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Abstract. The development of higher vocational education in Russia today is oriented towards
the process of harmonization of personal and professional development of students. The issue
is focused on three different perspectives: pedagogical activity of lecturers in higher voca-
tional institutions, psychological/pedagogical research, and the student’s professional and
personal development. The goal to train highly-qualified specialists with versatile personali-
ties at the institutions of higher education depends not only on the applied theoretic/met-
hodological basis, but also on the knowledge of the student’s personality. The first step in the
process of planning and realization of the above mentioned educational goal is to provide
adequate pedagogical conditions, aimed towards establishing methodological and theoretical
bases closer to practice, i.e. the study and implementation of pedagogical personality-oriented
technology. This can contribute to the creation of innovative projects and programs for
training highly-qualified specialists. Theoretical/methodological and practice-oriented peda-
gogical conditions are selected and described on the basis of a systematic analysis of the
educational process. The essential aspects of these conditions lie in defining appropriate met-
hods for the realization of the educational process for each particular situation. Such methods
contribute to the actualization of the students’ potentials and enable their self-realization. The
presented principles for the development of a personality-oriented educational process are
essential for enabling professional development of future specialists.

Key words: student, personal and professional development, humanization principles, theore-
tical/methodological and practice-oriented pedagogical conditions.

Present stage of the development
of higher vocational education in Russia

Higher vocational education has been and still is in a constant search for
ways to improve and enhance its didactic system. Over the previous decades
scholars have offered numerous fruitful ideas for developing wide-range
learning programs and systems. Since personality values lie at the basis the
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education system in postindustrial information society, modern education is
increasingly focusing on the student’s personality and individuality rather
than on the teaching contents, organization and educational activities
(Ananbes, 2001). This implies a need for an innovative strategy for higher
education development.

As early as the 1920s of the last century Vygotsky (Beirorckuii, 1982,
1996), then Leont’ev (JIeontses, 1975, 1983) and Rubinstein (PyounmTeiis,
1976) emphasized that the formation of a professional’s personality does not
include only the processes of accumulation of knowledge, skills and
abilities, but also the development of the complex psychological regulation
and self-regulation systems of social behaviour. Regarding vocational col-
lege education, this means creating such pedagogical conditions that stimu-
late the progress of the student’s purposeful activities. Only so, according to
Petrovsky (ITerpoBckuii, 1966), can a student be expected to cognize the
reality extra-situationally. However, the present-day higher vocational edu-
cation seems not to take this into account properly. Professional specialist
development in higher education is a step-by-step process of the student’s
self-changing that reflects age, functional activities and situational progress,
the process in which a student does not just adapt to the new learning
environment, forms and methods but, also, purposefully acts upon them.

At present, there is an apparent demand for achieving a higher level of
consistency between the educational standards (qualification characteristics
and the graduate’s models) and the students’ individual characteristics in
order to train highly-qualified specialists with versatile personalities at the
institutions of higher education. In the context of developing professional
skills, vocational education requires justification of programs, procedures,
instructional aids, methods and the clear criteria for assessing professional
preparedness, as well as the introduction of new approaches into pedagogi-
cal practice.

The student is regarded here as an integrity which is limited neither to
a set of physiological and psychical functions, nor to the social role he/she
plays. With this, considering the increased interest for the student’s indi-
viduality, we find it essential that the educational process be designed and
implemented on the basis of the combination of the pedagogical conditions
which should be defined and specified. Therefore, the goal of the paper is to
define and elaborate the pedagogical conditions which, in our opinion, can
provide the optimal level of both the student’s personal/professional deve-
lopment and the quality of instruction.

