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KAKO YYEHUIIX BUJE YJIOT'Y YIIBEHUKA
NPUPOLE U APYIITBA Y YCBAJAILY
JAPYHITBEHUX CAJIP/KAJA

Anexcanopa P. Tpbojesuh” u Ceemaana Illnanosuh
[Menaromku dakynrer y Com6opy, Yausepsutet y HoBom Cany, Cpbuja

Xyc Bracma
[enaromku dakynrer, YauBep3uteT y Mapudopy, CiioBeHuja

Ancmpaxm. Y pany Ccy NpeACTaBIbEHH PE3YJITaTH UCTPaXKHBabha y KOME Cy UCIIHU-
THBaHa MUIIJbEHA YUCHHKA YETBPTOTr paspena ocHoBHe mikoie (N=60) uz Combo-
pa (PemyOnuka Cp6PI_]a) 0 yJ03u yIIOCHUKA KO_]I/I Ce KOPHCTE y HAacTaBH MPUPOIE
W IpYLITBA y YCBajawy IPYIITBEHUX caapkaja. L{usb ucTpaxuBama 010 je na ce
YTBpP/IC MUILbEHA YUSHHKA O TOME KaKO UM YIOCHHK IMOMaXe y yCBajarmy JPYIIT-
BEHHUX caJpiKaja U KaKo Cy Ta ca3Hamba IPUMEHHBA Y CBAKOAHEBHOM XXHBOTY, IITO
MO)Ke OMTH peJIeBaHTHO TOJA3UINTE 3a MoOoJbIIamke KBanuTeTa Oyayhux ynbenn-
Ka. 3a aHaM3y NOOHMjeHHMX TOjaTaka KopuiiheHa je KBaJuTaTHBHA METOMOJIOTH]a.
doxyc rpynHu pasroBOpH yKaszalH Cy Ha IpobjeMe Mmpe3eHTaluje APYLITBEHHX
cajipkaja y ynOeHHIMMa: IpeBuilne nHpopMaluja Koje ce Mopajy 3allaMTHTH, He-
JIOCTaTak o0jalllbeha y TEKCTY U HheroBa HEeAOBOJbHA KOXEPEHTHOCT 300T yera je
MIPIIIKOM yCBajara APYIITBCHUX calpikaja YICHUIIMMA OTpeOHa MoMOh, TToToM,
npobiieM ofHOoca u3Mel)y TeKCTa W BH3yEIHUX CaapiKaja, IPUMEPH KOJU YUCHHIIH-
Ma HUCY JIOBOJHHO TIO3HATH, HEIOBOJbHA TIOBE3aHOCT TEKCTA Ca PEaTHUM KHUBOTHUM
CUTyalijaMa, IITO OrpaHnYaBa IPUMEHY JPYIITBEHUX Ca3Hamba YCBOJEHUX M3 YII-
Oenuka. OnroBopu yueHuka ynyhyjy Ha KJby4He CTaHIapie KBaJIuTeTa yUOCHHKA
(KBaTUTET CagpiKaja, KBAIIUTET MUJAKTHIKOT OOJMKOBAKa, KBATUTET je3UKa KOJU Ce
y yUOCHHUIIIMA KOPUCTH) U TIOKa3yjy Aa yIOCHUK KOjH YUCHHIIN KOPHUCTE HE JOTPH-
HOCH Y€y KOMILIEKCHUX JPYHITBEHUX (DEHOMEHA.

Kwyune peuu: npymrBernn peHOMEHH, yUYEHHUIM YETBPTOTr pa3pera, Gokyc rpynHu
pasroBopH, yIOSHHUK MPUPOJIE U JPYIITBA.

* E-mail: portrbojevic@gmail.com
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YBOJ

IIpema moxymenTuMa oOpa3oBHe monuTuke y PemyOmmmu CpOuju, mrkoia
HHje caMO MECTO yuema, GopMHUpama BEIITHHA, YCBajalha CTaBOBA U BPE-
HOCTH M €(pUKACHE WHTEPAKIHje ¢ (PM3UIKUM U JPYIITBEHUM OKPYKCHEM,
HET0 ¥ MECTO 3a oMoryhaBame akTUBHOT ydemrha y MOJEPHOM JPYIITBY Koje
ce Mema (Zakon o osnovama sistema obrazovanja i vaspitanja, 2017: 5). IlIko-
7a OW ydeHuIMa Tpedasio 1a OMOTyhH CHCTEeMAaTHIHO PellaBarhe NPYIITBe-
HUX TUTaka U TO HA HAYMHE KOJU CY JPYIITBEHO NMPUXBATILUBH U MOPATHU
— HCTOBPEMEHO KOPHCHU | 3a TIojeuHIa U 3a npyre. Kako cyrepumy Jlupkc
u capagaunm (Dirks, Treat & Weersing, 2007), npymTBeHe BEIITHHE W3-
rpaljyjy ce yuemeM IpyIITBEHUX yiora y ,,CTBAPHOM CBETY . Y IIOMEHY OC-
HOBHOT' 00pa30Bama, Kpo3 cajipiKaje U3 Kopiryca JIpyIIBeHUX HayKa yUeHHUITH
Mialjer mkoJckor y3pacrta yde o JbyJiMMa U JPYIITBUMa Y KOjUMa )KHUBE, Kao
1 0 BUXOBUM oOenexjuMa. Takohe cy BakHe B TeMe KOje OTIPUHOCE pa3y-
MeBamy W MPOMOBHCAY OCHOBHHX JbYJICKHMX BPEIHOCTH: jEJHAKOCT, IpaB-
na, ciroboaa, CYyKUBOT ca ApyruMa U MeljycoOHO MOIMITOBamkE, pa3yMeBame
IPYTHX (pa3auduToCT). MelhyTuMm, pe3yiTaTu HCTUTHBaka TOCTUTHYha yde-
Huka y CpOuju ykasyjy Ha KOHTHHYHPAHO HEIOBOJFHO BHCOK HHUBO 3Harbha
1 BENITHHA, HEAOBOJFHO pa3BHjeHE KOMIIETCHITHjE€ HEOMXOMHE 3a Najhe 00-
pa3oBame U CBAKOJHEBHU KMBOT U HUCKY MOTHBAIIM]y YUYCHUKA 32 YUCHE
(Baucal, 2012; Plut i Krnjaji¢, 2004). Edextn 06pa30BHUX IpOMEHA Cy HE3a-
nmoBoJbaBajyhm (Vujaci¢, Stankovi¢, Pavlovi¢, Dzinovi¢ i Peri¢, 2011). Kako
tBpau CrankoBuh (2011), oOpa3zoBHe pedopMe U Majbe MPEACTABIHA]y MUIb
KOjH, y3 ITHUPOK oOpazall HUCke ePukacHOCTH, n3Mude BehnHu peopMCcKux
WHUIMjaTHBa U TIOKa3yje paszodapaBajyhe pe3ynarare y MHOTHM 3eMJbama.
Pesynrtati HEKOJIMKO CTY/AMja Y KOjUMa Cy HCITUTHBAHU CTABOBU yYEHHUKA O
IIKOJICKMM TIporpaMuMa U MpeJCcTaBibaby HAYUHHUX cajpikaja y lbuMa, Kao
U O BUXOBO] YHOTPeOJLUBOCTH 3a Oymyhu >KMBOT, yKa3aiau Cy Ha He3alo-
BOJECTBO yueHHKa moctojehuM cramem (Barney & Deutsch, 2010; Jenkins,
2005). Ha nmpumep, yueHnnm BehnHy MIKOJICKUX TpeIMeTa MmocMaTpajy Kao
He3aHNMJBHBE 300T OOMMHOT cajip)kaja, MPEeBHIIe MOHABJbakha M HEJOCTaTKa
M3a30Ba M Y BbUMa OM JKeJelu BehH JINYHU aHTaKMaH, TEeMaTCKa HCTPaKH-
Bama M BUIIE MPAKTHYHUX aKTUBHOCTHU. Heke cTyuje n3Hoce nckase y4ueHu-
Ka Jia Cy IITKOJICKH MTPeAMETH HepeJIeBaHTHU U HEKOPUCHU 3a KUBOT (Siegel &
Ranney, 2003). M3mehy 3Hauaja HayKe y IPYIITBY U HayKe Y IIKOJW MTOCTOjU
Benmka Heyckialheroct (Badri, Alnuaimi, Mohaidat, Al Rashedi, Yuang & Al
Mazroui, 2016). Y CpOuju y4eHUIIN U ajbe U3JIa3e U3 MIKoJie 0€3 CTCUeHNX
OCHOBHUX KYJITYPHHX ITOTpeda M HaBHKa, BAXXHUX 32 CTBAPAE BPEIHOCTH U
CTaBOBa HEOMXOJHMX 32 )KHBOT M PaJl y CABPEMEHOM JIPYIITBY, 32 IPHUBATHH
1 Tpo)eCHOHAITHY JKUBOT cBakoT rpahanmHa (Pravci razvoja i unapredivanja
kvaliteta predSkolskog, osnovnog, opsteg srednjeg i umetni¢kog obrazovanja
1 vaspitanja 2010-2020, 2011). ITorpebHe cy mpoMene koje Ou PyHKIIHjy oc-
HOBHOTI' 00pa3oBama ycMepaBajie 0]l CaBlia/laBara HaAyYHHUX Ca3Hama y CBHUM
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o0yacTuMa Koje ce U3y4aBajy y OCHOBHUM IIKOJIaMa, 10 lbHXOBE YyIoTpede y
JIpYLITBEHOM KHUBOTY (Strategija razvoja obrazovanja u Srbiji do 2020. godi-
ne, 2012: 28). Jla 6u ce 00e30eamIIa MOJCPHOCT, PYHKIMOHAIHOCT, )KUBOTHA
U IPYLITBEHA PEJICBAHTHOCT IIKOJIE, IOTPEOHE Cy peBH3HUje IKOJICKHUX IPO-
rpaMa (moceOHO caapikaja Kojuma ce Ipy’ka OCHOBHH CHCTEM 3Harba M MO/l
pkaBajy cneunpuaHr 00pacuy MHUIbEHa), KOpHIINehe pa3InduTHX METO-
Ja rnoyvaBama (KBaJ'II/ITCT rnoy4daBama, IpUMEHA UHTCPAKTUBHX U aKTUBHUX
MeToJa, MPOjeKTHA HACTaBa, M JAPYTro) M Kpeupamwe yIIOCHHKa y CKIaay ca
crangapauma kBanurera (Ibid: 44). Jenna og moryhux nmpomena ogHocu ce
Ha penedUHHCAmbE KOHIENTA YIIOCHUKAa M MHOBUPAHE HErOBE IUIAKTHY-
KO-METOJMYKE amaparype. AyTopu n3jaBibyjy Aa MPHJIMKOM Yuerha JIeKInja
Y3 JPYUITBEHUX Hayka (IIPETEeKHO 3aCHOBAaHUX Ha (pakTorpaduju) yueHUKe
JaKo MOTY OMECTH ympaBo OpojHe MHQOpMaIuje — TO OMeTa pasyMeBambe
CYLITHHE IPYLITBEHUX MOjMOBA U HE JONPHUHOCH HUXOBOM pasBojy (Beck,
McKeown & Gromoll, 1989). IToTpeOHO je pa3MOTPUTH KaKO MpE3eHTOBA-
TH TEKCT TaKO Ja 3a y4eHHKe OyJe MpPOBOKATHUBAH, C 003MPOM Ha HHXOBO
npea3Hame M aconujanujatuBHe criocooHoctr (Beck & McKeown, 2002).
Y CpOwuju, ka0 U y CBETY, IPBEHCTBEHO HEJIOCTA]y UCTPAKUBaKka O eBaJlya-
uuju yyoenuka (Issit, 2004) — moceOHO KaKO yUYCHHIIM KOPUCTE CBOje ylIOe-
nuke (Johnsen, 2001). Pesynratu Hekux ucnutuBama (Antic, 2014) nokasyjy
Jla — YKOJIMKO YUUTEb HE MOCpeyje TOKOM yueka U3 YIIOCHHKA — YUCHUIIH
yCHOCTaBH)a]y COICTBEHE 00paciie MoHaIlaka ca BUM: YUCHhe U3 YIIOCHUKA
u3jeHavYaBajy ca MeMOpUCambeM HHPOpMallrja. AyTOpU UCTHYY Ja ce yiioe-
HUYKHUM JHCKYPCOM MOXe 00e30eIuTH pasyMeBame JbYACKUX 3ajeIHHLA U
BUXOBOT (DYHKIIMOHHUCAa, KA0 M JONPUHETH IPOMOIU)H TO3UTUBHOT MOHA-
mama (Marinkovi¢, 2004; Pesikan, 2003; Plut, 2003).

