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KOMIIETEHIOUMJE 3A CABETOJABHMU PA /|
N3 NEPCHNEKTUBE IIKOJICKUX ITEJATOI'A”

Cnahana 3yrxosuh™ n Cenxa Crujenuesuh
dunoszodcku pakynret, Yaupepsuretr y Hosom Cany, Cpouja

Ancmpaxm. Y pajy ce 1mojia3u oJ] CTAHOBHILITA O 3HAYa]y U HEOIIXOAHOCTH KOHTHHY-
upaHor yHanpehema KOMIIETeHIIMja CTPYYHHUX capaJHHUKa 3a e(UKacHO 00aBJbambe
CaBeTO/IaBHE JINIATHOCTH Yy IIKOIU. C THUM y BE3H, pealin30BaHO je UCTPaKUBaAbE
YHUjH je IUJb OMO Ja ce MCIUTa MUIIJBEHE MIKOJICKHX Ie/Iarora O CONCTBEHUM ca-
BETOMABHUM KOMIICTCHIMjaMa U pecypcHMa 3a HHXOBO yHampehuBamwe. [Ipume-
HOM TIOJYCTPYKTYpPHUCAHOT MHTEPBjya UCIHTAH je 81 megaror u3 OCHOBHHX IIKOJIA,
a 1o0MjeHn pe3yJsiTaTH aHAIM3UPAHH Cy MyTeM KBAJIUTATHBHE TEMAaTCKe aHaJIH3E.
YrBpheHo je 1a HCIUTaHHUIIM MPETO3Hajy BAXKHOCT U MOTPe0y KOHTHHYHPAHOT pas3-
BHjama KOMIETEeHIIM]a 32 eukacHO o0aBbame caBeToiaBHe jaenarHocTu. Kao no-
BOJHHO pa3BHjEHE COICTBEHE KOMIIETEHIIMjE IPETEKHO HABOJE JINYHA CBOjCTBA M
COLMjaJTHO-KOMY HHKAIlHjCKe KOMIIETCHIIH]€, @ Ka0 HEJI0BOJEHO PAa3BHjEHE YIITaBHOM
anmocTpodupajy cTpydHe KOMIETEHI[Hje Be3aHe 3a MPUMEHY CaBPEMEHHX METOa U
TeXHHKa caBeToBama. MoryhHoct yHanpehiBama caBeToJaBHUX KOMIIETEHIIM]a UC-
NUTAHMUIIN CaryielaBajy Kpo3 MpU3My IMoJM3amha KBaJIUTETa Pa3IMuuTHUX acreKara
— OJ1 MHULUjaJTHOT 00pa3oBama JI0 yciIoBa IIKOJCKOT pajia M aJeKBaTHOr mpode-
CHOHAJTHOT Pa3Boja, MpU YeMy IMoceOHO HarjamiaBajy 3Hauyaj KBAJIHTETa IIporpaMa
CTPYYHOT ycaBpIllaBarma y OBOj o0OnacTH. 3akJbydyje ce Jla pa3BOj CaBETONABHUX
KOMIIETEHIIH]ja MOApa3yMeBa CHCTEMAaTCKH 3aCHOBAaHY M KOHTHHYHpAHY IOIPIIKY,
KaKo y mpoliecy yHarnpehuBama cTpyyHUX KOMIIETEHIH]ja, TAKO U Y ITPOLECy JINYHOT
pacta u pa3Boja CTpyumaka/caBeTHHKA.

Kwyune peuu: KOMICTCHIIN]E 32 CABETOJIABHU PaJI, IEAaror, npodecuonaiHu pasBoj,
CyTepBH3Hja, IIKOJA.
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YBOJ

Mpmucuja cBake IIKOJICKE YCTaHOBE Tpebaso Om ma Oyme ycMepeHa Ha Kpewu-
pame OKpyXkema koje he 06e30enuTu ocehaj CHTYPHOCTH W MPHUTIATHOCTH,
MOAPKATH MPOIEC y4ekha U OMOTYNUTH Jla YUCHHUIIM MaKCUMAHO Pa3BHjy
cBoje moreHnujane. OBa TeXKba y BEITMKO] MEPH CE OCTBApyje KPo3 acIeKT
CaBETOJABHOT pajia Koju Ou Tpebdaio ma mpeacTaBiba KOXE3HMOHY CHAT'Y ITKOJI-
CKOT KOHTEKCTa y TIeNTUHU, MPaTH CBE TOKOBE 00Pa30BHO-BACIIHUTHOT paja, a
ouekmBane ucxoae unHU edukacaujuMm (Hechler, 2012; Mavroskufis, 2013;
Zukovi¢, 2017). IIputom je BasKHO 11a ce MpeBa3muIa3u, y MPAKCH YeCTO TPH-
CyTaH, IPUCTYI CBOlermha CaBeTONABHOT paja Ha pellaBame MPOOIIEMCKUX
CUTYyallHja, jep TakaB MPHUCTYII HHUje y CKIAIy Ca CAaBPEMEHUM TeKbama yc-
MoCTaBJbama ,,eToca CHUCTEeMCKOr caBetoBama” (Bor, Ebner-Landy, Gill &
Brace, 2002). CymTrHa je y TOME Jja C€ CaBeTOBamE Y IIKOIM CXBaTH Kao
,,00pa30BHA IOHYa ¥ BACTTUTHO CPEICTBO”, OMHOCHO Kao0 ,,3JTaTHH CTaHIapm”
BacuTHOT aenoBama (Hechler, 2012) xoju moMake 1a HHAWBHYE HIIH T'PYIIC
HICHTH(UKY]Y CBOja ocehama 1 MoHAIIamke, 1a TIPETI03HAajy TPodIeM U youe
MTOTEHIINjaTHA PEIiekha, U Ha Taj] HAUWH MTOCTAaHY OATOBOPHU U €(UKACHU Y
OCTBapHBalby 3aJlaTaKka MM HEKUX OYCKHBamba. Y TOM OKBHPY MOCMATPAHO,
ITKOJICKW CaBETHHUK WMa YIIOTY ,,pa3BOJHOT enyKaTopa” KOjH Kperupa caBeTo-
JIAaBHU OJHOC KPO3 ,,JIOAPIIKY y aKTHBHOM Toy4daBamy U yuewmy  (Nelson-
Jones, 2007), Te je HEOTXOMHO Aa MIEPMAHEHTHO yHaIpeljyje COICTBEHE KOM-
MIeTEHITH]e KOje Cy TeMeJb e(hUKACHOT M €(pEKTHBHOT CaBETOAABHOT pajaa.