Therefore, the problem of the student’s personal and professional deve-
lopment at higher educational institutions is treated here as a priority. It im-
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plies close connection between those trends in education for which the hu-
manitarian, professional and basic-knowledge values are of primary impor-
tance, i.e. the so-called humanization, professionalism and fundamental-
value trends. This link enables the development and adoption of an optimal
approach to organizing the educational process. The prevailing viewpoint in
scientific literature concerning the relationship among these trends is as
follows: humanization is of primary importance in the higher education
realm. It manifests itself in special interest in the student’s personality and
individuality, in gradual shift of psychological-pedagogical research and
application focus from knowledge and activities issues to those which con-
cern personality primarily. Personality progress is becoming an important
goal of educational activities. In that case, the objectives of higher education
can be defined as social-personal.

Humanization of the educational process

According to Orlov (Opios, 1988), the problem of humanization in educa-
tion cannot be tackled by training and retraining, but by rendering psycho-
logical assistance in personal development, namely, by fostering civism,
spirituality, responsibility and mentality. Platonov (Ilmaronos, 1986) points
out that the mentioned problem can be solved if the educational aims for
forming personal convictions are treated, in a general sense, as forming
personal world views and developing aspirations for self-realization in intel-
lectual and emotion/will spheres.

The essence of humanization in higher education is to set and realize,
as a primary goal, the purpose to build up a personality of a specialist able to
develop itself in the course of training rather than to teach a person a num-
ber of functions needed for future occupation. Thus, we should focus on
students’ interests and their role, on creating optimal conditions for their
general development, self-expression, self-affirmation and self-realization,
and on designing the educational process on the basis of the students’ inner
educational needs.

However, there is a conflict between some students’ needs for personal
and professional development and the demand, that the society puts on
them, to develop certain social characteristics, traits, values, knowledge and
skills which will equip a student, as a human being, to become an acceptable
participant in social relationships and a useful member of society. Students
might find it difficult to realize the importance of their future occupation
since, currently, there is a problem of obtaining an optimal combination of
adaptive (prestige of the profession, the amount of salary) and so-called
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substantive (interest for the profession, the need for self-realization and self-
affirmation) motives for activity.

The leading role of humanization trend reveals itself in implementing
the task of future specialists’ personal and professional development in the
process of training. The educational system should not impose one way of
development on any individual, but select and stimulate those possible con-
ditions which would coincide with possible ways of development defined by
the students themselves. Yet, our current system of higher vocational educa-
tion does nothing regarding the implementation of this approach, which is due
to certain difficulties. According to Novikov (HoBukos, 2000), these arise
when attempts are made to express the concrete educational objectives and,
subsequently, the contents of education in terms of personal and profes-
sional development.

Ushinsky (Ymmnackuit, 1950), the author of the original pedagogical
theory based on in-depth analysis of individual’s psychology, showed that a
common goal for teaching and upbringing is hardly possible to be defined
since individuals differ in intelligence and abilities. Therefore, educational
goals must be different, and individual, personal peculiarities are not to be
neglected. This holds true for teaching students at institutes of higher
education, too. There should be no “general” but “particularized” instruction
which takes into consideration each student’s potentials, learning motives
and needs. To ensure effective future specialists’ personal and professional
development at institutes of higher education in terms of rate and outcomes
it is necessary to design the educational process on the basis of the students’
inward educational interests and needs.

However, it should be noted that, from the theoretical standpoint, no
integral theory of a pedagogical process that places emphasis on the stu-
dent’s personality, is sufficiently advanced. The cause may very well lie in
the limited opportunities for technological popularization of the suggested
educational concept. This concept leads inevitably to divergence when the
problems of future specialists’ professional and social formation are addres-
sed and treated. What is more, the causal relations between these problems
are not established as yet. Some evidence indicates that the third and
fourthyear advanced students lose interest in educational activities and
demonstrate low motivation for training during the most sensitive period of
their development. Undergraduates tend to diminish the value of such
personality’s traits as enterprise, activity, high capacity for work, diligence,
honesty. Moreover, the present structure of the educational process causes
strong psychological strain in students and then, in turn, training efficiency
decreases. The essential aspects of these conditions lie in defining appro-
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priate methods for the realization of the educational process for each
particular situation.