vy AocafallitbiM MHTCH3MBHUM paciipaBaMa O pa3jiMdYUTUM acClICKTHMa
OCHOBHOIITKOJICKOT YIIOCHUKA, ayTOPH Cy CE CarJiaCHJIH Jia je Hheropa ymot-
peba y HacTaBHO] MPaKCH 3alpaBo HajBayKHUja NEPCIEKTHBA — MIPU YEMY je
MOCeOHO Ba)KHO 00jaCHHMTHU YJIOTY HAaCTaBHHKA Y IPOLECY yuema U3 ynoe-
Huka. HegaBue cTyauje paljene y cBeTy NMoka3yjy HOBY OpHjEHTAIM]y IpemMa
aKTHBHOM yuyemnhy feue kao cy0jekara ucrpaxusama (Eide & Winger, 2005;
Einarsdottir, 2007; Harcourt & Einarsdottir, 2011) — ca moceOHMM Harj1ackoMm
Jla je CITyIIamke JISYUjUX TJIaCOBa BAXKHO 32 Pa3yMEBakhe BUXOBE MEPIICIIIHje
KUBOTA, IPYLITBEHOT OKPYXKewa, Koje U yuema (Pascal & Bertram, 2009).
IIpema LIMHOBth (2009), ,,naBame r1aca” OHUMA KOje ce y 00pa30BHUM UH-
CTI/ITyHI/I_]aMa HE MOT'y 4€CTO 4yTH NpPCACTaB/ba NHOBATUBHY UCTPAKUBAYKY
CTpaTerujy, ¥ ca Jpyre crpane, QyHIaMEHTalHy KBAJIUTATHUBHY MPOMEHY
oOpa3oBHe mpakce. [Ipemnaxe ce Gokycupame Ha KBaJUTATUBHY HCTpa-
KUBAUKY MapaJurMy M aKlMOHA UCTPaXUBama, Koja O Jajia KOHKPETHHU)H
OJICOBOP Ha MHUTAHE KAKO YUYSHHIM KOPHCTE CBOj YIIOCHUK U KaKO YUIOCHUK
aKTHBUpA M BOAM YUCHHKE KPO3 MPOLIEC yCBajarba HaydyHOr cazHama (Pesic,
2016). Hamepa je na ucnutamMo Kako yUYCHHIIM MPOLECHY)Y CBOj YIIOCHUK U3
KOTra y4e JApyIITBEHE caJipiKaje.
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IIpeomem ucmpasicusaroa

VY nporecy yuema IpYIMITBEHUX CaJipiKaja yUSHUIU CTUUY ca3Hamba o APYIil-
TBY, pa3BHjajy COIlMjallHE BEIITHHE, (OpPMHUpPajy CTaBOBE M BPETHOCTH KOje
IIPOMOBHIIIE JIEMOKPATCKO NPyIITBO. YdeHuin ce y CpOHju yIo3Hajy ca
JIpYUITBEHUM ()eHOMEHUMa y OKBUPY nipeameTa [Ipupona u apymTBo (HUXKU
paspelnu), alid ¥ Kpo3 KIHIKEBHE TEKCTOBE, My3WUKe CaJlpiKaje U mporpam
epahanckoe éacnumarsa. JIpyImTBeHU caupkKaju Cy caapiKaju HacTaBe KOju-
Ma YYEHHUIM YIO3HAjy KapaKTepHCTUKE JPYLITBA y KOME JKUBE H FHETOBY
MPOILIOCT, Pa3Boj JAPYIITBA U KHETOBE Be3e ca JIPYTUM JPYIITBAMA U 3ajell-
HHIIaMa, U3pakaBajy OpuTy o ce0M M ApyruMa, yBakaBajy pa3lIMUHUTOCTH,
y4e Jia MOIITY]y MpaBuJja, MPOIUCe U CIIopa3yMe, MOJACTHYY KYITYpy KOMY-
HUKaI¥je U pa3Brjajy IpyIITBEHO MPUXBAT/FUBE HAUYWHE pelllaBama Cykooa.
ITyT 3HauajHUjeT yTHIIaja HA yCBajamhe IPYIITBEHUX CaaprKaja ca acCTeKTa yII-
OcHMKa BOAW KPO3 AUAAKTHIKO-METOIUYKO JTU3ajHUPAE KOje OM YUICHHUKY
omoryhmito cinoboy y ycBajamy, KpUTHUKO] TIpepaau U Kopunihemwy HHPOp-
Malija, Kao U JIeJIOBake y CKIAAy ca CONCTBEHUM MOTHBHMA, KOHCTAHTHO
nMajyhu y BUJIy HEOIXOJHOCT CTallHe KOHTHHYWpPaHE IMpOIeHe JPYIITBe-
HUX TUTakba, BUXOBOT HHIIMBUJYalHOT pa3yMeBamba, YCBajama U IpuMeHe.
YubeHuk HHje CpencTBO m3jarama nHpopmalija, Beh je merosa yiora na
MTONPXKHU CaMOCTalIHy KOHCTPYKIHjy 3Hama (PeSikan & Anti¢, 2014: 663).
IIpesenTamnuja caapkaja y ynoeHuKy Tpedaio Ou 1a ce 3aCHHBA Ha Ca3HAH-
Ma KOHCTPYKTHBUCTUYKE TEOpPHje yuera u HacTase (Anti¢, 2014; Hus, 2013;
Sikorova, 2011). llImanosuh (Spanovi¢, 2013: 39) uctude ga y mporecy ydema
YIIpaBO KOHCTPYKTUBUCTHUYKH IPUCTYIT MOXKe na 00e30emn cBeoOyXBaTHO
MPECTaBJbahe CTBAPHOCTH: OH 3aXTeBa OpOjHE KOHKPETHE M ayTCHTHYHE
MpUMepe — YMECTO alCTPAKTHUX MHCTPYKIHja 03 KOHTEKCTa — YHME JO-
MPUHOCH YTIO3HABAY YUCHHKA Ca CIIOKEHOCTUMA JIPYIITBEHOT CBETA.

METO/]]

[MpenmeT ucTpakuBama ce OJHOCH Ha UCITUTHBAME MEPIENIIHje YIeHHKA O
ylio31 YIIOCHHKA Yy yCBajamy APYLITBEHUX caapxkaja. ¥ (okycy je yiioeHuk
Ilpupoda u Opywmeo U3 Kora yUYSHHIW y4e caJpikaje IPyIITBeHUX HayKa.
Pasmatpane cy cienehe nmporpamcke Teme: Ja Kao MPUPOAHO U IPYILITBEHO
ouhe, 3agoBOsbaBamkE CONCTBEHUX MOTpeda U ocehama y3umajyhu y o03up
notpede u ocehama apyrux, I'pyne jbyau y M0joj OKOJIMHU M MOje MECTO
y »uMa, [IpaBa nerera, OpujeHTanuja y BpeMeHy — IITa c€ Kaja JIECHJIO,
Hacespa — HacTaHak M BpcTe HaceJba HEKa U cajl, JKUBUMO y Hacesby: rpyIe
JbY/IM U yJIOTe nojennuua y wuma, [IpaBuna nonamama y rpynu, Opujenra-
[IMja Ha JICHTH BpeMeHa, Moj 3aBuyaj, Jbyscke nematHoct, Moja JOMOBHHA
— neo cBera, [lormen ynazan — npomoct (Pravilnik o nastavnom programu
za Cetvrti razred osnovnog obrazovanja i vaspitanja, 2006). Lluss uctpaxu-
Bama je J1a ce YTBPJEC MHUIbCHA YUCHUKA O TOME KOJIMKO UM YIIOCHUK I10-
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Make y yCBajamy JPYILITBEHUX Calpikaja U KOJIHMKO je TO Ca3Hame KUBOTHO
MPUMEHJBUBO, IITO MOXKE OMTH PENICBAHTHO MOJIA3MIITE 32 MOOOJBIIAKE KBa-
nuteTa yuoenuka. M3 ooumHe emmnupujcke rpale y oBoMm pajay ce pa3marpajy
pe3ynraru 100ujeHH Ha clieieha HCTpaKMBavyKa MUTaba.
(@) Kako ydeHuIn mporemwyjy epuKacHOCT CBOT YIIOCHUKA 32 yUCHE
JPYUITBEHUX cajpiKaja?
(0) Ilra yyenuru Mucie o PyHKIIMOHAIHOCTH 3HaKka YCBOJSHOT U3 YII-
OCHUKa ca CTAaHOBHIITA HEroBe MPHUMEHE Y CBAKOJHEBHUM JKHUBOT-
HUM CHUTYyaIjama?

3a aHanu3y A00MjeHnX TojaTaka u3 GoKyc rpymna KopuiiheHa je KBaJnuTa-
THBHa MeTonooruja. OBo onpeebemhe HMalo je ABojako ynopumre. [IpBo
npousuinasu u3 adupmaije GoKyc IpylHE METOJO0JOIH]je Y COLMjaJIHUM
nctpaxknBamuma (Frey & Fontana, 1993), anu u \eHO] HETOBOJHHO] YKIBY-
YEHOCTH Yy MCTpakuBama obpasoBama (Osborne & Collins, 2001), mocebHO
y Hamoj 3eMJpH. [Ipyro je 3aCHOBaHO Ha UCTPAKMBAuYKUM CTaBOBHMA J1a O
CTBAPHUM HCKYCTBHMMa ACHE HE MOT'Y 3aKJbyUUBATH JAPYI'W — OOK TI'OBOPE
0 yuemy, HACTaBHUIIM W HCTpaXUBa4yM He Ou Tpebaso Aa Tymade IpoIiec,
Beh ma y pasmaTpame 1 3aKJby4UBabE 0 IheMy YKJbyde MUIIJbeHha YUeHUKA
(Pascal & Bertram, 2009). TokoM ¢oKyc TpyIIHUX pa3roBopa y4eCHUIU TIpe-
palyyjy oHO HITO 4yjy Ol IPYTHX U TPyIIa MOCTHKE CHHEPTH]Y Y 38jeTHUIKOM
pany (Finch & Lewis, 2003).

MHCTpyMEHT 3a NPUKYIIbakE II01ATAKA IPEACTABIbA IEAUMUYHO CTPYK-
TypUpaH Boaud (poKyc rpymHOT pa3roBopa,’ 3aCHOBaH Ha yHarpen aeduHu-
canuM rpymnama nurtama (Archer, 1993; Flores & Alonso, 1995). 13 Bonuya
JIU33JHAPAHOT Y CBPXY UCTPa)KUBamba y OBOM pajly pazmarpane cy cienche
rpyne nuTama: Ha9YuH MPECTaBIbamba IPYIITBEHUX caJipiKaja U ehUKACHOCT
BUXOBOT yCBajarba, Ka0 U MOTryhHOCT TIpUMEHE CTEUCHOr 3Hama. AyTOpH
cMarpajy Ja je y GOoKyc IrpyIHOj METOJIOIOTHJU PeY O HAMEPHOM, TEOPH)CKOM,
a He 0 pempe3eHTaTBHOM y3opkoBawy (Pavlovi¢ 1 Dzinovié, 2007). Uctpa-
JKHBambE je CIIPOBEICHO Y Hepuoay o1 ¢pedpyapa 1o jyHa mrkojcke 2013/14.
TOAUHE.