Vioee Cmpy4HOe capadHuKa KAo WKOJICKOeZ casenHuKka

YumeHnna je i1a cBU NpoQecHoHaIIH KOjH pajie y IKOJICKHM yCTaHOBama,
MOpe/ CBOJUX CIENU(PUYHUX, Tj. YXKE CICIHjaTN30BaHUX YyJIora, Ha Imocpe-
JIaH WM HeTocpeaH HaunH 00aBJbajy U yJOry caBeTHUKA. Mmak, BaxHO je
uctah¥ pa3nuKy y MHTEH3UTETY, IyOMHU U e(hMKACHOCTH CaBETOBama Koje
00aBJbajy YUUTEIJbM/HACTABHUIIA M CaBETOBamha Koje 00aBJbajy CTPYUHHU Ca-
palHUIM Kao MIMPOKO MPODMINCAHN CTPYUHAIM KOjH HMajy BeoMa 0oraro
Y BUIICAMMEH3UOHAIHO ToApyYje mpodecnonanHor paxa (Zukovic, 2017).
[MpodecronanHo nenoBame CTPYYHUX CapaJHUKA y HIKOJIU TOApasyMeBa
npy’Xame CTpy4YHe IMOMONH M TIOPIIKE CBUM yYECHHUIIMMA IIKOJCKOT paja,
Kako O ce 00e30eI1IN ONTUMAITHH YCIIOBH 32 YUEH-E U Pa3B0j YYCHUKA U YC-
renrHo (yHKIIMOHUCAkEe MIKOJIe Kao HHCTUTynuje. [Iputom je OuTHO Harma-
CHUTH J1a Cy Ha MECTY CTPYYHOT capaJHuKa y mkosama y CpOuju o npaBuiy
aHTa)KOBAaHU MeJaror U/Hii MCUXOJIOT, MaJia yCTaHOBa, 110 TIOTPeOH, MOXKe J1a
aHTaxkyje M CTpy4maka HeKOTr JApyror mpoduia — CONMjaHOT paJHUKa, ae-
¢exronora, toronena, anaparora (Popov i Spasenovi¢, 2018). Onure oxpen-
HUIIE JIeJI0Bakha CTPYYHHUX CapaJHUKa y IIKOIH JeuHUCAaHE Cy 3aKOHCKHM
nporucuMa (Zakon o osnovama sistema obrazovanja i vaspitanja, 2017), a
KJbYy4YHE 00JIaCTH pajia oapeleHe cy 3BaHMYHUM MPOTPaMCKHUM JIOKYMEHTOM
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(Pravilnik o programu svih oblika rada stru¢nih saradnika, 2012). Haxo ce
MIOCJIOBH M aKTUBHOCTH YHYTap MPOMUCAHUX 00JIACTH pajia pa3iukyjy mehy
CTPYYHHM IPOPHINMA, EBUACHTHO j€ Jia CE TOCJIOBU IIKOJICKOT Meaarora u
MICHX0JI0Ta Y BEJIMKO] MEPH NOAYAapajy U CyIITUHCKU 00yXBaTajy TpH KJbyU-
He ¢pynkuuje: (1) caBeTofaBHa M KOHCYATaTUBHA QYHKIIM]jA; (2) aHATUTUYKA
¢dynkuuja; (3) paszsojua pyukiuja (Popov i Spasenovic¢, 2018). Ha ciuuan Ha-
4yuH, Heku ayTopH (Hebib, 2014) ykasyjy Ha Tpu IHMEH3Hje yJIOTe CTPYUHOT
capaJHHUKa y HIKOJIU — CapaJHAYKa, UCTPaKMBAYKa M CAaBETONABHO-KOHCYII-
TaTHUBHA — Harjamanajyhu lHXOBY MOBE3aHOCT.

VY cknaay ca HaBeneHUM (YHKIUjamMa M IHMEH3Ujama yJore CTpy4YHHUX
capaJIHHUKa y IIKOJIH, JACHO je Jla CAaBETOJaBHU pa/l MPECTaBIba jeTHO O] He-
3200MJIa3HUX 10Jba BUXOBOT MPOQECHOHATHOT JeNIoBamka, OUJIO Ja je ped o
CaBETOBAKY Yy IIMPEM CMUCITY KOje Cce OJ[BUja KPO3 MOCPEIHO OOJIMKOBAHE
00pa30BHO-BACIIUTHOT MPOIECca U COIHMjaIHOT OKpYXKema (KIuMa M KyJITy-
pa ycTaHOBe, OpraHu3allija )XMBOTA U paja y YCTAHOBHU) UIIM O CABETOBALY
y YKEeM CMHUCITY KOje Ce€ OJIBHja KPO3 HEMOCPEIHU PAJl C jeJHUM CYOjeKTOM
umu rpynom (Pazin-Ilakovac, 2015; Resman, 2000). CaBeronaBHu pan y
IIKOJICKOM KOHTEKCTY OJ[BHja C€ KPO3 MHJMBUYaJTHU WU/WUJIU TPYIIHU paj ca
YUYCHHIIMMA, POJAUTEIbUMA M HACTABHUI[MMA, MIPU Y€MYy OJa0Hp MPHUCTYTIa,
MeTola U TEeXHHKa CaBETOJAaBHOI Paja 3aBUCH OJI CHUTYallHOHO-CaIpiKajHOT
acrieKkTa CaBETOJAaBHOI JIeNOBamka (Pa3BOjHO CaBETOBAWE, NMPEBEHTHBHO M
MHTEPBEHTHO CaBETOBaE, KapUjepHO Boh)ee U caBeToBame U ci1.). [Ipu Tom
je OMTHO HArJACUTH JIa IIKOJCKH CaBETOAAaBHU pajl HEeMa TeParujcKy (yHK-
uujy, Beh na npejcrabsba (HOpMy MeAarolikor AejioBama Koje je yCMepeHo Ha
yHarnpehuBame mpakce HIKOJICKOT paja y nenuHu. Kao takas, mogpasymena
capaJHUYKe OJHOCE Ha PAa3IMYMTHM HUBOUMA, KA0 U MPEILUINTAmbe KOHCYII-
TATUBHO-MHCTPYKTHBHE ITHMEH3Mje MEJarolkor CaBeTOBalka M JHMEH3H]je
CaBEeTOBaMWA y Y)KEM CMHUCITY, IITO MOHEKA]l 3aXTeBa U MPUCYCTBO €JIEMEHTa
tepanujckor capetoBama (Hebib, 2014; Zukovié, 2017).