Prioritizing student personality in the educational process

In order to solve this problem we should replace the existing methodological
aim of acquiring knowledge contents, with a more natural one. The latter is
presumed to be consciously aimed at personality of an individual, his/her
values, purports, motives in designing the educational process. This suggests
the following statements to be adopted: the subject matter of the research is
no longer learning, as such, but the personality of a student in an educational
activity; if so, learning should be treated as the activity (reproductive,
productive and creative) in the course of which a future specialist acquires
not only knowledge needed for his future job, but also the ways of effective
knowledge acquisition. At the same time, the student creates new knowledge
and gains new socially important experience.

Educational activities like teaching and learning taken together are not
simple aggregates of the individual efforts of both a lecturer and a student,
but a system of socially organized interactions. It is very important to obtain
their integration, to establish the integrity of purposes and goals, thus
obtaining joint learning-teaching activity as the most important condition for
personal and professional development of both the student and the lecturer.

The next point deals with a variety of methodological forms for orga-
nizing educational activities for students at all stages of the teaching
process. One of the most important problems facing a lecturer in contem-
porary vocational college consists of taking into consideration the dialectics
of the specialist formation process and, at the same time, responsible and
independent student activities, when he/she selects various variants of
pedagogical assistance for students’ learning activities (accompaniment,
support, guidance). The key element of the educational process is the dialec-
tics of the interconnection and interdependency of student/lecturer relations
within the system.

The pedagogical technology that implements integrative/differentiating
instruction can serve as a variant to solve the above problem (Cepukos,
1994; Sxumanckas, 2000). The suggested technology rests on the following
propositions: the student’s personality, as an integral system, must be stu-
died from the aspect of psychological and social interconnections. Besides,
we should consider the impact of the educational environment in which a
student exists and evolves as an individual and a professional. A student
possesses inward intention to engage in different activities (learning activi-
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ties he/she is engaged in, communication in which he/she is involved, the
process of developing self-awareness and functioning as a human being) and
evolves constantly. However, the potentialities and capabilities of students
are not equal. No abstract student exists to whom one could apply all pat-
terns of teaching and upbringing. No separate constitutional, psycho-dyna-
mic, socio-psychological (individual) characteristics of students exist, only
their unique and numerous combinations.

It is worth mentioning that the chances for an individual to realize
his/her potentials can, more or less, depend upon the suggested conditions.
The more diverse, but adequate, pedagogical conditions we provide, the
more successful students will be in their personal and professional progress.
Hence, the tasks facing the instructors lie in the following: firstly, to make
the students adopt the attitude towards the lecturer as their guide in the pro-
cess of meeting social and vocational objective requirements; secondly, to
assist and insist on establishing and strengthening interpersonal relations
and mutual understanding, which will definitely offer new possibilities for
both lecturers and students and eliminate eventual obstructions in their com-
munication, and which is certain to impart dynamics to the process of per-
sonal and professional development; and thirdly, with an eye on the stu-
dent’s evolving personality, to create such pedagogical conditions that
would appeal to his/her individual characteristics.

Theoretical and practice-oriented studies, which would shed more light
on the regularities and peculiarities of mental, personal, professional and
social development of students, have gained on importance. Due to its mani-
fold nature, a thorough consideration of this issue is inevitably limited
within the framework of a separate paper. Hence, we have to confine our
consideration to those aspects which are the most essential for practical
lecturer activity, namely, purposefully created pedagogical conditions that
favor actualization and offer a scope for implementing cognitive, value,
communicative and creative potentials of students’ personalities.

The theoretical-methodological conditions for higher vocational educa-
tion are as follows: (1) Focusing on future specialists’ personal and profes-
sional development. (2) Systems approach to the educational process and its
modeling. (3) Integration-differentiation approach to organization and imple-
mentation of the educational process which manifests itself in the form of a
compromise between knowledge-, activity- and personality-oriented para-
digms of higher vocational education.