VYyecHUIIN UCTpaKUBamka H3a0paHu cy U3 NOMyJalije Mialer mKoJIcKor
y3pacTa, a y30paK cy YHHWIH yUYEeHHUIIH YeTBPTOT pa3pe/ia OCHOBHHX IITKOJIA U3
Combopa. XoMoreHocT je o0e30eljeHa YMHECHUIIOM Jla UCIIUTAHUIIH KOPHCTE
VIIOCHUK 3a yUehe. Y HCTPAKHUBAKY j€ YIECTBOBAJIO YKYITHO 60 yueHnKa — 5
¢dokyc rpyma ca mo 12 yuecHuKa y cBakoj of iuXx.’ MI300p yuyeHHKa H3BPIIEH
j€ Ha OCHOBY OpojuyaHe OIeHe (3a MPBO MOJIYTOJHUIITE) KOjOM CE IPOLCHY]Y
noctunyha y npeamery Ilpupona u apymTBo koja cy nedunucana l[Ipagu-

! leTMMHUYHO CTPYKTYpHpAH BOJUY HHje TECTUPAH Ipe MPUMEHE y UCTPAKHUBAY, alld je
3aCHOBAH Ha MPETXOJHUM I'PYITHUM JUCKyCHjaMa ca yUSeHHIIMMa Yy IIKOJIU TOKOM IIpaKce, Ha
OCHOBY Yera je Mociie CAauubeH H y30paK.

2 Vuenuru u3 cnenehux mkona: ,,bparctBo jeauncTBo”, ,,ABpam Mpaszosuh”, ,,Jlocurej O6-
panoBuh”.
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HUKOM O OYerUBarby YueHuKa y 0CHO8HOM obpa3zosary u gacnumarsy (2013).
Caaxy rpyIy YnHHUIIA CY 110 TPH YYCHUKA KOja CY TOKOM MPBOT MOJTYTOAMIITA
nMaja oneny: omnya (5), Bpio nodap (4), nodap (3); 1 yKyImHO TpH yUCHHKA
KOjU Cy MMaJIH OlleHYy JI0BoJbaH (2) uinu HeaoBosbaH (1). C 003upom ja orre-
HE TIO/Ipa3yMeBajy UCIYHEHOCT 3aXTeBa JeQUHHUCAHUX [IpasuiHuxom o 0o-
PA30GHUM CIAHOAPOUMA 30 KPA] NPE02 YUKIYyca obasesHoz 00pazosara 3a
npeomeme Cpncxu jesux, Mamemamuxa u Ilpupooa u opywmeo (2011), yuu-
TEJBbU OIICHUBALE BPIIE Ha OCHOBY CTaHapaa nocrurayha 3a npeamer [pu-
pozia u APYIITBO, ca MOCCOHUM OCBPTOM Ha moJke pymiTBo.> PazroBopu To-
KOM (OKYyC TpyTia Tpajaiu cy oko S0 MUHYTa, a peagn30Bao UX je TUM KOjH cy
YHHUIM MOJICPATOP M JIBa MpOlCHkIBaYa. Pa3roBopu cy 3a0ee:KeHn — OHAKO
KaKo Cy TEKJIM, OAHOCHO u3pal)eH je TpaHCKpUNT aynno-3amnuca. [Ipumemen
je MHOYKTUBHU npuctyn aHaiuse oarosopa (Elo & Kyngis, 2008), koju noz-
pasymMeBa Konupame U (popMysaiujy Kareropuja 3aCHOBaHy Ha JOOHMjCHUM
Mo/IallMa, a He Ha yHampe] yTBp)CHUM TEOpHjCKHUM KOHCTpyKTuMa. [lasba
KBaHTUTATHBHA 00pajia 00aBJbeHA je Ha JIBa HUBOA: MHJCKCHPAhE MOIaTaKa
U BbUXOBO I'PYIHCAhE Y KaTeropuje U MOTKaTeropHuje.

PE3VJITATU 1 JUCKYCHJA

Munbewa yueHnka pediaekTyjy ce Ha JiBa UCTpa)KMBauka nuTama. [Ipen-
CTaBJbCHA Cy KAO IIEHTPAJIHE KAaTeropuje HacTajle HAKOH JICKOAUPAha Or0-
BOpa ¥ UMEHOBaHe cy Ha ciefehu HauuH: Hecueyprnocm u Hecamocmanuocm
y yuemwy aexyuja ca opyumeenum memama n IHanupno 3uamwe. Onuc cBake
KaTETOpHje 3aIoueT je n3adpaHuM OATOBOPOM YUCHHUKA, JaTUM Y OPUTHHAITY
(kako je U3peUcH).

* Ha OCHOBHOM HHBOY NMOTPEOHO je 3HATH: APYIITBEHE TPyIC U BbUXOBE YJIAHOBE, MPAaBUIIA
MOHAIIakha y TOPOIUIIH, IIKOIU U 3ajeJHHUIHN, JbYACKE JeIaTHOCTH 1 ocTano. Cpeamu HUBO:
II03HABAKE yJIOra Pa3InIUTHX IPYLITBEHUX IPyIIa U BbUXOBUX YJIAaHOBA, IO3HABAE [IPaBa U
obaBe3a YJaHOBA Pa3IHMUNUTHUX I'pyla, pa3yMeBame Mely3aBHCHOCTH pa3IHMUNTUX JBYACKUX
aKTUBHOCTH U Apyro. Hampennu HUBO: pa3yMeBame 3ajeJHIUKHX KapaKTePUCTHKA JPYIIT-
BEHHX I'pyIa 1 pasziuka n3Mely mux, kao 1 pasyMeBame Ja ce paBa u o0aBe3e pasiinduTHX
JIpYIITBEHUX TPyIa JIomymyjy. JloBoJbHA OIleHA 3HAYH UCITYHUTH 3aXTeBe HA OCHOBHOM HH-
BOY y3 oMoh y4uTesha — OlleHa OJJINYaH MOApa3yMeBa Ja Cy HCIyHhEeHHU 3aXTEBU OCHOBHOT,
cpeamer u BehinHa 3axTeBa HaIllpeHOT HUBOA.
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Hecuzypnocm u necamocmannocm y yuery nexyuja
Koje cadpaice Opyuimeene meme

Ha mpumep xaj cMO y4uiIM O JEIaTHOCTUMA TO je MEHH HEjacHO, a
OWJIO MU je W JJOCAJTHO... YUHnJIa caM U3 CBECKE, [1a MU HHje OHJIO jacHO,
I1a caM OHJIa u3 yI0eHUKa, alld UcTo Oamr Huje omio moopo. Kaga cam
MHUTaJIla MaMy, OHa je peKJia J1a HHje TO y4HJia y IIKOJIH, 1A je MUTaJa
KOMIITMHUILY.

[Ipema peunma ydecHHKa, 3a yCBajame JPYIITBEHUX cajpiaja morpedHa
MM je oMoh y TyMadermy OCHOBHOI' TEKCTa, 4 MUIJbEHA CY U JIa YIIOSHUK
Ca/Ip k¥ MpeBHIne HHPOpMaIMja ¥ YOKBHPEHUX JeQHHUIIN]jA KOje CE MOPajy
3armaMTUTH. V3 HapaTHBa je U3BOjeHa KaTeroprja Koja ce OJIHOCH Ha KOHC-
TPYKIIMje O HECUT'YPHOCTH U HECAMOCTAIHOCTH KaJia je y UTamy YCBajambe
JIPYLITBEHUX Cajprkaja MPEe3eHTOBAHX y YIIOCHHUKY, a JeTaJbHHUJE j& OIHCY]Y
noTkareropuje hopMmyIrcane Ha cieaehu HauuH:

() Torpebna momoh y TyMauermy OCHOBHOT TEKCTa;

(2) Crpanure ca npeBullle TEKCTa U YOKBHUPEHUX JieDUHUII]a Koje ce

MOpajy 3alaMTUTH;
(3) HenoBospHO oOjamimema U IO3UBaka HA IPAKTHYHE IPUMEpE.

Tlompebna nomoh y mymauersy ocnosHoz mexkcma

VY 0BOj MOTKATETOPHjH OATOBOPH TOKA3Yjy Aa Cy JIEKIHje ca IPYIITBEHHM
caZpkajuMa 4ecTO je3WYKH HermpuMepeHe (M Ty KUHOM U CTHIJIOM) U Hejac-
He, Te YYSHHIN Mopajy notpaxutu nmomoh. To je y carmacjy ca pe3ynraTu-
Ma MHOTHX APYTHX UCTpakuBama (Mako je BehrHa NCITUTHUBANIA MUIILJbEHA
CTapHjUX YUEHHWKA), y KOjIMa ce yIo30paBa Jia Cy yIOEHUIH KOje KOPHCTe
YUYEHHUIM y HallUM IIKOJIaMa TEeIIKO Pa3yMJbUBH, /1a KOPUCTE arCTpaKTaH
JE3WK W HEeIOBOJHHO aHMMHPajy yueHuke (Lazarevi¢, 2007; Plut, 2003), mrto
JOBOJY 10 TOTA Jia je BUXOBO Pa3yMEBambE Ha MOBPIIMHCKOM HUBOY 3HAaUCHa
— 25 ydecHHKa UcTpaxxkuBama (41,66%) u3jacHUIIO ce Aa Cy JEKIHje HejacHe.
W3Boam u3 HapaTusa 3a motkateropujy [lorpedHa momoh y Tymauemy OCHOB-
HOT TEeKCTa MpuKa3anu cy y Tabenn 1.
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Tabena 1: Hceuax uz cxeme koouparea:
Tlompebna nomoh y mymauery ocHo6HO2 mekcma

VHunujamHo Koqupame:
Hapatus Tlompebna nomoh y mymauersy ocHognoz
mexkcma

[pumep 1: ,,OH0 mTO MU HYje jacHo ja - [loTpeOHa momoh y Tymauemy TEKCTa: 3a
TaMm Mamy’’. HEjacHe JICIOBE MUTAjJy Ce CTapHjU

[Tpumep 2: ,,Mu Hekako HeKe peun y Kibu3u  [loTpeOHa momoh y Tymademy TekcrTa: Te-
He pa3yMeMmo, Tpeba J1a Oyzie BUIIIe leunjer  HKaK je3uK yluOeHuKa

jesuka”. ,,Kmura je maka, aju HEKH TEKCTO-

BHU Cy HEpa3yMJbUBHU .

VY Be3u ca TpaxkemeM IOMONH y TyMauery TEKCTOBA Y YIOCHHUKY, YUSCHUITH
pasroBopa cy pekiu jia ce Hajuenrhe oOpahajy uiaHoBHMa CBOjUX TIOPOAMIIA
— Mamama U ctapujoj Opahu mnm cectpama (IOK OUYEBH HUCY IOMEHYTH), a Y
LIKOJIM YYUTesbHllaMa (HUCY IOMEHYTH APYTOBH), JOK Cy HEKH MOMEHYJIHU U
HWHTEpPHET.

Cmpanuye xoje cadpofce npesuue mexcma
U YOKSUpeHux deuHuyuja Koje ce Mopajy 3anammumu

Y 0BOj MOTKaTEropuju KOHIEHTPHUCAHA Cy MUIIJbEHa YUCHUKA O Pa3jIo3uMa
KOJU OTE)XaBajy YCBajame ca3Hama O APYIITBY U3 YIIOCHHUKA, IMPU YEMY CY
JICTEKTOBAHU: JIy)KMHa TEKCTa U HEroBa HEJIOBOJbHA KOXepeHTHOCT. OBak-
BU CTaBOBH KOMITATHOMITHHA Cy Ca pe3yjiTaTuMa UCTpaKuBamka IpeMa KOjI/IMEl
NpEeBUIIC TCKCTA U KBAHTUTATUBHUX IMOAaTaKa MOT'Y IpEeACTaB/baTH MMOTECII-
kohy 3a KBaJTUTaTHBHO pazyMeBame yoeHnakux neknuja (Mayer & Jackson,
2005), mTo pe3yaTupa na ce Yak M MOTCHIIMjaIHO CMUCIICHU CalpKaju U3
yuOeHHKa y4e MEXaHWUYKH, 0e3 CTBApHOT aHTa)KOBama CIOKEHHUjUX HHTE-
nektyanHux cnocodHnoctu (Pesic, 1998). Ox ykymnHo 60 ydecHrKa pa3roBopa
wux getpaecet tpoje (71,66 %) je ucrakio MeMopucame caapikaja. Yioe-
HUK HE cMe OMTH CPEICTBO KOje YUCHHKa 3aTpraBa cepujoM hHpopMaiimja
npeBasmiasehu BUXOB KamanuTeT, Beh mweroBu caapxaju Tpeba na uMajy
yMpeXeHy CTPyKTypy (YUEHUK ycBaja capiKaje, XHjepapXujCKu UX CTPYyK-
Typupa u Mmel)ycobno ynopelyje) koja omoryhasa na HoBe nuopmanuje moc-
TaHy cTaOWJIaH Ca3HajHU KOHCTPYKT. VI3BoaM M3 HapaTHBa MPUKA3aHU CY Y
Tabenn 2.
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Tabena 2: Hceuax uz cxeme xooupara: Cmpanuye
Koje cadpoice npesuule mexcma u YoKeupeHux oeunuyuja
Koje ce Mopajy 3anammumu

Hapartus

WHunujamHo Kogupame:
Cmpauye Koje cadparce npeguuie mexcma
U yokeupeHux oepunuyuja Koje ce Mopajy

3anammumu

[Tpumep 1: ,,Kag cmo yuniau o npouuiocTy,
YUHUTEJBHIA je PEKiIa 1a YIUMO U3 KIbUTE,
alli TAMO MMa jaKo IIYHO TEKCTa U JaTyMa.
OHJ1a caM MOpao ca MaMOM Jia CKpaTum’.

