
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���	� ��'���) 

����3 6��2 � ?6���
�� � 
6:6>��:  ��
���1��� �6�6>: 

:69�@ �71��?���1��<:�:  � :��67��<:�:  

� ������ �"(�,� ��! ��"�(+���# ���(�%���	�! &���'�������' ��	���	�
 � 0�		����
 � ����
	�� ���$���	�� %���
 � ��)'� "��	�! 
���%�0��	�(�"�� � ��%��	�"��. ���(�%���	�� �#(� $����%�	� � ;�(,��%� � 2003 ,�%�, $��)�� ��$#����#�� !��(��+ ��%���(� 
(173 �$����		#&) �)�-�&�! �����,� '(���� ���+��(��	�
 �'�(#. ���(�%���	�� $����%�(��+ � ��$�(+"���	��� ��&	�'� �$����. 
���%�0��	�(�"� � ��%��	�"� � ��	���	�!& � 0�		���!& ���(�%���(��+ �	��,��(+	�, $�� $���-� �(�%� -�& $�'�"���(�
: 
���$��%�(�	�� ���������� � ���+�, "����� ��%���(�
 � ����	'�, ��%���(+�'�� �/�%�	�! $� ��	���	�  ' %��!� ����,� $�(� � ��!"� 
� �& ������
 $� &�"!
����, ����"�����(+	#�� $����/�	�!�� � &���'���	#�� )������, /�(���(+	#�� %(!  	���
 � %�����'. 

��#
 '���	#
 �%��, �� ��%��	�"�� ' ���%�0��	�(�"�� 	��( %����! � �8��� ���$��%�(�	�! ���������� � ���+�. ��� 
���������	�� "����# ��%���(�
 � ����	'� � �& �/�%�	�
 � ���& $���)��(�		#& ��(���!& 	��( %� ��! "	�'� �	��	���	�,� �&�%� 
�� ���%�0��	�(����'�& $�"�0�
. � 0�(��, 	����(+��� )��(� �$����		#& ����
 � ��$�'�� ��	���	�
 � 0�		����
 � ���$���	�� 
%���
 "�	����� $���&�%	�  $�"�0�  ��/%� ���%�0��	�(�"��� � ��%��	�"���. 7�"�(+���# ���(�%���	�! $�'�"#�� �, )�� 
����"�����(+	#
 �����	+ � ���$�	+ ����	�"���		���� ���%#, � '�����
 �#���(� ���� ��%���(�, � ��(+��
 ���$�	� �$��%�(! � 
$��%$�)��	�� ��& �(� �	#& ��	���	�
 � 0�		����
 � ���$���	�� %���
. 
�������� ��	�
: ���+!, ����
	�� ���$���	��, ����
	#� ��	���	�! � 0�		����, ���%�0��	�(�"�, ��%��	�"�. 

 