One of the conditions for harmonizing the processes of personal and
professional development (treated as initiative-based self-progress of a
student, his/her inwardly determined activities), on the one hand, and educa-
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tion (treated as purposeful pedagogical influence upon students), on the
other, is the realization of the educational and training principles combined
with due consideration of individual characteristics within personality-
oriented approach to organization and implementation of the educational
process.

Of all didactic principles related to higher vocational education we
have singled out the most urgent ones for solving the problems of future
specialists’ personal and professional development in the educational pro-
cess of higher education institutions. These are the following: the humaniza-
tion principle, the integrity principle, the democratization principle, the pro-
fessional advisability principle, the poly-paradigmatic principle.

Humanization principle. Humanization of education is viewed here as a
redirection of the focus, which now shifts on personality and places the em-
phasis on humanitarian values in designing and implementing the educatio-
nal process. Accordingly, the personality progress level is placed at the cen-
tre of professional development.

Integrity principle. It assumes integral interrelation of the educational
process components such as contents, methods, forms, instruction and teach-
ing aids, diagnostics and analyses of the results of monitoring the students’
personal and professional development.

Democratization principle. This principle suggests optimal combina-
tion of the didactic aids for the many-sided educational process in order to
realize the teaching maximum, which includes the potentials of the student’s
personality and individuality, and places intentional emphasis on the “hu-
man factor” — personal characteristics and distinctive individualities of both
the students and the instructors.

Professional advisability principle. This principle is intended to deve-
lop those abilities in future specialists which would help them to be suc-
cessful in different kinds of professional and self-educational activities.

Poly-paradigmatic principle. As a methodological principle of modern
pedagogy it incorporates different postulates of knowledge-, activity- and
personality-oriented paradigms of higher vocational education aimed at pro-
viding consistency between the ideas and elements of various instructional
theories within the framework of the existing educational technology. Here,
it is important that the whole should be taken as an integral unity, although
the tasks of each paradigm differ, rather than a simple sum or a combination
of different components. Difficulties here arise because the current system
of education does not firmly support a stable balance of theory which focu-
ses on student’s personality, and practice which implements authority-based
methods of teaching.
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It may be reasonably assumed that the implementation of the above
principles would result in a qualitatively new level of the students’ personal
and professional development once they become active participants of the
educational process; in the reduction of the gap between the requirements
that are imposed upon them as students and those which are imposed upon
specialists in real professional life; in the improvement of the ability for
adaptation, for social mobility under environmental changes (professional
activity conditions, change of occupation).

Practice-oriented educational conditions include: (1) optimum combina-
tion of collective, group and individual forms of the educational process or-
ganization, (2) consistency of individual-group interaction at the higher edu-
cation institution, (3) imposing requirements upon students while being
respectful to them, (4) monitoring students’ personal and professional deve-
lopment, (5) pedagogical mastery of the instructors.

Providing qualification and personalized-psychological description for
each graduating student: the point is that the variety of the individual-typo-
logical traits of the student personalities, the diversity of specializations that
a higher-education institution offers, as well as the multiformity of possible
future appointments, call for harmonizing the relations between the indivi-
dual and the vocational, or the socially prescribed.

The priority of establishing equivalent relations and valuable interper-
sonal contacts in lecturer-student interactions: a joint activity is the most ef-
fective activity when it is in the form of a dialogue that rests on mutual un-
derstanding, respectful and positive attitudes of interacting parties. Thus the
dialogic form of interpersonal contacts is of particular importance. It creates
a certain “common” atmosphere for intercourse, so-called joint “we-experi-
ence” of communicators (both lecturers and students). This form of interco-
urse enables comparing each other’s actions and behaviour by both parties,
for the viewpoint of one party is of decisive importance for the other.

Effective settlement of conflicts which arise in the course of students’
educational activity: this envisages determination, correction and predicting
changes in psychological climate and interpersonal students’ relations.