[Tpumep 2:,,Y HeKUM JeJI0BUMA CTAJIHO UJE
— TEKCT, CIIMKA, TeKCT, CIIUKa. To MU cMeTa
KaJl y4UM jep CTaJIHO MOpaM Ja IpeckayeM
CIIMKY U TAMTHM TEKCT .

CrpaHulie Koje caJapike IpEeBHIIEe TEKCTa
U YOKBHPEHHX Je(uHHUIMja KOoje ce MO-
pajy 3amaMTHUTH: MpeBHIle WH(MOpMAIyja,
a Hema MoMONHM y CeNeKIUjU OHOT IITO je
BaXXHO

CrpaHuIe Koje caJpike MpeBulle TeKcTa 1
YOKBHPEHUX IehUHUIHja KOje Ce MOpajy
3alaMTUTH: TpeyecTa ,,CMeHa” TeKCTa U
CJIMKE HapyllaBa LeJINHY U3jarama

VY4yeHH1IM Cy HCTAaKJIM Jia 4YecTa CMEHA TEKCTa U CIIMKa CTBapa J0KUBIbA] ,,AC-
LEMKAaHOCTH KOjU OHJA OABJIAYM Ma)Kiy ca CYLITHHE. 3amasuiu cy 1a je
npesuile AepuHULIN]a y YOKBUPEHUM TIOJbHMA, 112 je TEIKO MPOLECHNUTH KOje
cy uapopmanuje Hajsaxxauje. Takohe, CIMKOBHA 3HAYCHa YECTO UX JOBOJC
y 3abnyny. Y jemHOM YHOCHHKY je JeKIuja moj Ha3uBoM ,,KuBor Cpba y
Typckom apcTBy” mpHKa3zaHa cpa3sMEpHUM OHOCOM CIIMKa—TEKCT, aJli yue-
HULM UIIAK KaXy J1a n3adpaHe CIIMKe He MOApKaBajy pazyMeBame Tekcra. Ha
pUMep, WIIyCTpalyja 3a HOBU TI0jaM K)JIYK BHILIE OIpa’kaBa pagHUKa KOjH
BpEIHO pajd, a He pa3yMme ce Kao Texak, HemjaaheHu paja moj mpuHYIIOM.
HctpaxuBama nokasyjy Aa ogHoc u3Mel)y TeKcTa 1 BU3yeITHUX PUKa3a KOju
pare TEKCT MOKe MOAPKaTH KOMYHHKAIM]y ca caapiKajuMa, pa3MHILIbabe
u yueme (Newton, Padak & Rasinski, 2008; Rakes, Rakes & Smith, 1995).
[Ipenycnos oBe monpxkarajyhe gpynkiuje (Schnotz, 2002) jecte na cy TakBu
MpHUKa3u yckialheHn ca MHAMBHIYyaJIHUM MOryhHOCTHMA BU3yallHE TIepIer-
LMje U CTENECHOM pa3Boja KOTHUTHBHOI cucTema (oxpelyjy mx mperxomHa
3Haa, KOTHUTHBHE CIIOCOOHOCTH U BELITHHE YUCHa).

HeoosomwHo objawmerva u nozusarba
HA NpaKmuyHe npumepe

OBa noTkareropvja oJJHOCH c€ Ha KOHCTPYKIIHje YUYECHUKA TPYIHUX Pa3ro-
BOpa O TOME Jia MPHJIMKOM H3Jarama APYIITBEHUX Callpikaja YIIOCHHK He
IIpy’Ka JJOBOJHHO 00jalllherbha, IOCEOHO J1a je MaJio pUMepa U3 CBaAKOIHEBHOT
)kuBoTa. On ykynHo 60 ydecHUKa BUX TpuaeceT ocMopo (63%) carmacuio
ce Ja yuOeHUK Ipy’ka BeoMa MaJlo MPaKTHYHUX MpUMepa U3 APYIITEBHUX
tema. OHU cMaTpajy Ja Ou mpuMepu Tpedaso Ja Cy U3 BUXOBOT OKPYXKEHha,
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MPENo3HaT/FUBH M3 UCKYCTBA U MPOBEPJbUBH y Tpakcu. MmycTpyjy To npu-
MeprMa U3 JIeKIIHja O MpaBuMa, MOHALIAkY y IPYLITBEHUM rpynama, KoMy-
HUKaUju Mehy JbyriMa — CBU OBHU cajip)Kaju 00jallikaBajy ce npuMepumMa
KOjU HHUCY JOBOJHHO OJINCKHM M jaCHU, TOCEOHO yUEeHUIIMMA U3 MabUX, JIOKAJI-
HUX cpeauHa. KapakTepucTHuHN HapaTHBH NpeAcTaBibeHu cy y Tabemnn 3.

Tabena 3: Hceuak uz cxeme kooupara.
HeoosomHo objaurbersa u nosusarsa na npakmuyne npumepe

Hapartus

WHunumjamHo Kogupame:
Heoosomno objawmera u nosusarsa
Ha npakmuune npumepe

[Mpumep 1: ,,Onn xohe memro ma objacHe,
aJIM OHJIa UMa CJIMKA KOjy U HE pasyMeMo
mta je To” (OHOCH Ce Ha JICKIIU]jy O U3BO-
priMa IPOIIJIOCTH, T/I€ UCIIOJ CIIUKE MHIIe
camo Yosex ca kospyama, 6e3 namer o0ja-
LIHEHHA).

[Ipumep 2: ,,bunu cy HeKH mpuUMepH Kako
Jla ce MOoHaIlaMo y Tpoiejoycy, a Mu ce y
BEMY HHKAJ[ HUICMO BO3MIN...Y YIIOCHUKY

HemoBosbHO O0jammema W 1MO3WBama Ha
MpakTU4YHe mpumepe: 0e3 mpaBux o0ja-
IEbEHha

HenoBossHO o0jammema u MoO3uMBama Ha
HMpaKTHYHE IIPUMEepe: HEJ0BOJBHO OIHCKUX
npumepa

Tpeba CTaBUTH HEUITO LITO MMa Y CBAaKOM
rpaay’.

Yuenury cy uctakiiu jia ce ocehajy xao jaa cy ,,3apo0sbeHu’ y BEJIMKOM OpOjy
uH(opalmja, a CIIMKe BEOMa YECTO MPEKH1ajy OCHOBHO U3JIaTramhe U IOMPUHO-
ce ,,pa3bujamy”’ MUcaoHe neixuHe. Fako ce y Teopuju 0 MIKOJICKOM YIIOCHUKY
UCTUYE JIa OH MOpPa OCTBAPUTH U CBOjY pa3BOjHO-(POPMATHUBHY, a HE camo
TpancmucuBHy yrory (Ivi¢, Pesikan i Anti¢, 2008), Munbema koja cy Jaiu
y4ecHUIM (GoKyc rpyna Mmokasyjy Aa APYIITBEHH caapKaju TPE3cHTOBAHH Y
YUOCHHUKY HE YKJbYUY]jy JOBOJHHO 00jalllkbeha U HUCY JIOBOJHHO MOTKPEILIbe-
HU OJHCKUM NpUMEPUMA U KHBOTHUM cUTyalnujama. 3a ycBajame MHOTHUX
JPYIITBEHUX cagpmaja yueHHIIIMa je noTpedHa nomoh ONIPACITHX, 3 OHH KOj!
Cy JpYUITBEHE JICKIIMje MOTJIM YUYUTH CaAMHU, OBE JICKIIUje JT0KUBIHABAjy Kao
nocaHe. Takole, yueHHIIN Cy HCTAKJIIH 1a TPHIIMKOM H3JIarama APy TBEHUX
cajJpkaja y lbUXOBOM YIIOCHHKY HEMa JIOBOJbHO 00pa3JiokKema U M031UBamba
Ha peaJiHe KUBOTHE cuTyanuje. To moTBphyje ucrpaxxupauke pesysarare o
yJIO3U HacTaBe y (hopMupamy JIPYIITBECHUX MMOjMOBA KOJ JIEIe KOje je CIpo-
BezicHO y CpOuju. Y mweMmy je yTBpheHo Ja YUOCHUIU npupode u Opyumed
HE TIPE/ICTaBIbajy IOBOJbHY OCHOBY 33 CAMOCTAJIHY YUYCHHUKY KOHCTPYKIH]Y
3HaWa U Jia je y ’buMa Beh mpocTa akyMyJiainja ca3Hamba OTeKaHa YNHCHU-
I[OM Jla OJipaxkaBajy camo ,,30UpKy TaKCaTMBHO MOpehaHuX YMEEHHUIIA KOje
ce He JIOBOJIC y Be3y, a y 00paau JpyIITBEHUX MOjMOBA HEMa €KCILTUIUTHE
JEMOHCTpalMje KOTHUTUBHUX U METAaKOTHUTHUBHHUX CTpaTeruja y Ha4uHy Oa-
patama ca nonanuma” (Pesikan, 2001: 332). VY Hamepu J1a yYeHUKE MMOJICTaK-
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HY Ha ,,0pxu” pa3BO_], ayTopu yu6eH1/H<a y Cpbuju yecTo mpemairyjy 30Hy
HApEJIHOT Pa3Boja y OKBUPY KO_]G ce Jiera MOy BOAUTH U MOJCTHIIATH J1a y4e
xopak Buure (Sefer, Lazarevi¢ i Stevanovi¢, 2008), Te mpeBHIle TeKCTa H y
BUMa MPEe3eHTOBaHNX HH(OpMaIija U 3aXTeB Ja yUSHUIN OJjeTHOM Harpa-
Be BUILIE KOPaKa, JOBOAH yUeHe 0 Heycrexa.

,, [lanupno 3nare”

Ja o ToMe 1ITa ce MPaKTUYHO pajy HUILITA HUCAM HAy4YHO Y YIOCHUKY,
anu gocta o Tome 3Ham. Lllra pagum Ha pol)eHnany, Kako ce moHamam
y TIO30pHUIITY, TAKBE CTBAPH M HELITO CIIMYHO TOME, ja TO HUKAl, CKOPO
HUKaJl HICAaM BHJIEO y YIIOCHUKY.

Kareropuja je MeHOBaHa OJIrOBOPOM yUEHHUKA Ha TTUTAHkE KaKO MPOLEHY]Y
KOPHCHOCT 3Hama O APYIITBEHUM CaJlpiKajuMa Koja Cy Hay4dWJIu U3 yUOeHH-
Ka: ,,10 je manupHo 3Hamwe”. M3 ocTannx 3adenexeHuX HapaTuBa GopMHUpaHe
cy cienehe norkareropuje:
(1) Hayuwutu Hamamer — cBe LITO ITUIIIE: TITO BUILE — TO je 00Jba OIeHa;
(2) Ono wmo ropucmum nHuje u3 Krouee.