Wmajyhu y BHIy KOMIIJIEKCHOCT M BHIIEJUMEH3HOHAIHOCT CaBETO-
JIAaBHOT pajia y IIKOJIM, 3HAYajHO je yKa3aTh Ha olipehjeHe ysore IIKOICKOT
CaBeTHUKA YWjH CHHEPreTCKH edekar omoryhasa Ja IIKOJICKO CaBETOBAHE
Oyne nmpuxBaheHO Kao HEOIBOJUBH €0 OMUITEr pa3Boja mkoje (Vernon &
Kottman, 2009):

I Vmemenwere cebe — lllxoncku caBeTHUK Tpeba Ja pa3Buja oopacie
NOHAIIAka KOJU Cy Y CKJIaJy ca HhEerOBUM YBEPEHHMa U OCHOBHUM
JKUBOTHUM BPEIHOCTUMA, T€ JIa Ha TOj OCHOBHU T'PaJid UBPCT Hpode-
CHOHAJIHU UACHTUTET KOjU HHje YCKO mocraBibeH. [Ipurom, Tpeba
Jla pa3yMe M MOJACTHYE MPOMEHE, IITO MOoApa3yMeBa MPUCYCTBO BHU-
3Mje 0 TOME KakBa Ou 1kosa Tpedasio aa Oyje U Kako TOME MOXe Ja
JIOTIPUHECE CaBETONABHH Pa/l.

Il Ocmsapere susuje — lonazehu o HaunHa HyHKIIHMOHUCAA IIKOJIC
U Ccrieliu()UIHOCTH IIKOJCKE KYJIType (pUTaM, BPEAHOCTH, pa3iiu-
YUTC MCPCICKTUBE U CTHUJIOBU padd, UMIUIMIIWUTHA IIpaBuja, yJore,
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UT].), IIKOJICKK CABETHUK Pa3BHja CBPCUCXOIHE MPOrpamMe CaBeTo-
Bama Koju he, kpo3 peanuzanujy eQpUKaCHUX CapaJHUYKHX OIHO-
Ca 1 MPUMCHY aJICKBATHUX MPUCTYIIa U METOJA paada, yTULIATHU Ha
MeHame IIKOJIC Y MPaBIly Koju oborahyje )KUBOTE yUCHHUKA U CBUX
aKTepa IIKOJICKOT KHBOTA.

Il Ocmajarwe y moky — Y 1usby ocTBapema HaBEICHOT, 3HAYajHO je Ja
CaBETHHUK MOCEAYje U CIOCOOHOCTH 32 IJIAHUPAE U OPraHU30BabE
Pa3sIUYUTHX aKTUBHOCTH, AaHTHIMIALW]Y HAPEIHUX KOpakKa, Te KO-
putiheme pacioioKMBUX pecypca U CHara Kako 0u ce 00e30e1uau
YCIIOBH 32 CBEOOYXBATHO U €(PHKACHO CAaBETOJIABHO JICIIOBALE.

[la 6u ycTienmHo 0CTBapHO OBE YJIOTE, BAXKHO j€ /I Ce IIKOJICKH CAaBETHHK CY-
OYM ca BIACTHTHM OIpaHUYCHHMa Y pafdy, 1a Oy/ie KyJATypasHO OCETIbUB, Aa
ce 0100011 KaTeropusaliyje aa je ,,yooOru4ajeHo/TUITUYHO” YBEeK U (PyHKI[HO-
HAJTHO, T€ JIa paJau Ha nu(epeHITHjalliju CONICTBEHOT ja o MPpOodeCcHoHaTHOT
onunoca u mpuctyna (Jul i Jensen, 2014; Juul, 2002). Hexu aytopu (Ochoa,
2009) ucTuyy BaXXHOCT yCBajama M IMPUMEHE TIET KOHIIeTaTa KOje CaBETHH-
Ky TIOMa)Ky J1a Ha epukacan Ha4WH OCTBapH cBoje yiore: (1) moBe3aHOCT ca
KOPUCHHUIIIMA CaBeTOBama; (2) caMomoys3name; (3) mpykame MOIPIIKE U
rpaheme ogHOCa MOBepema; (4) MHTEPHO KOTHUTHBHO PECTPYKTyHpame; (5)
yJIarame Y pa3Boj Pe3UIINjeHTHOCTH.

CBe HaBeJIeHO MOpa3yMeBa U IPUXBaTabE MOCTMOJIEPHOT CXBaTamba ca-
BETOJIABHOT Pajia, KOju OCTaBJba MHOTO BUIIIE IIPOCTOPA 32 UCKYCTBO H IIepcC-
MEKTUBY KOPUCHHUKA CaBETOBAMA, IIITO MIOMEPA aKIIeHAT Ca YJIOre CaBeTHHKA
Kao CTpy4maka Ka yJI0o3W CaBEeTHHKa Kao MmpakThyapa kKoju pasmarpa (Jul i
Jensen, 2014). To 3Haum na OW MIKOJICKW CaBETHHK, HACTymajyhu w3 yiore
MpaKTU4apa Koju pa3marpa, Tpedao Jla IpuxBaTa CTaB Jia CBU aKTEPH IIKOJI-
CKOT CaBeTOBamba MMajy KpeaTHBHY MIOTEHIIH]aJl HEKoTa KO peliaBa npooiem,
aJii 1 CTaB Jia je KOHTUHYUPAHH Pa3B0j CONCTBEHE KOMIIETEHTHOCTH BEOMa
Ba)KHA MPETHOCTaBKa ePUKACHOCTH CaBETOJAaBHOT Tporeca. Mehytum, Ourt-
HO je nctahm ma mako ce oueKyje JAa CTPYYHH CapaJHUIH 00aBJhajy CBOje
3aJlaTKe y CKJIaJy ca CTaHJapAnMa KOMIIETeHI1ja, OBAaKaB JIOKYMEHT KOJ| Hac
joir yBek Huje 3BaHM4HO ycBojeH (Popov 1 Spasenovié, 2018), mto ce ped-
JIEKTYyje W Ha JOMEH KOMIIETEHIM]ja 3a 00aBJbabe CaBETOJaBHE JEIaTHOCTH
y IIKOJICKOM KOHTEKCTY. ¥ TOM CMHUCIY, Kao pe)epeHTHU OKBHUD 32 pa3Mar-
pamke KIBYUYHHUX KOMHCTCHHI/Ija IOKOJICKUX CaBE€THHKaA Y3€TEC Cy OIIITCIPHU-
xBaheHe mocTaBke O MOXKEJPHUM JUYHUM U MPO(PECHOHAIHUM CBOJCTBHMA
KOje TeHepallHO Tpeba Ja moceayje CaBeTHHUK.
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Komnemenyuje 3a casemooasno oenosarve:
JIUYHA U NPOGhecUoHanna ceojcmeda