The priority of informing function of feedback: in the course of the
educational activity difficulties and failures inevitably occur. Consequently,
negative feedback is sure to appear. As this takes place, students are still in-
herently motivated. Yet, a certain amount of negative information on their
progress or failure will not necessarily decrease their inward motivation but
can help them see their own weak points which, in turn, can promote their
self-perfection processes. In choosing between informing and controlling
feedback functions preference should be given to the former. In this case
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external influence is interpreted by the student not as the odious compulsion
to some kind of behaviour be it continuation, reinforcement, redirection or
termination of his/her activity. Instead, it is treated as a desire to inform
him/her about the conditions and consequences of the activity, its progress,
the level of his/her achievement and the degree of his/her competence. It
aids in increasing inward motivation, self-appraisal and the stability of the I-
concept. Besides, it encourages the broadening of self-awareness and perso-
nal-professional progress as a whole.

The problem of students’ personal and professional development at
higher-education institutions is viewed from the standpoint of practice. The
solution to the problem resides in the fact that the students, while studying,
realize their own individual traits, virtues, qualities as well as the ways of
their actualization. In addition, they are capable to make decisions motivated
by the needs of their own personal and professional progress. The conditions
that can make the process of the specialist formation successful in the con-
text of higher-education institutions are the following: (1) students” subjec-
tive experiences are of particular importance for the lecturer; (2) it is im-
perative to employ reflexive procedures, achieve consistency in interpreting
the results of monitoring students’ personal and professional development;
(3) one should entirely support students when resolving contradictions bet-
ween “I want-I can-I have-I should” situations; (4) it is essential to help stu-
dents find means for implementing different activities that best fit their
personality; (5) it is of value to differentiate pedagogical influence while, in
general, focusing on the student’s personality in the implementation of the
educational process.

Each student must be in a position to choose his own direction for self-
determination among a number of possible ones; to set an aim(s), specify it
and make suggestions on how to achieve the aim(s); to pick out the most
preferable variants for reaching the aim(s); to work out organizational-tech-
nological schemes for solving arising problems.

Student self-actualization in the educational process

The following enables the student’s self-actualization (as a future specialist)
within the framework of higher-education institution: (1) if a student deeply
and consciously believes in what he/she sets as the goal, namely, to become
an expert, then self-realization gains a special meaning. The student then
directs all his/her energies toward this aim; (2) if a student takes eventual
problems as a source of new possibilities for personal and professional de-
velopment and not as difficulties; (3) if a student realizes and consciously
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implements his/her abilities, interests, preferences for purposeful and dyna-
mic personal and professional development; (4) if a student renders support
and help to his/her fellow-students, no matter what his/her own preferences
are; (5) if a student poses moral demands on others but, fist of all, on him-
self/herself, his/her actions and activities, and assesses them both rationally
and ethically; (6) if a student possesses abilities, knowledge, skills, and
aptitudes that permit him/her to fully realize his/her potentials in different
activities and in various social relations; (7) if a student is able to conscien-
tiously regulate his/her behaviour and activities, and (8) if he/she is capable
of efficient and creative self-regulation in order to become an active molder
of his/her own life.

Conclusion

The pedagogical conditions which can facilitate the education of specialists
at higher-education institutions most efficiently are as follows: setting hu-
manistic values as the educational aim — focusing on the student’s persona-
lity in the educational process; being open to the new, i.e. possessing the
ability to overcome stereotypes and see alternatives to the problems to be
solved; being prepared to use different educational methods, forms, and aids
required by the multifunctional system of didactic support for the educa-
tional process in higher-education vocational institutions; strengthening mu-
tual empathic influences of individuals within student/student and stu-
dent/lecturer dyads. Under purposefully created pedagogical conditions the
students will be able to consciously plan the ways for their further personal
and professional development and participate in the educational process
successfully. Only under these conditions can one hope to reach the needed
levels of functional mobilization and willpower which will enable one to
meet numerous widely varying needs of one’s students on their journey
towards self-actualization.
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Anekcannp B. benommnku u Upuna @. Bepesnaja
MNEJAT'OLIKU YCJIOBU 3A JIMYHU U TTPOSPECHOHAJIHU PA3BOJ
CTYAEHATA HA UTHCTUTYLMNJAMA BUIIEI' OGPA3OBABA
Ancmpaxm