Hayuumu nanamem — cee wumo nuuse:
wmo euute — mo je 60/6a oyena

[loTkareropuja ce OAHOCH Ha KOHCTPYKIUj€ Y BE3H ca IPOLEHOM IPUMEHIbU-
BOCTH YCBOjCHHX JAPYLITBEHUX cajpxkaja. YUeCHUIM Cy OATOBOPHUIM (IOT-
IyHa carjacHocT aobujeHa ox 49 no 81,66% ydeHuka) 11a je 3a \bHUX Hajoosbe
KaJia JI0CJIOBLE Hayye CBE LITO je HAIMCAHO Y KIbU3H, jep Tajxa no0ujajy Haj-
Behy oneny ox yuuressa. [Ipu Tome, U3 ICKyCTBa UM je MO3HATO /1 BehI/IHy Ha-
YYEHOT He MOT'Y J1a IPUMEHE Yy CBAKOAHEBHUM KHUBOTHUM chayauHJaMa anu
uX TO He OpuHE jep MpaKTHYHA 3HaWka Y YUOeHHKY U He o4ekyjy (Tabena 4).

Tabena 4: Hceuax uz cxeme koouparea: Hayuumu nanamem
— c6e Wmo nuule: Wmo uuie — mo je 60/6a oyena

VHUIHMjaTHO KOIUpatbe:
Haparus Hayuumu nanamem — cge wimo nuue:
wmo euwie — mo je 60/6a oyena

umep 1: ,,Ja 3HamM 1a Mopam TO Ja Ha- ay4YHTH HAIlaMeT — CBE IUTO IHIIE: LITO
IT 1:,J H

y4uM, I1a ja TO TIOHaBJhaM Kao Ja caM Y4d- BHIIE — TO je 0oJba OlleHa: CBako ceOu
TeJb U caM cebe yuum”. CMHCJIH KaKO MY je Hajiakiie

[pumep 2: ,,Hama yuutespria 3anuie mra HayduTn HamaMeT — CBE IITO MUIIE: IITO
Tpeba, ma OHAA Kake Ja joIl BUJUMO LITa  BHUIIE — TO je 60Jba OlleHa
UMa y KIbU3H, U J1a CBE HAYYHUMO .
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Wznetn HapaTuBu noTBplhyjy Hanaze aa ypoenuun y CpOuju jour yBek
MPEACTaBJbajy AOCIOBHY pPEIUIMKAIUjy (pOHTAIHOr paja HACTAaBHHKA U Ja
cy npeonrtepehenn daxrorpadujom. [Iponewyjyhu aa je HajcurypHUjH TyT
JI0 OJUIMYHE OIICHEe HAYYUTH IITO BHIIC YHELCHUIA U3HETUX Y YUOCHHKY,
YUECHUIIM pa3roBopa Cy ce carjlacHiiv Ja cBako cebu Tpeba na uzadbepe Haj-
00Jp1 HauuH Kako he y Tome ycrnetn. OAroBopH Mokasyjy J1a TOKOM OCHOBHE
eKCIUTMKAllMje HacTaBHE rpalje yIIOCHHUIM He yKa3yjy Ha CMHCJICHE Be3e U3-
Melhy mojMoBa, Kao U Jia He MoJpKaBajy pa3Boj KpUTUUYKOT MULLIbewa (Ivie,
Pesikan & Anti¢, 2013), u 300r Tora nena kaxy: ,,Hayuntu HanmameT — cBe
LITO MHIIE; NITO BUIIE — TO je 00Jba OreHa”.

OHo wmo Kopucmum Huje u3 Krouee

Hacympor TeopujckuM ca3HamUMa Jla je IIKOJIa MOJCTHIAJHO OKPYKEHe
3a pa3Boj APYIITBEHUX aKTUBHOCTH IIOjeIWHIIA, T Ja j¢ Beh Ha OCHOBHOM
HHUBOY Moryhe IUIaHCKH M CHCTEMaTHYHO JeJIOBATH Ha Pa3BOj COIHjaTHUX
3Hama M BEIITHHA Koje he ce y »xuBoTy nmpumemuBatu (Cameron, Connor
& Morrison, 2005), pe3yntary Hamer UCTpakUBarmba yno30paBajy /1a je CH-
Tyanmja y mpakcu apyraduja. M3 pasroBopa ca ydecHUIIIMA (OKYC TpyIia
W3BOjCHA je TIOTKaTeroprja Koja 00jenmbyje U3HeTa MUNJbECHA Ja MHOTH
OJ] U3NIOKEHUX JAPYIITBEHUX CaIpKaja y YUOCHUKY HE MOTY, UIIH BPIIO PETKO
MOT'y Jla c€ TIPUMEHE y KMBOTHOj MPAaKCH. YUCHUIU MPOICHY]y Jla 3HAhE
KOje je COIMjaTHO TPUMEHJEUBO CTUYY YTJIABHOM Y MOPOIHITH (Ca OBUM C€
cammacmwio 35 y4eHuKa o YKyIHOT 06poja, ogHocHO 58,33% ydeHwka), U He-
petko y Bpuimaukoj rpymnu (Tabena 5).

Tab6ena 5: Hceuak uz cxeme koouparba: OHO wimo KOpucmum
HUje U3 Krouee

WHnnujanHo kogupame:

Hapartus : "
,»OHO WMo Kopucmum Huje u3 Krouee

[pumep 1: YV xwusu u3 Illpupooe u
Opywimea 00jaCHIIIM Cy IITA je TO MACOLI.
A kako ce macor 1001ja, KoMe Ja ra 1mo-
Ka)KeM, [ITa CMEM Ha TPaHMIIH, a ITa He...0
TOME C€ HE CIIOMUbE”.

,,OHO LITO KOPUCTHM HH]jE U3 KibUre”

[Ipumep 2: ,Hayuwmnu cmo na gera uma
[IPaBO Ha CBOje MHUIJbEHE... AT OHU CBU
TO CTaJHO KpIle, I MU Oaml He MOXKeMOo a2
Ka)XeMo ITa MHUciauMo.. Oppacnu 3Hajy
IITO CMO MarmU MU CMO O FbUX Cllabuju, ma
OHH MOT'Y 1a paJie KaKo keine”.

,,OHO LITO KOPUCTUM HHjE U3 KIbUTE”: OHO
IITO je HaBEACHO y YIOCHUKY HUje CIIy4aj
W3 CTBApHOT KMBOTA
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VY Be3u ca APYHITBEHUM caJpKajuMa MPEe3eHTOBAaHUM y HBHUXOBUM YII-
OCHUIIMMA YYECHUIM Cy M3HEJIM CBOja UCKYCTBA Jia OBH CajJp:Kaju PETKO
MOTY /1a UM OyJy KOPHCHHU y CBaKOJHEBHUM KMBOTHUM cuTyanujama. Om-
cepBallfje MoiepaTopa y OBOM Iy pa3roBopa JeTeKTYjy CTaB J1a yUYCHHIIH
MpaKTHYHA 3Hama Y YUOCHHUKY U HE OYEKY]y, YAME MUTaka HCX0/1a HACTaB-
HOT Iporeca U pyHKIIMOHAJHOCTH 3Hama y HAIllOj IKOJIU A00H]jajy 3Ha4a]j 1
ca acrekTa yuOeHHKa KOju ce Y HacCTaBHOM Ipolecy Kopuctu. M mopex pe-
(hopMckuX onpeliesbeha Koja ahpupMuIny o0pa3oBHE UCXOJIC U IPUMCHIbH-
Ba 3HaWa, HAIly IIKOJICKY CTBAPHOCT KapaKTepHIle TPaJAHIHOHATHO MOY-
yaBamwe, a peneproap MOryhHOCTH KojuMa YIIOSHUK MOTEHIMjaTHO MOXKE
JIeJIOBaTH Ha MHTEJNEKTYallH! Pa3Boj, AONPHHOCUTH OCTIOCO0JbaBamy 3a ca-
MOCTAJIHO YUeHh€ U IPYIITBEHO JIEI0BakE 0CTaje HeJOBOJLHO UCKOpHIheH
(Plut, 2003). Hanasze name ctynuje noTBplyjy u ucTpaxkuBama y Pemny0-
aunu XpBaTCKOj y KOjUMa Ce UCTUYE Ja ,,yUYeHULM Kao HAjTIO3UTHBHU]jE
KapaKTepUCTUKE YIIOEHUKA MPENo3Hajy HUXOBY TEeMEJbHOCT, KOPUCHOCT U
MperjeHoCT, ati uX BehnHa Ha ’KaJocT NepUUNHupa Kao J0cCaaHe U MOHO-
tone” (Matijevi¢, Topolovcan i Raji¢, 2013: 311). [lepuenuuje yuecuuka ¢o-
KYC Tpyna o ynoTpeOJpMBOCTH APYIITBEHOT 3HaHkha YCBOjEHOT U3 YIIOCHHUKA
MIPETEeKHO Cy HEraTUBHE U CBEJICHE Ha yTUCAK ,,IallupHOr 3Hama . Mako cy
HEKe aHaJu3e ylOeHUuKa npupode u Opyuimea mokaszalje Ja ce y yuOeHu-
Ky MOXX€ JEMOHCTPHpATH HE CaMO peneproap APYIITBEHUX 3Hamba, HETO U
JPYLITBEHUX BPEIHOCTH U BemTuHA (Avramovié, 2002; Marinkovi¢ & Erié,
2014), pe3yATaTH HalleT HCIUTHBAKA MTOKA3Y]jy Aa, MpeMa MULIJbEY yue-
HUKa, OH HajBUIIE IOAP)KABA PEIENTHBO YUCHhE y KOME CaMO PENpoIyKIlrja
nndopmaiuja 06e36ehyje 100py oleHYy.

3AKJBYUAK

HctpaxuBauu cy naHac BeoMa 3aMHTEPECOBAHM Ja Y TMOKYIIajuMa pa3Mar-
pamka nuTamkba )IC‘II/IjeF 3Hamkba, NEPCICKTHUBE, CTaBOBA U MUIIJbEHA YKIbYUC U
caMy JIeIy — JIa UX CJIYIIajy B pa3MaTpajy yrao lUXOBOT IIefama. YIIOSHHK
13 Kora y4eHHUIH yde NPYIITBEHE caapkaje Tpeba ma Oyne MOCPEeTHUK U3-
Mel)y caMux ydeHuKa 1 ApymTBeHNX PpeHomena. Jla 6u ocTBapro oBy yIiory,
moTpeOHa je ’eroa TpaHcpopMalnja: YMeCTO KIHUTE ¥ K0jOj Ce U3JIaXKy WH-
dhopmarnuje, yuoeHUK Tpeda ga MocTaHE HHTSPAUCITUTUIMHAPHI METH] 3aCHO-
BaH HA MPOOJIEMCKH OOJIMKOBAHUM APYIITBEHUM CaJpikajuMa, KPUTHIKOM
pa3MHIILIbamy, HCTPAXKNBAKY U MIPEUCITUTHBAKY HH(POpPMAIIHja H Kao TaKkaBs
na OyJie KOpUCTaH YYCHUIIMMA HEe CaMO Y yCBajamby, HETo U J]a IOMOT'HE Y CBa-
KOJHEBHO] MPUMEHH JIPYIITBEHUX CaAprkaja. Y OBOM pajy je UCIHTAHO Ja
7Y je YIIOGHUK W3 KOTa YUCHUIIN yUe IPYIITBEHE caapikaje 3aCHOBAH Ha Ha-
BEIIEHUM TEOPHjCKUM cTaBoBuMa. Y CpOuju MOCTOjU pellaTHBHO Maiu Opoj
CTyaHja y KOjuMa Cy YUEHHUIM Miialjer mKoJICKOT y3pacTa UMaJH IMPUIIHKY
na mporieHe eexTe HacTaBe — 0e3 003upa Ha TO KOjH aclekar HaCTaBe je y
mutamwy (Radovi¢, 2013; Stevanovi¢ i Lazarevi¢, 2014; Trbojevié, Jeremi¢ &
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Milenovi¢, 2015). Y oBOM HCTpakHBamy UCIIUTAIN CMO MUILbEHA YUCHHKA
0 yuOeHUKY M3 Kora yue JpyILITBEHE caapiKaje.