[Tom KOMIETEHTHUM CaBETHHKOM CMaTpa C€ OHAj CaBETHHK KOju: e(hUKacHO
KOPHUCTHU CBOje TPO(eCHOHAIHE U JIMYHE KalalHuTeTe, alld U pecypce U Mol
CTHUIIaje U3 CBOT OKPYXKema; cede JOKMUBIbaBa Kao 0co0y Koja Ma KOHTPOITY
HaJl COOOM M CBOjHM IIOHANIAkEM; T0Opo ce oceha y CBOjOj Y103 U cCaMUM
THUM JIONPUHOCH JIa Ce M KOPHCHHUK caBeToBama JNoOpo oceha m mpuxBaTu
ce0Oe; MMa jacHy BH3H]y CBOT ITPOQECHOHATHOT pa3Boja i KOHTHHYHUPAHO paan
Ha yHanpehuBamy CBOjUX 3Hama, BEIITHHA U CTIOCOOHOCTH (Zukovic, 2017).

[TocebHO 3HAuUajaH CerMeHT NMPOodeCHOHATHE KOMIETEHTHOCTH CaBET-
HHUKa OJHOCH CE€ Ha CTpy4YHE KOMIIETCHITHjEe Koje o0yXBaTajy: aJeKBaTHO
o0pa3zoBame U3 pa3sIuIUTHX, Mel)yCOOHO TOBe3aHNX, HAyKa M TUCIIHILINHA
(rcuxoJoryja, Memaroruja, COMMjadHn pajl, COIMjaTHa TICUXUjaTpHja, aHd-
paroruja  Ip.); BUCOK HHBO CTPYYHOT 3Hama O PEIICBAHTHUM TEOPH|CKUM
MOJIA3UIITHMA W Ha FhUMa 3aCHOBAHHM TIPUCTYNHMA Y pajay C TOjeHIIEM,
apoMm, MOPOIUIIOM, MAJIMM U BEIMKUM TpyliaMa; O3HaBake 1 Kopuliheme
KBaHTUTATHUBHE U KBAJIHTATUBHE METOMIOJIOTHj€ IPYIITBEHUX UCTPAKUBAbA;
MPUMEHY Ca3HajHUX M UCKYCTBEHUX TEKOBHHA THUMCKOT pajia, TPYIHOT paja,
pama ¢ moponmIioM, cymnepBu3uje u eBaryanuje (Bor er al., 2002; Nelson-
-Jones, 2007; Zukovi¢, 2017).

BaxxHo je HarmacuTH a cTpydHE KOMIIETCHITH]E jecy BeoMa OMTHE, aau
Jla OHE HUCY jeJIMHO IITO je MPEeCYHO 3a yCIellaH CaBeTONaBHU pajl, Te Jia
EBEHTYyaJIHa HECUTYPHOCT M OrpaHUYeHa y IPUMEHH CTPYUYHUX 3HAHA Tpe-
0a ma Oymy 3HaJajaH MOACTHIRj 32 yuere. HeOmXomHO je CTalHO TPakuTH
MyT JI0 MUCITU M ocehialha KOPUCHUKA CaBETOBAMAa, TE CTAIHO IPOBEpaBa-
TH KOJIUKW jeé HUBO OTBOPEHOCTH W TIOBEpEHA Y IpoIiecy caBeToBama (Jul
i Jensen, 2014). Y ToM cMHUCTy, HEOITXOJHO je a CABETHHK MMa pa3BHjeHE
coITMjajTHe KOMIIETEHIHje (TIOMTOBAkE APYyrora, ToJIepaHIlija Ha Pa3IndH-
TOCTH, KOHTPOJA BIACTHUTHX UMITyJiCa, MUCIH W TIOHAIamha, CIOCOOHOCT
e(ukacHOT peraBama KOHGIUKATA UTH.) 1 KOMYHHKAITHjCKE KOMITIETCHITH]S
KOje YKJBYyUyjy HeBepOallHe 3HAKOBE, MOBpaTHY WH(MOpMAIH]y, aacKBaTHO
MOCTaBJbake MUTamka, pediaekToBame oceharma, aKTUBHO CIYIIAKkE, CAMOOT-
KpuBame, mapadpasupame, utd. (Anti¢ i PeSikan, 2016; Zukovi¢ i Slijepcevic,
2016). C 063upoM Ha TO [1a je CYINITHHA CaBETOJABHOT JEJIOBalkha yCMEepeHa
HA YCIIOCTABJbAME aJIEKBATHOT HHTEPIIEPCOHAIHOT OJTHOCA, HEOITXOJIHO je Jia
CaBeTHUK Oyae eMmarwdvaH, mTo oMoryhasa 6oJbe pasyMmeBame HauMHA Ha
KOjU KOPHCHHUK CaBETOBamka BUAU CBOj pobiem. C mpyre cTpaHe, CaBETHHUK
O0u Tpebaso ma Oyae U acepTHBaH, jep acepTUBHE 0cO0e MMajy O00JbY CIIUKY
0 cebn 1 Ha 00JBM HAUWMH M3pakaBajy CBOja 3HAMkA U CIIOCOOHOCTH, T UMajy
e(uKkacHHje BEUITHHE CyodaBama ca cTpecoM W mpodnemuma (Goleman,
2012; Hartina & Tharbe, 2013).