Pa3Boj Bumier crpyuHor oOpazoBama y Pycuju y maHamime BpeMe ycMepeH je Ka
MpOoIIeCy XapMOHHU3AIHje JIMIHOT U NMPOo(eCcHOHAIHOT pa3Boja cryaeHaTa. OBa Tema
(dokycupa ce Ha TPU Pa3IMINUTE IIEPCIEKTUBE: MEAArollka akKTHBHOCT TperaBaya Ha
WHCTHUTYIHjaMa BHIIET 0Opa3oBama, MCUXOJIOITKA/TIearonTka HCTPaKHBamba U JTN-
HU U TIpoeCUOHATHH pa3Boj cTyneHara. [locTu3ame nuiba o0ydaBama BUCOKO KBa-
T(QUKOBAaHUX CTpydmaka Koju he ONTH cBecTpaHe TMIHOCTH Y WHCTUTYIMjaMa BH-
1ier o0pa3oBarmba 3aBHCH HE CaMo O IPUMEHCHE TEOPH)CKO-METO/I0JIONIKE OCHOBE,
Beh 1 oX1 mo3HaBama JMYHOCTH CTyJeHTa. [IpBU Kopak y Mmpoliecy IuiaHupama | Oc-
TBapUBama TOPETIOMEHYTOT 00pa30BHOT IMJba jecTe 0Oe30ehuBame oaropapajyhux
MeJaronikKuX ycJioBa, YyCMEPEHUX Ka yTBpHUBamby METOJOJOIIKUX U TEOPHjCKUX OC-
HOBa OJIM)KMX MPaKCH, OJJHOCHO MPOy4YaBare M NPUMEHA MeNaroluikKhuX TeXHHKa YC-
MepeHuX Ka JuuHocTH. OBO MOXKe JONPHHETH CTBapamky MHOBATHBHHX TIpOjeKaTa U
mporpaMa 3a 00y4aBame BUCOKO KBATH()HUKOBAHUX CTPyUmaka. TeopHjcKo-MeTOI0-
JIOIIKU M Ha MPAKCy YCMEPEHH Mearoiiky yCIOBU 0J[a0paHu Cy U OMHCaHKU Ha OCHO-
By CHCTeMaTCKe aHjn3e 00pa3oBHOT mporeca. KibyuHH acriekTH OBUX YCIIOBa Hajase
ce y nedpuHHCamy OAToBapajyhnx MeToa 3a OcTBapHBame 0Opa30BHOT MpoIieca 3a
CBaKy IOjeMHAYHY CHTYaIlljy. TakBe MeToJie JOMPHHOCE aKTyaH3alHjy TOTCHIH-
jaya crymeHaTa U oMoryhaBajy BHXOBO caMOOCTBapeme. [IpecTaBibeHn TPUHITUITH
3a pa3Boj 00pa30BHOT TPOIeca YCMEPEHOT Ka JIMYHOCTH €CEHITHjaTHA CYy 33 OMOTY-
haBame npodecrnoHaIHoT pa3Boja Oyayhux cTpydmaka.

Kwyune peuu: cTyneHTt, TMYHHA U IPO(GESCHOHATHH Pa3Boj, MPUHIUIK XyMaHU3aIHje,
TEOPHjCKO-METOIOJIONIKU U Ha MPAKCY YCMEPEHU MEJarOIIK! YCIOBH.