OOuMHU Halla3u MpeBa3uiia3e OKBUPE OBOT Pajia, T Cy OBOM MPUITHKOM
MPEeICTaB/LEHU U IUCKYTOBAaHU pe3yTaTh Koju ynyhyjy Ha cienehe 3akibyu-
Ke: TOKOM YCBajama APYIITBEHHUX cajapiKaja U3 yOeHUKa yUYeHUIIMMAa HajBU-
1Ie moTenkoha cTBapa MpeBuIle TEKCTa U eKCITUIUTHO U3JI0KeHUX JAepruHu-
1uja Koje Tpeda 3amaMTHTH, Ka0 ¥ HEI0BOJBHO MPAKTUYHUX IPUMeEpa — 300T
Yera je U3ABOjeH yTHCAK HECUT'YPHOCTH U HECAMOCTAJTHOCTH TOKOM y4eHa
OBHUX caJipkaja. PasyMeBame lbUXOBHX I1acoBa Tpedaio 01 1a Oye H3y3eTHO
BaXXKHO 32 MPE3CHTALN]y APYIITBEHUX CajipkKaja y IIKOJICKOM yIIOCHHKY. 3a-
OpumaBajyhe je 1a cy yueHUIM U3jaBUJIM KAKO 3Hamha YCBOjeHA U3 YIIOEHUKA
HUCY IPUMEHJbHBA Y KOHTEKCTY )KUBOTHHX CUTYallMja: eurja mpasa, HopMe
MOHAIIaka, UICTOPH]CKH CaApKaju, Mpa3HUIM U pociase. Jlena cy akTHBHH
cyOjexkTu ApymTBeHOr )kuBoTa. [loTpeOHO je na ayTopu yiioeHnKa, ynpaso y
KOHTEKCTY APYIITBEHUX CajpiKaja, yBake yrao yYeHHUKOr Tiefarma, Kao 1
Ja 030MJBHO MPUMEHE CTaHIape KBaJIUTETa, IPe CBera: CTaHaap/] KBaJluTeTa
cajipkaja yuOeHHKa, penpe3eHTaTUBHOCT 3Halka U PEJIEBAHTHOCT calpikaja
3a yYEeHUKe, CTaHIapAe JTUAAKTHUKOT 00JMKOBaka — IUJAKTHYKA BPETHOCT
npuMepa U OCHOBHe cMucieHe Beze rpanuba (Ivi¢, Pesikan & Anti¢, 2013).
Haxko cy nobujeHu pe3yntaTi AeTEPMUHHUCAHU PEIATUBHO MAJIUM y30PKOM,
y OKBHPY Camo jeTHOT HACTaBHOT MPeAMEeTa PeACTaBIbajy BaIMIHY OCHOBY
3a JlaJba HCTPaKMBamka y KojuMa O Oujie ucluTaHe mpakTHiHe MoryhHoc-
TH METOJMYKE TpaHCopMallhje cajipikaja U3 Kopiyca APYIITBEHUX HayKa
y IIKOJICKOM YUOEHHUKY. Y mpolecy yuema APYIITBEeHX (peHoMeHa YIIOCHUK
MOJKEe MHOTO, aJli He Moxke cam (Anti¢, 2016: 32).

[Nopen ynOeHuka, y4eHUIIN ©Majy U CBOj€ YUHUTEJbE — YaK U HajOOJbH yII-
OCHUK HE MOXe IPOMEHHUTH yUeHhe YUueHHKa 0e3 mocpeioBama HaCTaBHHUKA.
3aro je moTpeOHO MPUIIPEMHUTH HACTaBHUKE 3a paj ca ynbeHunuma (ymos-
HaBamkE Ca TCOPUjCKUM M EMIUPHUJCKUM UCTpaKMBamba yOEHUKa, pasyMe-
Bambe KapaKTEPUCTHKA AOOPOT YIIOCHHKA M KaKO ra ca yUYeHHIIMMa KOPUCTH
3a ,,pa3Marpame 3HaueHha W MOJAPKABAKE KOHCTPYKIIHUjEe HBUXOBOT 3HAHA),
LITO YKa3yje Ha MoTpedy JajbuX UCTPAKUBABUMA yUueha U3 yIIOeHHKA.
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Abstract. The paper presents the results of a study of the opinion of the fourth grade
primary school students (N=60) from Sombor, Serbia, about the role of the textbook
Nature and Society in the adoption of social contents. The aim of the study is to
determine students’ opinions about how the textbook assists them in adopting social
contents and how this knowledge can be useful in the real life context, which can be
a relevant starting point for improving the quality of textbooks. Qualitative meth-
odology was used to analyse the obtained data. Focus group discussions pointed to
problems about the presentation of social contents in the textbooks: extensive texts
that must be memorised; the lack of explanations in the text; insufficient coherence
of the text, which is the reason why the adoption of social contents require assistance
in the interpretation of the text. Moreover, there is a problem in the relation between
the text and visual displays; the examples given do not sound familiar to students, the
text is not related to the real life context, which limits the usability of social knowl-
edge adopted from the textbook. The students’ answers refer to key standards of the
textbook quality (the quality of the contents, the quality of the didactic design, the
quality of the language used in the textbook), and indicate that the textbook that stu-
dents use does not contribute to the process of learning complex social phenomena.
Key words: social phenomena, fourth-grade students, focus-group interviews, text-
book of Nature and Society.

INTRODUCTION

According to the education policy documents in the Republic of Serbia, a
school is not only a place for learning, forming skills, adopting attitudes and
values and for an efficient interaction with the physical and social environ-
ment, but also a place that develops competencies an active participation in
the ever-changing modern society (Zakon o osnovama sistema obrazovanja
i vaspitanja, 2017: 5). The school should systematically enable students to
solve social problems in ways that are socially acceptable and moral — at the
same time useful for the individual as well for the others. As suggested by
Dirks and associates (Dirks, Treat & Weersing, 2007), social skills are built

* E-mail: portrbojevic@gmail.com
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up through learning the social role in the “real world”. In the educational
context, through contents from the corpus of social science students of a
younger school age learn about the people and the characteristics of socie-
ties in which they live. Also, there are other topics are important for the
understanding and promotion of basic human values: equality, justice, free-
dom, coexistence with others and respect of others, understanding others
(diversity). However, the results of the examination of student achievements
in Serbia indicate a continuously insufficient level of knowledge and social
skills, under-developed competencies necessary for further education and
everyday life and a low motivation of students for learning (Baucal, 2012;
Plut & Krnjaji¢, 2004). The effects of educational changes are unsatisfac-
tory in general (Vujaci¢, Stankovi¢, Pavlovi¢, Dzinovi¢ & Deri¢, 2011). As
argued by Stankovi¢ (2011), educational reforms remain a goal which, ac-
companied by a broad pattern of low efficiency, eludes to the majority of the
reform initiatives and points to disappointing outcomes in a number of coun-
tries. The results of several studies that examined the attitudes of students
about the school curricula, the representation of scientific contents in them,
as well as about their usability in future life, pointed to the students’ dis-
satisfaction with existing circumstances (Barney & Deutsch, 2010; Jenkins,
2005). For instance, the students perceive the majority of school subjects as
uninteresting due to an overwhelming amount of contents, too much repeti-
tion and a lack of challenges. They would prefer more personal engagement,
topic research and practical activities. Some studies report that students
stated that school subjects are irrelevant and therefore not useful in every-
day life (Siegel & Ranney, 2003). There is a considerable mismatch between
science-in-society and science-in-school (Badri, Alnuaimi, Mohaidat, Al
Rashedi, Yuang & Al Mazroui, 2016). Students from Serbia still come out
of schools with no acquired basic cultural needs and habits, which are im-
portant for the formation of values and attitudes necessary for life and work
in the contemporary society, for the private and professional life of every
citizen (Pravci razvoja i unapredivanja kvaliteta predskolskog, osnovnog,
opsteg srednjeg i umetni¢kog obrazovanja i vaspitanja 2010-2020, 2011).
Changes are necessary, as they would direct the function of primary educa-
tion, in addition to the mastering of scientific knowledge in all areas that
are taught in primary schools, to its usability in social life (Strategija raz-
voja obrazovanja u Srbiji do 2020. godine, 2012: 28). In order to ensure the
modernity, functionality, life and social relevance of the school, curriculum
revisions are necessary (especially revisions of contents that provide the ba-
sic knowledge system and specific patterns of thinking), the use of various
teaching methods (the quality of teaching, the use of interactive and active
methods, project teaching, etc.) and the creation of textbooks in accordance
with quality standards (Ibid: 44). One of the possible changes concerns the
redefinition of the textbook concept and the innovation of its didactic and
methodical apparatus. Authors declare that while learning lessons in social
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studies (which are predominantly grounded on facts), students can easily
get distracted by a large number of information — it actually impedes the
understanding of the essence of social terms and does not contribute to their
development (Beck, McKeown & Gromoll, 1989). We need to assess how to
present a text so that it be provocative for students, given their background
knowledge and the associative skills (Beck & McKeown, 2002). In Serbia,
as well as in the world, researches about evaluation of textbooks lack (Issit,
2004) — especially those on how students use their textbook (Johnsen, 2001).
The results of some surveys (Anti¢, 2014) showed that if the teacher does
not mediate in learning from the textbook, students will establish their own
behavioural patterns: learning from textbooks equates with a mere memo-
risation of information. Authors point out that the textbooks discourse can
provide understanding and functioning of human communities and con-
tribute to the promotion of positive behaviour (Marinkovi¢, 2004; PeSikan,
2003; Plut, 2003).

Although there have been intensive discussions about various aspects of
primary school textbooks, the authors agree that their use in teaching practice
is actually the most important perspective which particularly puts the light
on the teacher’s role in the process of learning from textbooks. Many recent
studies conducted around the world, show a new reorientation of children
towards active participation as research subjects (Eide & Winger, 2005; Ein-
arsdottir, 2007; Harcourt & Einarsdottir, 2011) — it is especially emphasised
that listening to children’s voices is very important for understanding of their
perception of life, social environment, school and learning (Pascal & Ber-
tram, 2009). According to Dzinovi¢ (2009), “giving voice” to those who can-
not often be heard in institutional education represents an innovative research
strategy and, on the other hand, a fundamental qualitative change in the edu-
cational practice. It is proposed to focus on qualitative research paradigm and
action research, which would provide a more concrete answer to the question
how students use their textbook, and how the textbook activates and guides
students through the process of adopting scientific knowledge (Pesi¢, 2016).
Our intention was to examine how students assessed their textbooks from
which they learn about the contents of the society.

Subject of the study

In the process of learning social contents, students acquire knowledge about
society, develop social skills, form attitudes and values that are promoted in
a democratic society. Students in Serbia are introduced to social phenom-
ena within the subject Nature and Society (lower grades), but also through
literary texts, musical contents and the program of Civic Education. Social
contents are the teaching contents through which students get acquainted
with the characteristics of the society they live in as well as with its past,
view its development and its connections to other societies and communi-
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ties, express care about themselves and others, respect differences, learn to
obey the rules, regulations and agreements, foster a culture of communica-
tion and develop socially acceptable ways of conflict solving. The road to
a more significant influence on the adoption of the mentioned contents,
via textbooks, leads through a didactic and methodical design which would
provide the student with freedom in adopting, critical processing and us-
ing the information, acting in accordance with their own internal motives,
constantly keeping in mind the necessity of a continuous re-evaluation of
social issues and their individual understanding, adoption and application.
A textbook is not an exposition of information; its role is to support in-
dependent construction of knowledge (PeSikan & Anti¢, 2014: 663). The
presentation of contents in a textbook should be based on the constructiv-
ist theory knowledge regarding learning and teaching (Anti¢, 2014; Hus,
2013; Sikorova, 2011). According to Spanovi¢ (2013: 39), the environment of
constructivist learning provides a comprehensive presentation of reality: in
order to introduce the students to the complexity of the social world, it ne-
cessitates a number of concrete and authentic examples — instead of abstract
instructions with no context.