[Topen HaBeneHoOT, caBeTHUK Tpeba Ja mocenyje U cruenupuyHa TUIHA
cBOjcTBa Koja he nompuHeTH aa Oyae MO3UTHUBAH MOEI CBOJUM KOPHUCHHUIIH-
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Ma. Ha ocHOBy ananmuse pesynrata OpOjHUX EMIUPUjCKUX HCTPAKUBAbA,
crpyumanu (Corey, 2004; McLeod, 2003) yka3yjy Ha ocoOuHe Koje Ou Tpe-
0aJio 1a OIMKYjy A0Opor caBeTHUKA: n3rpaheH UACHTUTET U CaAMOIOIITO-
Bambe; OTBOPEHOCT Ka MPOMEHaMa; COCOOHOCT JIOHOIICHA OTyKa; CMHCA0
3a XyMOp; CAaMOKPHUTHYHOCT; KYJITYpHa OCET/bMBOCT;, ocehaj 3a no0poout
JPYTUX; MHTEPIEPCOHATHA OCETIBMBOCT; 3[PaB OTHOC IIpemMa CBOM nociy. /la
Ou HaBejieHe OCOOMHE 3aKcTa MOCTalie IO JIMYHOCTH CaBETHUKA, HEOMXO/-
HO je CTaJHO CaMOIPOLICHUBALE U MPEUCTTUTHBAE CONICTBEHOT JIEJI0BAha,
OJIHOCHO ,,JIOLUpPake” BIACTUTHX CIA00CTH M €BEHTYaJHHX HEeIoCTaraka
y pany (Laklija, Kolega, Bozi¢ i Mesi¢, 2011). Takohe, pa3Bujame cBecTH 0
ceOu mpy»ka OCHOBY J1a C€ Ha aJIeKBaTaH HAYMH aKTHBHUPA]y YHYTPAIIIhe CHa-
re nmoTpeOHe 3a HOlleHhe ca OPOjHUM NPO(ECHOHAITHUM U3a30BHUMa KOJU CY
CBOJCTBEHH IpolLiecy caBeToBama (Jalom, 2011).

Camopedghnexcuja xao nym ka ynanpehugarsy
casemoo0asHux KomnemeHyuja

Crpyumanu y obmactu caBetoBama (Corey, 2004; Hackney & Cormier,
2009; Nelson-Jones, 2007; Srna, 2012) 3acTymnajy CTaHOBHUIITE /a O caBeT-
HUAIHA Tpedaso M caMH J1a UMajy JTUYHO MCKYCTBO KOPHCHHKA CaBETOBAMA,
jep Tporiec caMOWCTpakuBama M pa3BHjarba CBECTH O ceOM Moke rmomohu
na 6osbe pazymejy u ocobe Koje caBeTyjy. [loMeHyTH ayTopu HCTUYY U 3HA-
4aj pa3BHjama CBECTHU O CONCTBEHUM >KUBOTHHM BPEIHOCTUMA U FbHXOBOM
YTHIIA]y Ha CAaBETOAABHHU PaJl, Kao ¥ 3Hauaj KyJATypajHe CCH3UTHBHOCTH KOja
MoJpa3yMeBa OTBOPEHOCT 32 Pa3IMYUTOCTH U CIIPEMHOCT 32 BOCHe MYJITH-
KYJITYPaJTHOT CaBETOBAMhA.

Jeman on moryhux HaumHa pa3Boja camopediexcHje, a CaMUM THUM H
yHarpeljuBama 1 HHOBHpama COTICTBEHOT JICNIOBakha Y 001acTH caBeTOIaB-
HOT pajia, jecte Kopumheme CynepBr3Hje Kao KOMIUIEKCHE METOE Koja ImoI-
pkaBa JJMYHHU ¥ TPo(ecroHalH pacT U pa3Boj caBeTHUKA. CymnepBU3HjCKH
MpoIIeC ce OJ[BUja KPO3 IMIHH OJTHOC CYyTIEpBU30pa KA0 CTPYUHhaKa y 00JIacTH
CyTIEPBU3H]E U CYTIEPBU3aHTa Ka0 CTPyUmhaKa y cBojoj mpodecuju (Ajdukovié
1 Cajvert, 2001). ¥ cymTunu, cynepBu3ja MOACTHYE pa3Boj MpodeCHOHA-
HUX BEIITHHA MMOTPEOHUX 32 yCIenaH U MPOAYKTHBAH paj y IpakcH, Ipyka
MIOJIPIIIKY Y TIPOLIECy pelraBama ,,TeIKNX ~ CIydajeBa v mpolieMa y IpaKkcH
KpO3 pa3iuvuTe MOJICNIC YUCHa, ca KPAJIbIM [IUILEM MOCTH3akha ay TOHOMHU]C
CyNepBU3aHTAa Y COICTBEHOM TpodecrnoHarHoM pa3Bojy (Ajdukovié, 2017;
Beljanski, 2016).