Anexcannap B. benommmkuit u Upunra @. bepe3nait
HNEJATOI'MYECKUE YCJIOBUA AJI1 IMYHOCTHOI'O
N ITPOPECCHUOHAJIBHOI'O PA3BUTUA CTYAEHTOB B BY3AX
Pestome

Pa3Burne BrIcIIero cnenuanbHOTO oOpa3zoBaHMs B Poccnu ceromHs HampaBiIeHO K
MPOIeCCy TapMOHM3ALWH JIMYHOTO U TPO(PECCHOHATIBHOTO PA3BUTHS CTYACHTOB.
Jannas Tema (OKyCHpyeTCsl Ha TpeX Pa3lUYHbIX MEePCIEeKTHBaX: IeIarorundeckas
JeSITeTBHOCTh BY30BCKMX MpeNojaBaTeiei, MCUXOJOTHICCKIe/ TTIeAarorniecKue mc-
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CJIeTOBaHMsI, a TAaKXKe JTMIHOCTHOE U MPOPECCHOHATBHOE Pa3BUTHE CTYINeHTOB. Jloc-
THXKCHHE TIeNTH 00YICHHUS BHICOKOKBATH(DHUIIMPOBAHHBIX KaJAPOB B By3aX, H OJHOBpE-
MEHHO BCECTOPOHHE 00pa30BaHHBIX JUYHOCTEH, 3aBUCHUT HE TOJIBKO OT HCIIOJIB30-
BaHHOW TEOPETHKO-METOH0JIOTHYECKOH OCHOBBI, HO M OT 3HAKOMCTBA C JIMIYHOCTHIO
cTyneHToB. [1epBrlii IIar B mporiecce MmIaHUPOBAHUS U OCYIIIECTBIICHHS BBITIICYTIOMS-
HYTOH 00pa30oBaTEeILHON e — 3TO 00eCIIeYeHHE COOTBETCTBYIOIINX TeAaroruniec-
KHX YCJIOBHI, HAIIPABJICHHBIX K YTBEPKIACHUIO METOIOJIOTHIECKUX H TEOPETUIECKIX
OCHOBaHHWH, CTOSIINX KaK MOYKHO OJIFDKE K MPAKTHKE, T. €. U3yUdeHUE U MPUMECHEHNE
MEeAaroTHIeCKNX TEXHHUK, HAPABICHHBIX K JUIHOCTH. DTO, B CBOIO 0YEPElb, MOXKET
COJICHCTBOBATh CO3/IAHUIO MHHOBATUBHBIX MPOEKTOB ¥ MPOTPAMM OO0YUIEHHS BHICOKO-
KBATU(UITUPOBAHHBIX CIEIHAINCTOB. TEOPETHKO-METOJOJIOTHIECKIE W YCIIOBHS,
HampaBJIeHHBIE K MPAKTHKE OTOOPAHBI U OTIMCAHBI HA OCHOBAHUHM CHCTEMHOTO aHaJIH-
3a 00pa3oBaTeNBbHOTO Mporiecca. KiroueBble aclIeKThI TaHHBIX YCIIOBHMA JIeXkKaT B OI-
peaeNeHNH COOTBETCTBYIOIINX METOOB pean3aiuyd 00pa3oBaTeILHOTO MpoIiecca B
KOKIOW KOHKPETHOH cuTyanuu. [1omo0HBIE METOABI COACHCTBYIOT aKTyaJIN3aldd
MOTEHIIMAIOB CTYACHTOB W OOECIEUMBAIOT MX caMopeanu3aiuio. [IpeacraBieHHbIe
WCXOJHBIE MTPUHIIUIIBI Pa3BUTHS 00pa30BaTEIHHOTO MPoIiecca, HaPaBIeHHOTO K JIH-
YHOCTH, WMEIOT JCCEHIMAILHOE 3HAYeHHE JUIA oOecreueHus] MpodeCCHOHATBHOTO
pa3BUTHS OYAYIIHUX CIICIIHATHUCTOB.

Knioueswvie cnosa: cTyeHT, IMYHOCTHOE U MPO()ECCHOHANFHOE Pa3BUTHUE, TPUHITHITBI
TyMaHU3allui, TEOPETUKO-METOAO0JIOTHUECKHUE YCIOBHS, YCIOBHS, HANPaBICHHbIE HA
MPAKTHUKY.