METHOD

The aim of the study is to examine the students’ perception of the role of the
textbook in the adoption of social contents. The study focused on the textbook
in Nature and Society from which students learn contents from the social
sciences. The following curriculum topics were considered: Me as a natural
and a social being, Satisfying one’s own needs and feelings, while taking into
account the needs and feelings of others, Groups of people in my surrounding
and my place in them, Children’s rights, Orientation in time — what occurred
when, Settlements — the concept and types of settlements now and then, We
are living in a settlement: groups of people and the roles of individuals in a
group, Rules of behaviour in a group, Orientation on a timeline, My home-
land, Human activities, My country — a part of the world, A look back — the
past (Pravilnik o nastavnom programu za ¢etvrti razred osnovnog obrazovan-
jaivaspitanja, 2006). The aim of the study is to determine students’ opinions
about how much their textbook assist them in adopting social contents and to
what extent this knowledge is useful in the real life context, which can be a
relevant starting point for improving the textbooks quality.
Out the extensive empirical material, this paper interpreted the data ob-
tained in the following research questions:
(@) How do students assess the effectiveness of their textbook for learn-
ing the social contents?
(b) What do students think about the functionality of knowledge which
they adopt from the textbook, from the standpoint of usability in
everyday situations?
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Qualitative methodology was used to analyse the data obtained from focus
groups. This choice had two motives. The first was derived from an affirmed
focus group methodology in social research (Frey & Fontana, 1993), however,
focus group methodology has not been extensively used in the research re-
garding education (Osborne & Collins, 2001), especially in our country. The
second was based on the research attitudes that other cannot draw conclusions
about actual experiences perceived by the child — while talking about learn-
ing, teachers and researchers should not interpret the very process, but rather
include the opinions of the students in their considerations and conclusions
(Pascal & Bertram, 2009). During the focus group discussions, participants
process what they hear from others, and the group becomes synergetic while
cooperating (Finch & Lewis, 2003).

The instrument for collecting data was a partially structured guide for fo-
cus group interviews!, established according to pre-defined sets of questions
(Archer, 1993; Flores & Alonso, 1995). The following sets of question were
considered in this paper, as the guide was designed for research purposes: the
way of presenting social contents and efficiency in adopting them, and the
ability to apply the acquired knowledge. The authors believe that the focus
group methodology is about a deliberate and theoretical, rather than a repre-
sentative sampling (Pavlovi¢ & Dzinovi¢, 2007). The research was conducted
from February to June in the school year 2013/14.

Participants in our research were selected from a younger school age
population. The sample consisted of fourth grade students from Sombor. The
homogeneity was ensured by the fact that the respondents used the textbook
for learning. The research included a total of 60 students — 5 focus groups,
with 12 participants each?. Students were selected on the basis of the criteria
of numerical grading of their success in the course Nature and Society (first
semester), defined by the Rulebook of student grading in elementary edu-
cation and upbringing (Pravilnik o ocenjivanju u¢enika u osnovnom obra-
zovanju i vaspitanju, 2013). Every focus group consisted of three students
who had the following grades in the first semester: excellent (5), very good
4), good (3); and a total of three students who had the following grades in
the first semester: sufficient (2) and insufficient (1). As the grades imply the
fulfilment of requirements defined by Rulebook of educational standards for
the completion of the first cycle of mandatory education for the following
courses: Serbian language, Mathematic and Nature and Society (Pravilnik
o obrazovnim standardima za kraj prvog ciklusa obaveznog obrazovanja za
predmete Srpski jezik, Matematika i Priroda i1 drustvo, 2011), teachers gave
marks according to the achievement standards for the course Nature and So-

' A partially structured guide was not tested before application in the study, but it was based
on previous group discussions with students in the school practice, from which the sampling
was subsequently performed.

2 Students from schools: “Bratstvo jedinstvo”, “Avram Mrazovi¢”, “Dositej Obradovi¢”.
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ciety with a special attention put to the area of Society®. The focus groups
discussion lasted about 50 minutes, and they were realised by a team made
of a moderator and two evaluators. The conversations were recorded — as
they were told, i.e. a transcript of the audio track was prepared. An inductive
approach to response analysis was applied (Elo & Kyngés, 2008), which as-
sumes the coding and formulating of categories which rely on the obtained
data and not on predetermined theoretical constructs. Further quantitative
processing was performed at two levels: data indexing and data grouping into
categories and subcategories.

RESULTS AND DISCUSSION

The student’s opinions reflect the answers to two research questions. They
were presented as the central categories which were generated after decoding
the students’ responses, and were given the following names: Insecurity and
dependence in learning the lessons about social topics and “Paper-based”
knowledge. The description of each category began with the selected response
of the students, presented verbatim (as it was told).

Insecurity and Dependence in Learning the Lessons About
Social Topics

“For example, when we were learning about professional activities this
topic was unclear to me, and I was bored... I studied from my notebook
and it was unclear to me, then I studied from the textbook, but this was
also not good. When I asked my mother, she said that she had not learnt
this in school, so she went to ask the neighbour.”

According to the students, when it comes to the adoption of social contents
they require assistance in the interpretation of the basic text, and they think
that the textbook contains too much information and too many framed defini-
tions which must be memorised. From the participants’ narrative, a category
was singled out, which relates to the construction involving insecurity and
dependence when it comes to adopting the social contents presented in the

* On the basic level it is necessary to know the following: society groups and their members,
rules of conduct in a family, school and community, human activities and other. Intermediate
level: knowing the roles of different society groups and their members, knowing the rights
and obligations of members of different groups, understanding the interdependence of dif-
ferent human activity and other. Advanced level: understanding the common characteristics
of social groups and differences between them as well as understanding that the rights and
obligations of different social groups complement. While a sufficient mark means fulfilling
the requirements on the basic level with a help from a teacher — excellent mark means fulfill-
ing the requirements of the basic, intermediate and most of the requirements of the advanced
level on your own.
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textbook and which is described in more detail by the subcategories formu-
lated as follows:
(1) Assistance is needed in the interpretation of the basic text;
(2) Pages with too much text and too many framed definitions that must
be memorised;
(3) Insufficient explanations and references to practical examples.

Assistance is Needed in the Interpretation of the Basic Text

The responses in this subcategory indicate that the lessons involving social
contents are often linguistically inappropriate (in length and style) and un-
clear, prompting the students to seek assistance. This is in agreement with
the results of many other studies (even though most of them examined the
opinions of older students), which warn that textbooks used in our schools
are difficult to understand, that they use an abstract language style and that
they insufficiently animate the students (Lazarevi¢, 2007; Plut, 2003), which
causes their understanding to be on a superficial level of meaning denotation.
25 of all students (41,66 %) say that lessons are unclear. The extracts from the
narrative for the subcategory Assistance is needed in the interpretation of the
basic text are shown in Table 1.

Table 1: Extract from the coding scheme: Assistance is needed
in the interpretation of the basic text

Initial coding:
Narrative Assistance is needed in the interpre-
tation of the basic text

Assistance is needed in the interpre-
tation of the text: asking adults when
it comes to parts that are unclear

Example 1: “What I do not understand I ask my
mother.”

Example 2: “Somehow we do not understand Assistance is needed in the interpre-
some words in the textbook, there needs to be tation of the text: difficult language
more language adapted for the children.” “The of the textbook

textbook is easy but some texts are incomprehen-

sible.”

The respondents have said that when it comes to seeking assistance in inter-
preting the texts from the textbook they address their family members — their
mothers and older siblings (while fathers were not mentioned at all), in schools
they address their teachers (with no mention of fellow students), and some of
them also use the internet.
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Pages with Too Much Text and Too Many Framed Definitions
That Must Be Memorised

The opinions of students about the reasons that hinder the adoption of knowl-
edge about the society from the textbook are concentrated in this subcategory,
and what was singled out was: the length of the text and its insufficient co-
herence. Such attitudes are compatible with the results of studies according
to which excessive text and quantitative data can present a difficulty for a
qualitative understanding of the lessons in the textbook (Mayer & Jackson,
2005), which results in the mechanical learning of even those contents from
the textbook which are potentially meaningful, without any real engagement
of more complex intellectual abilities (Pesi¢, 1998). From a total of 60 focus
groups participants, 43 (71.66 %) support the statement about memorisation
of the content. A textbook must not be a means by which students are overbur-
dened by a series of information which overcome their capacity, but its con-
tents ought to have a structure of a network (students adopt the facts, structure
them into a certain hierarchy and compare them to others) which enables new
information to become a stable construct of knowledge. The extract from the
narrative are shown in Table 2.

Table 2: Extract from the coding scheme — Pages with too much text
and too many framed definitions that must be memorised

Initial coding:
Narrative Pages with too much text and too many
framed definitions that must be memorised

Example 1: “When we were learning Pages with too much text and too many framed
about the past, the teacher told us to definitions that must be memorised: too much
study from the textbook, but there is a  information and no assistance in the selection
lot of text and dates in it. Then I had to  of those that are significant

shorten it, with my mother.”

Example 2: “In some parts there is a con-  Pages with too much text and too many framed
stant shift — text, picture, text picture. definitions that must be memorised: frequent
This bothers me when I am studying “shifts” from text to images disturbs the en-
because I always have to skip over the tirety of what is presented

picture and memorise the text.”

The students have pointed out that the frequent shift between the text and the
images creates an experience of “fragmentation” for them, which then diverts
their attention from the substance. They have observed that there are too many
definitions in the framed fields, so it is difficult to assess which information
is the most important. Also, the meaning of the image often misleads them.
In one textbook, the lesson “Life in the Turkish Empire” is displayed in an
equal relationship between text and images — but students say that images do
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not support the understanding of content. For example, the illustration for the
term corvee refers more to a worthwhile worker, and is not perceived as an
unpaid, hard labour under coercion. Research indicates that the relationship
between the text and visual displays that accompany the text can support
communication with contents, thinking and learning (Newton, Padak &
Rasinski, 2008; Rakes, Rakes & Smith, 1995). These spatial text adjuncts
are considered as depictive representations that can support communication,
thinking, and learning. An essential precondition of this supportive function
is that the visual-spatial displays interact appropriately with a human visual
perception and the individual’s cognitive system, which is characterised by
prior knowledge, cognitive abilities, and learning skills (Schnotz, 2002).

Insufficient Explanations and References
to Practical Examples

This subcategory relates to the constructions of the group discussion partici-
pants about the fact that, when presenting social contents, the textbook does
not provide a sufficient amount of explanations, and especially that there is a
considerable lack of examples from everyday life. Out of 60 participants, 38
(63%) of them supported a lack of real-life examples in the lessons in social
topics. In their opinion, the examples should be from their surroundings, rec-
ognisable from experience and verifiable in practice. They illustrate this with
examples from the lessons on rights, behaviour in social groups, communi-
cation between people — when it comes to all of these topics, the examples
from the textbook are unfamiliar, especially when it comes to students from
smaller, local environments. Typical narratives are presented in Table 3.
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Table 3: Extract from the coding scheme —
Insufficient explanations and references to practical examples

Initial coding:
Narrative Insufficient explanations and references to
practical examples

Example 1: “They want to explain Insufficient explanations and references to
something, but then there is a picture practical examples: lack of real explanations
that we do not understand” (relating to

the lesson on the sources of the past,

where the text under an image reads

only A man with curls, with no further

explanation).

Example 2: “There were some exam- Insufficient explanations and references to
ples of how we are supposed to behave practical examples: lack of familiar examples
in a trolleybus, but we have never been

in one... The textbook should have ex-

amples that exist in every town”.

The students have pointed out that they feel “trapped” in a large number of
information, and that the images often interrupt the basic presentation of the
text and contribute to “breaking” their mind-set Although the theory regard-
ing school textbooks emphasises that they need to achieve their developmen-
tal and formative role, in addition to their transmission role (Ivi¢, PeSikan
& Anti¢, 2008), the opinions stated by the participants of the focus groups
show that the social contents presented in the textbook do not include a suf-
ficient amount of explanations and that they are not sufficiently supported by
familiar examples and real-life situations. The students need the assistance of
adults when it comes to the adoption of a great deal of social contents, while
the ones that are able to study alone, perceive these lessons as boring. Also,
the students have pointed out that when it comes to the presentation of social
contents in their textbooks, there are no explanation, there is a lack of familiar
examples and real-life situations. This confirms the results of the research on
the role of teaching in the formation of social concepts in children in Serbia,
which established that there were no foundations for the students’ independ-
ent construction of knowledge in the Science and Society textbooks, and even
the simple accumulation of knowledge was made difficult due to the fact that
the textbooks were “a collection of exhaustively listed facts which are not
linked to one another, accompanied by the fact that in the processing of social
contents there is no explicit demonstration of cognitive and metacognitive
strategies used in handling information” (PeSikan, 2001: 332). In their wish
to encourage students to a “faster’” development, the authors of the textbooks
in Serbia often exceed the zone of proximal development, within which chil-
dren can be guided and encouraged to learn one step ahead (Sefer, Lazarevié
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and Stevanovi¢, 2008), and the excess of text and information presented in
them, along with the request that the students simultaneously take several
more steps ahead, lead to a failure in learning,.