Kana je ped o caBeTo/JTaBHOM pajly y NIKOJICKOM KOHTEKCTY, Ka0 TIOCeOHO
MIOTO/IaH TT0Ka3a0 ce MO pa3BOjHO-MHTErpatnBHe cynepBusnje (Kolega i
Vlahovié-Steti¢, 2014; Stoltenberg, 1981; Zukovi¢, Milutinovi¢ i SlijepCevié,
2016) y xo0joj je ¢oKyc Ha pa3BOJHOM aCIEKTy OBOT IIpolieca, a HE Ha yc-
Bajamby CHEMU(PUYHUX BEIITHHA WIW HAa KOHTPOIH Tpe(ecroHaIHor Jelo-
Bama. [{nib je 1a ce cTpyumak cyoun ca HeJocTaluma 1 cabocTiMa y CBOM
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pany, Te na mytem camopedriekcuje cBoje npodecuoHa He npakce jaohe o
onpeheHux yBuaa, carieja CJIOKEHOCT U creluuIHOCT onpeleHe cutya-
LMje Uik npodiieMa U Ha Taj HAYUH OCBECTH MOT'YNHOCTH 3a yHarpehupame
cBor pazaa (Ajdukovic¢ i Cajvert, 2001). Heka on moapyuyja koja Mory Outu y
(dokycy cynepBu3mje MIKOJICKUX caBeTHHKA cy (Zukovi¢, 2017): pan ca Ko-
PUCHHIIMMA CaBETOBama (HIIP. MPOOJIEMH Y KOMYHUKAIUjH); TpodhecuoHal-
HE KOMIETEHILH]je (HIp. OrpaHUYeH JHjara3oH METOoAa W TEeXHUKA y paay);
BJIACTUTE €MOIIMje, CTAaBOBU M BpeaHOCTH (HIp. ocehaj OecromohHOCTH);
palHu yCIOBH M KapaKTEPUCTHKE PaHOT MeCTa (HIIp. HeaJAeKBaTHU PaTHH
yCII0BH); Mel)yJbyICKM OTHOCH (HITp. HE3a/10BOJbaBajyhn OHOCH ca KoJierama
U HEJOCTaTaK MOAPIIKE).

[open cymnepBusmje, 3a yHanpehuBame CaBETOAABHUX KOMIICTEHIIM]jaA
BeoMa 3Ha4ajaH jecTe U MOJIE] MHTEePBU3HUjE KOja MMopa3yMeBa ,,KOJeTHjaIHO
pasmarpame” (Jul i Jensen, 2014), onHOCHO 3ajeAHUYKH paj mpodecruoHaaa
KOjU Cy MPHJIMNYHO yjeJHAuYeHH Y MOriieny o0pa3oBama, HCKYCTBa M KOMIIe-
tennuja. To je mpolec y KojeM ce cTpyumalu—koiere Mmel)ycoOHo moacTudy
W y4e jeJHH oJ] APYTHX, IPHU YeMy aKleHaT HUje caMo Ha ,,ipodsiemuma”, Beh
Y Ha aHaJIM3K NocTUTHYTOT yerexa (Ajdukovié, 2017; Zukovié, 2017).

[Momenytn Monenu NpodecHOHAIHOr pa3Boja HIKOJICKMX CaBETHHKA
OUTHH Cy HE caMo 3a yHanpehuBame KBallUTeTa BbUXOBOT pana, Beh u 3a pan
LIKOJIE y TIeJIUHH, jep ce OeHeduTH yHarpelupama HUXOBHX CaBETOAABHUX
KOMIIETEHI[M]a MOCPEHO MJIU HEMOCPEIHO pedIieKTyjy Ha (yHKIIMOHUCAHE
M KBAJHMTET pajia CBUX aKTepa MIKOJICKOT )KUBOTA. Y CKJIaJy ca TUM, KOHIU-
MUPaH je ¥ HaLPT UCTPAXKMBama' KOJU je BOhEH MIejoM Jia ce cariieqa Kako
IIKOJICKH TIeJIar031, Ka0 CTPYYHH CapajHUIM KOjU Y 3Ha4ajHO] MEpU HOCE
yJIOT'y CaBETHHKA Y IIKOJCKOM KOHTEKCTY, MEPIHITHPAjy CONCTBEHE MOTEH-
nujasie 3a o0aBJbamke OBE CIOKEHE JenaTHOCTH. Jlakie, yus ucmpasicusarsa
YCMEPECH je Ha UCIIUTHBAKEC MHUIIJbEHA IIKOJICKUX II€Aarora O COIICTBEHUM
CaBeTOJABHUM KOMIICTCHI[MjaMa U pecypcrMa 3a HUXOBO yHanpehuBame.
C Tum y Be3u, noctaBibeHa cy cieaeha ucrpaxuBauka nutama: (1) Kako
LIKOJICKH T€Iaro3d TPOIEHYjy HUBO U KBAJIUTET CONCTBEHUX KOMIICTEH-
nuja 3a o0aBJbame caBeTogaBHe JenatHocTH? (2) Kako mikoicku nenaro3u
MPOILICHbYjy OINIITE YCIIOBE M MOTYhHOCTH 3a yHamnpehuBame caBeTOIaBHUX
KOMIIeTeHIrja?

' McTpakuBayKy HALPT KOHLUIIMPAH je 3a MOTpede MIMpPer HCTPAXKNUBabha O CABETOBABAY Y
IIKOJICKOM KOHTEKCTY Koje je 00yXBaTHJIO YSTHPU HCTPAXKMBAYKE LICJINHE: KOMIIETCHIIUjE 3a
CaBETOIABHU PaJj; MIKOJICKO OKPYKCHE U YCIOBH 32 CAaBETONABHU PaJ; CaBeTONABHHU paj ca
YYCHHULIMMa; CABETOaBHU PaJl ca pOAUTEIbIMA. 3a MOTpede OBOT pajia U3BOjEH je CETMEHT
KOjH C€ OJHOCH Ha KOMIIETEHI[Hje 3a CABETOAAaBHU pal.
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METO/