"Paper-Based” Knowledge

“When it comes to practical behaviour I have not learned anything
from the textbook, but I know a lot about it. What I am supposed to
do on birthdays, how to behave in the theatre, that sort of thing, I have
never, almost never seen this in a textbook.”

The category was named after a response given by students when asked how
they evaluated the usefulness of knowledge about social contents learned from
the textbook: “It is paper-based knowledge”. The following subcategories
were formed from other recorded narratives:
() “Learn by heart — all that is written: the more you learn — the better
the grade.”
(2) “What I use is not in the book”.

Learn by Heart — All That is Written:
the More You Learn — the Better the Grade

This subcategory that refers to the constructions related to the evaluation of
the usability of adopted social contents. The participants agreed (a completely
consistent agreement was obtained by 49 participants, 81,66 %), that it is best
for them when they literally learn everything that is written in the textbook,
because that is the way to get the highest grade. At the same time, they know
from experience, that most of the content is inapplicable in real-life situations,
but they are not concerned by this because they did not even expect to find
any practical knowledge inside a textbook (Table 4).
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Table 4: Extract from the coding scheme —
Learn by heart — all that is written: The more —
the better the grade

Initial coding:
Narrative Learn by heart — all that is written: the more
— the better the grade

Example 1: “I know that I have to learn  Learn by heart — all that is written: the more
this, so [ repeat it as if [ were the teach-  —the better the grade: everybody figures out for
er and | am teaching myself.” themselves what it easiest for them

Example 2: “The teacher tells us what Learn by heart — all that is written: the more
we need to learn, and then tellsus to see ~ — the better the grade

what else there is in the textbook and

learn it.”

The presented narratives confirm the findings that textbooks in Serbia are
still a literal replication of the frontal mode of teaching, overburdened by
facts. Estimating that the safest way to a good grade is to learn as much of the
content presented in the textbook, the participants of the discussion agreed
that everybody needs to come up with their own way to succeed in this. Stu-
dent responses observed suggest that textbooks do not make meaningful con-
nections between concepts and knowledge during basic explication of mate-
rial, and do not support for the development of critical thinking (Ivi¢, PeSikan
& Anti¢, 2013), because they says: “Learn by heart — all that is written: the
more — the better the grade”.

“What I Use is not in the Book”

In contrast to theoretical knowledge that the school represents a supportive
environment for the development of the social action of an individual, and
that it is possible to influence the development of social knowledge and skills,
that will be applicable in life, in a planned and systematic way as early as at
the primary level (Cameron, Connor & Morrison, 2005), the results of our
research warn that the situation appears to be different in practice. A subcate-
gory was singled out, following the discussion with the participants, which
combines the expressed opinions that a great deal of social contents presented
in the textbook cannot at all, or very rarely can, be applied in everyday life.
The students assess that they acquire knowledge that is socially applicable
mainly in their families (35 answers, 58.33%), and often in their peer groups
(Table 5).
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Table 5: Extract from the coding scheme —
What I use is not in the book

Initial coding:

Narrative . . ’
“What I use is not in the book

Example 1: “In Science and Society “What I use is not in the book”
they explained what a passport is. But

how does one obtain a passport, who

does one show it to, what am I allowed

to do at a border crossing and what [ am

not allowed to do... there is no mention

of these things.”

Example 2: “We have learned that a “What I use/live is not in the book™: what is
child has a right to his or her own opin-  stated in the textbook is not the case in real-
ion... But they never respect that, and life

we are not really allowed to say what we

think... The adults know that the smaller

we are, the weaker we are, and they can

do as they please.”

The participants presented their experience that social contents from their
textbooks can rarely be useful to them in everyday real-life situations. The
observations of the moderator during this part of the discussion have detected
that the participants do not even expect to find practical knowledge in the
textbook, giving the issue of the outcome of the teaching process and the
functionality of knowledge in our schools a significance from the aspect of
the textbooks used in this process. Despite the orientation towards reform,
that promotes educational outcomes and applicable knowledge, our school
reality is marked by traditional teaching, and the repertoire of possibilities
which the textbook could potentially utilise in influencing the intellectual
development, in the education for independent learning and social action,
remains under-utilised (Plut, 2003). The examination carried in the Repub-
lic of Croatia shows the fact that “students recognise as the most important
characteristics of textbooks their thoroughness, usefulness and transparency,
but, unfortunately, students perceive the majority of textbooks as boring and
monotonous” (Matijevi¢, Topolovcéan & Raji¢, 2013: 311). The perceptions
of the focus group participants on the usability of social knowledge adopted
from the textbook are predominantly negative and reduced to the impres-
sion of “paper-based knowledge”. Although some analyses of the Science and
Society textbook demonstrate that textbooks can be used to transfer social
knowledge, values and skills (Avramovi¢, 2002; Marinkovi¢ & Eri¢, 2014)
our respondents have pointed out that their textbook mostly supports recep-
tive learning, whereby only a reproduction of information ensures a good
grade.
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CONCLUSION

Researchers today are now trying to learn about children’s knowledge, per-
spectives, views and opinions from the children themselves — to listen to them
and consider their point of view. A textbook used by students in learning
social contents should be a mediator between the students and social phe-
nomena. In order to accomplish this role what is necessary is its transforma-
tion: instead of being a book in which information are presented, a textbook
should become an interdisciplinary medium based on problem-shaped social
contents, critical thinking, research and re-evaluation of information, and as
such useful to students not only in the adoption of social contents but also in
helping them in their everyday use. This paper examined whether the text-
book from which student learn social contents was based on the above-stated
theoretical standpoints. In Serbia, there is a relatively small number of studies
in which students of a younger school age had an opportunity to assess the ef-
fects of teaching — regardless of teaching aspects that is concerned (Radovi¢,
2013; Stevanovi¢ & Lazarevi¢, 2014; Trbojevi¢, Jeremi¢ & Milenovié, 2015).
This research examined students’ opinions about the textbook from which
they are learning about social contents.

Due to the volume of findings that exceed the scope of this paper, the dis-
cussed findings here point to conclusions: in the adoption of social contents
from the textbook, the excess of text and explicitly emphasised definitions
that must be memorised, as well as a lack of practical examples, create the
most difficulties for the students — which is what contributes to the sense of
insecurity and dependence experienced by the students when they are learn-
ing the mentioned contents. Understanding their voices should be crucial for
the presenting of social contents in the textbooks. It is a disturbing fact that
students have declared that the acquired knowledge from the textbooks is not
applicable in the real life context: children’s rights, norms of behaviour, his-
torical contents, holidays and celebrations. Children are active subjects of so-
cial life. The authors of the textbooks should take into account the children’s
perspective of the social context, as well as the standards for textbook con-
tent related to the quality of textbooks that relate to the representativeness of
knowledge and pertinence of content to students, as well as the standards for
the didactic design of textbooks — didactic value of examples and meaningful
connections between concepts and knowledge (Ivi¢, PeSikan & Anti¢, 2013).
The results we obtained are determined by the relatively small sample size,
and in one school subject, but they represent a valid basis for further research
which would examine the practical possibilities of a methodical transforma-
tion of the contents from the corpus of social sciences in the textbook. In the
process of learning complex social phenomena, the textbook can do much, but
not alone (Anti¢, 2016: 32). Besides the textbook, students have their teach-
ers — even the best textbook itself can’t change students’ learning without
mediation of teacher. It is necessary to prepare teachers for the work with
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textbooks (to know about theoretical and empirical research of textbook, what
are the characteristics of good textbook and how to use textbook in ’negotia-
tion of meaning’ with students and supporting the construction of students’
knowledge), which opens up the need for further research of learning from
the textbook.
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B3IJIS]T VUAILIUXCS HA POJIb YUYEBHUKA ITPUPOJIA
1 OBIIECTBO B YCBOEHUU OBIECTBOBE/IYECKOI
COCTABJISIIOIEN

Anexcanopa P. Tpboesuu u Ceemnana Llnanosuu
[enarornyeckuii ¢pakynpsrer B . Com60p, HoBu-Canckuit ynusepcutet, Cepoust

Xyc Bracma
[enarornveckuii paxynprer B . Mapudop, MapuOopckuii yHUBEpCUTET,
Crnosenus

AnHOmayus

B pabote npeacraBieHbl pe3ybTaThl HCCIEAOBAHMS 10 BBISICHUIO MHEHUS Y YalliX-
Csl 9eTBEPTOro Kiacca HadanbHOH Kokl (N=60) u3 r.Comb60opa (Permyomka CpOus)
0 poiH y4eOHHKA, TI0 KOTOPOMY BEJIETCS ITpeTofaBaHue IpeaMeTa Ipupoa 1 oore-
CTBO (OKpPY KaIOIIHHA MHp), B YCBOGHUHU 00MIECTBOBEAIECKON cocTaBisromei. [lens
UCCJIC/IOBAHUS 3aKJII0YAIach B yCTAHOBJICHUN MHEHHUS YYAIIMXCSl O TOM, HACKOJIBKO
y4eOHMK [TOMOTaeT UM YCBOUTH OOLIECTBOBEUECKYIO COCTABIISIIOIIYIO IIPEIMETa U
HACKOJIBKO ITPUMEHUMBI [10JyUYeHHbIE 3HAHUS B TIOBCEJHEBHOW JKU3HHU, YTO MOXKET
MOCTYKUTh 3HAUYNTEIBHON NCXOAHOW TOYKOW JIJISl MOBBIIICHUS KayecTBa OyayIIuX
y4eOHMKOB. J{J1s1 aHaIM3a MOTYYCHHBIX JaHHBIX TPUMEHSIach KaueCTBEHHAs METO-
nonorus. PoKyc-rpynInoBoe HHTEPBHIO YKa3ajo Ha MPoOJIeMbl TPE3EHTANN 001I1e-
CTBOBE/IUECKOI COCTABISIONICH B y4eOHUKAX: N30BITOK HH(MOPMALIUH IS 3aIIOMH-
HaHHUs, HCJIOCTATOK O6'b§ICHeHI/lﬁ B TEKCTC U €ro HEAOCTATOUYHYIO KOICPpEHTHOCTD, B
CBSI3U C YE€M y4aluMcsi TpeOyeTcs TIOMOILb ITPH YCBaMBaHUU OOIIECTBOBEIUYECKON
COCTABJISIIOIICH TpeaMeTa, 3aTeM HaJU4Hue MpoOJeMbl B3aHMOOTHOIICHHS TEKCTa
1 BU3YaJIbHOTO Psiia, IPUBOIMMBIX ITPUMEPOB, 10 KOTOPHIM y YUAIIUXCSl HET JI0-
CTaTOYHBIX CBEACHUI, HEJOCTATOUHAS YBA3KA TEKCTA C PEAIbHBIMU >KU3HEHHBIMU
CUTyallUssMH, U OTO OT'PAaHUYUBACT MPUMCHCHUEC MOJIYYCHHBIX U3 yqe6Hm<a 3HAHUH
006 obmiectBe. OTBETHI yUaLIUXCSl OTMEUAIOT KIIIOUEBbIE CTAaHAAPTHI KayecTBa y4uel-
HUKa (Ka4ecTBO COAEP)KaHMS, KAueCTBO JUAAKTHYECKOTO O(OpMIICHHS, KaueCTBO
SI3BIKA M3JIOXKEHUSI MaTepHaja B MCIOJIb3YeMbIX YUeOHHKaX) W yKa3bIBalOT Ha TO,
YTO y4eOHHUK, KOTOPBIM ITOJIB3YIOTCS yHaluecs He CIIOCOOCTBYET N3y YEHUIO KOMII-
JIEKCHBIX OOIIECTBEHHBIX ()EHOMEHOB.

Kniouesvie crosa: o01IeCTBEHHBIN (PEHOMEH, yYallluecs: 4eTBEPTOro Kiacca, GoKyc-
IPYIIIOBOE HHTEPBBIO, YYEOHHUK MPUPO/A U 00LIECTBO (OKPYKAIOMIMKA MUD).
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