[MpuMemeHn HCTPaKUBAYKU KOHIIETIT MOTyhe je OJpearTH Kao IMparMaruc-
THYKO KBaJUTATHBHO HCTPAXKHBAME, KOje HE TEXKH YTBphHHBaWmY Yy3pOUHO-
MOCIEINYHUX Be3a y TEJarolnkoj mpakcu, Beh je ycMepeHo Ha NMpHUMEHY
CBPCUCXOIHUX METOJa W TeXHWKa Koje he Kpo3 (heHOMEHOIOMKH TPUCTYTI
JONPUHETH pa3yMeBamwy IojaBa W IMpoleca Y MPaKCH, Kao U cariielaBamy
MePCIEKTHBA WCIUTAHUKA O COICTBEHO] TMPAKCH IyTeM camopediekcuje
(Eatough & Smith, 2008; Savin-Baden & Howell Major, 2013). IIputom je
eMUCTEMOJIOIIKA OCHOBA HMCTPaKMBamka 3aCHOBAHA M HAa KOHCTPYKTHBHC-
THYKO] TIApaJuTMHU KOja TEMAaTCKy aHaJM3y JOOWjCHUX pe3yyTara 3acHUBa
Ha yBa)kaBary COIMOKYJITYPHOT KOHTEKCTAa M CTPYKTYPATHHX YCIIOBa KOJU
onpelyjy muanra nckyctBa (Braun & Clarke, 2006).
3a mpUKYIJhamke MojaTaka KopuirheHa je TeXHHUKA MOYCTPYKTYypHca-
HOT MHTEPBjya y KOjeM Cy YHAIpeI MPUMpeMJbeHa MUTama, alld Y GOpMHU
KOja OTBapa IMpOCTOP HCITUTAHUKY Aa CIOOOTHU]E U3pa3u CBOj¢ MHUIIILEHHE
WJTY UCKYCTBO BE3aHO 3a TeMe Koje cy Ouiie mpeameT pasroBopa. Ha Temersy
MpOoyYaBama Hay4YHEe U CTPYUYHE JIUTEPaType O TEMATUIIN IIKOJICKOT CaBeTO-
JIABHOT paJia, Kao M Ha OCHOBY Ca3Harha 0 M3a30BUMa M MoTenkohama caBeTo-
JIABHOT JIEJIOBaMha Yy IIKOJICKOj MPAKCH, 32 MOTpede HCTPaKNBamkha KOHCTPY-
ncad je [IpoTokon 3a Boheme HHTEPBjya KOjH je TIOCTYKHO Kao 6a3a (Boaud)
3a IPUKYIJbake [ojlaTaka 0 HICMUTUBaHOj TeMu. [lonazehun on mocTaBibeHUX
HACTPaKUBAYKHUX MUTamka, IPOTOKOJIOM cy oOyxBaheHa cieneha mutama oT-
BOPEHOT TUTIA.
(1) IIporena concTBEeHNX KOMIIETCHITH]a 32 CABETOaBHU Pal;:
e Jlanmm cMaTpaTe Aa ©MaTe TOBOJFHO KOMITETCHITH]a 32 00aBIbamhe
caBeTOJIaBHOT paga?
* Ha koju HauwH cTe pa3BHjau KOMIIETEHIIH]EC 32 CABETOJAaBHU
pan?
* HaBenute KOMTETEHIIH]E KOje Cy BaKHE 3a CABETOJAABHHU paj, a
3a Koje TIPOIICYjeTe Aa UX MOCEenyjeTe Y JOBOJFHO] MepH?
*  Koje xoMIteTeHITH] e U BEIITHHE MIPOIIEIYjeTe 1a Bam HemocTajy
KaKo OMCTE ce jOIII yCIIeNTHHje 0aBUIIM CaBETOIABHIM PaioM?

(2) MoryhHocTt u pecypcu 3a yHanpehuBame caBeTOJaBHHX KOMIIC-

TEHIIH]ja:

e Ilra 6u gonpuueno na Bame xommneTeHLMje 32 caBeTOJaBHH
pan Oyny ynanpehene?

*  KakBy BpcTy nonpiike o4ekyjere y TOM JOMEHY?

* Kakso je Bame Munbeme 0 aJleKBaTHOCTH U KBAJIUTETY TOHY-
Jie Tporpama CTpy4HOT ycaBplllaBama 3a yHanpehupame 3Hamba
Y BEIITHHA HEOMXOHUX 32 CABETOAAaBHU paj?

e Hamenurte cBoje mpejiore 3a omiite yHamnpehuBame caBeTo-
JIABHUX KOMIIETEHIIM]ja IIKOJICKOT Ieaarora?
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VY uctpaxuBamy je yuecTBoBao 81 mejaror U3 OCHOBHHMX LIKOJA ca Te-
putopuje BojBoaune, o yera 47 nefarora pajan y rpajcKuM U IPUTPAICKUM
mikojama, a 34 mejarora pagd y ceOCKHM IKosiama. Ped je o mpurogHom
Y30pKY KOjH je 00yXBaTHO Mearore Koju Cy 3arociieHd y OCHOBHUM IITKOJIa-
Ma ca kojuma dunozodceku pakynret u3z Hopor Caga nma nmoTnucas yropop
3a o0aBJbame cTpy4He mpakce. [IpoTokon 3a Boheme HHTEPBjya Kperpaiu
Cy ayTOpH OBOT pajia, a caM HHTEPB]y CY BOAUJIH CTYACHTH 3aBPIIHE TOIMHE
crynuja Ilemaroruje Koju cy OWIH y yJIO3M MOMONHHUX HCTpaXkuBada,” Uy
CKJIaJly ca TUM, JOOWIJIM MCIPITHE CMEPHHUIIE Be3aHe 3a MPo(eCHOHATHHU TTPH-
CTYN UCTpPa)XHBarby U HAUWH BOlema pa3roBopa (METOMOJIOUIKN MPUHIUITH
W eTHUYKa Havesa CpoBohema UCTPaKUBAha Y IIKOJICKOM KOHTEKCTY, CIie-
UU(GUIHOCTH IPUMEHE METO/IE MHTEPBjyHcamka, TOK pa3roBopa, HauYuH Moc-
TaBJbalkha IIHWTalkba U NMIOACTHIIAKE UCIIMTAHWKA Ha JaBalkbe LITO I/ICHpHHI/IjI/IX
OJIrOBOpA, HAauMH Boh)ema Oesiexaka u ci).

[Mpukymbame nogaTaka je 00aBbaHo TOKoM Tpu roaune (og 2015. mo
2018. roguHe) U TO y IEPHOY KOju je Ouo npeaBul)eH 3a o0aBJbaHe CTY/ICHT-
CKe IMpaKce, YUMe je MPUCTYI MOMONHUX MCTpaXKMBaya y IIKOJIH OHO U 3Ba-
HUYHO OJOPEH M MHKOPIOPHUPAH Y IIKOJICKE aKTUBHOCTH KOj€ Cy YHAaIpea
ucriaHupane. Pa3roBop je BoheH y KaHLenapuju IIKOJCKHUX Ieaarora, a
pe ToYeTKa HHTEPBjya, UCITUTAHUIU Cy YIIO3HATH Ca CBPXOM pa3roBopa, ca
eTHYKHUM CTaHIapMa UCTPAKUBaha BE3aHUM 32 TIOBEPJBUBOCT TOOMjEHHX
Hajla3a 1 J00pOBOJBHOCT 3a yuernhe y pa3roBopy. Takohe, uCUTaHUITUMA je
npenoueHa MoryhHocT kopunrhema NpUKYTJLEHHUX MMOJaTaKa 3a noTpede Ha-
YYHOT paaa. Bpeme pasroBopa Huje OHIIO0 OIpaHUYCHO jep Cy MHcaHe Oerner-
Ke 0 JIOOMjEeHUM OIrOBOpUMA BOl)eHE TOKOM MHTEPBjya, TAKO JIa j& BPEMEHCKO
Tpajarbe MHTEPBjya 3aBHCUIIO O]l OTBOPEHOCTH MCIUTAHHKA 32 Pa3roBop (y
npoceky oko 45 munyTa). [Tocne 00aB/pEHOT HHTEPBjya UCTUTAHUIH CY UMa-
U MOTYRHOCT J1a morJie/iajy BepOAOCTOJHOCT OCJICIIKE U, YKOJIUKO MPOLEHE
J11a je noTpeOHO, TOMYHE HeKe JICIIOBe.

Hakon npukynbeHOr pecriekTaOuiHOr Opoja Oeyiexaka U yTBpheHor
TEOPHJCKOT 3aculiera, ayTOPKe OBOT pajia Cy MPUCTYIUJIC aHAIU3U J00uje-
HUX [OJIaTaKa MPUMEHOM KBaJMTaTUBHE TemaTcke aHaiu3e (Braun & Clarke,
2006) koja je mompazyMeBaia: yro3HaBame ¢ rpaljom, TeHeprcame MOYeTHIX
KOJIOBA, TIOCTABJbahe TEMAaTCKOT OKBUPA (MACHTU(HKOBAKHE TeMa M TOATE-
Ma), TIperies TemMa (pekogupame nojaraka u npedninhaBame TeMa), KOHAYHO

2 TokoM 00aBJpama CTPyUYHE MpaKce y IIKoJIaMa, jefaH oJ] 3aJaraKka KOjH CTYICHTH UMajy
o0aBe3y Ja peannsyjy jecTe M aHaIHM3a yJIore MIKOJICKOT Imeaarora kao caBeTHuka. C o03u-
POM Ha JIeJIMKaTHOCT CAaBETOBAMmba U €THYKH KOACKC KOjH MO/ipa3yMeBa IIOBEPJbUBOCT TOKOM
CaBeTOJaBHOT IpoIleca, CTYICHTH HeMajy MOr'yhHOCT Ja mocMaTpajy caM TOK CaBeTOBamba, Te
j€ Kao Ha4MH pean3aliyje OBOTr 3a/1aTKa IpeIBUleH pa3roBop ca MefaroromM o CaBeTo1aBHOM
paly Kao JOMEHY HBUXOBOI NPO(ECHOHAIHOr JeoBamba. HakoH pasroBopa CTyAeHTH CYy Y
o0aBe3H 12 /1ajy U3BEUITaj H KPUTHIKU OCBPT O OBOj AKTHBHOCTHU. Y TOM CMUCITY, CTaBJbamhe
CTy/IeHaTa y yJIOTy IOMONHUX HCTPaXKMBaya IPETO3HATO je Kao go0ap HauuH Jia ce CTYICHTH
npumnpemajy u 3a 6yayhy ynory ak THBHOT HCTpa)kuBada 00pa3oBHE IpakKce.
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neuHUCabe 1 MMCHOBAKE TEMa; U3pajia 3BenITaja (KOHaYHa aHaIu3a U WH-
TepupeTaluja, MOTKPEenbeHa HEKUM O] U3BOPHHUX OArOBOPA y CBPXY MIIYCT-
paruje, OJHOCHO Kao MPHJIOTa JICCKPUIIIU]U U3/IBOjeHrX TeMa). CBe Oeselke
Cy mpouuTalie 00e ayTopke, a HAKOH TOra je ycarjaiieH OKBHpP 3a TeMaTCKy
aHaJIu3y, OBE3UBAKHE U UHTEPIPETUPAHE JIOOUjCHUX HaJlasa.

PE3VIITATU NCTPA’KMBABA

Pesynrtaru uctpaxkupama he OUTH NMPUKa3aHU y OKBHUPY JIBa TeMaTcKa MOl
pyuja, CXOIHO MOCTaBILEHOM HCTPAKMBAYKOM OKBHPY: TPOIICHA HUBOA U KBa-
JUTETa CONICTBEHUX KOMIIETEHIIMja 32 00aBJhakhe CABETOJABHE JICIATHOCTH;
MPOIEHA OMIITUX YCJIOBa M MOTYRHOCTH 3a yHanpehuBame caBeTOIaBHUX
KOMIICTCHITH]ja. Y OKBHPY CBake TeMe Omhe mpukaszaHe U3IBOjeHE KaTeropuje
KOje Cy MOTKpeNnJbeHe OPUTHHAIHUM H3jaBaMa U3 UHTEPBjya.

Ilpoyena nusoa u xearumema CONCMEEHUX KOMNEMEHYUjd
3a 0b6asbarbe casemooasHe 0eJlAmHOCIU

[Mpema nobujeHnM onroBoprMa, BehnHa NCIUTaHUX TIeAarora cMaTpa jaa Io-
celyje moTpeOHe KOMIIETEHIIUje 3a JIeNaTHOCT caBeToAaBHOr pana (54 ucnu-
TaHWKa), IOK MPUOIIMKHO jeJHAaK Opoj UCIUTaHWKa cMaTpa Ja Ou Tpedaro
Jla Hajiorpaje u ycaspiie nocrojehe kommerennuje (14 ucnuTannka) uiau aa
BIXOBE CIIOCOOHOCTH 3a CaBETOAAaBHU Pa3roBOP HHCY Ha 3aJ0BoJbaBajyhem
HuBoy (13 ucnuranuka). CarsnenaBajyhul HauMHE pa3BHjarba COICTBEHUX
KOMIICTEHIIMja 32 CaBETONABHH paji, UCIMTAHUIIM Cy yIJIIaBHOM HCTHLAIH
J1a je IPaKTHYHO MCKYCTBO pajia y IIKOIHU JAONPHHEINO J1a KOMIIETCHTHHU]E H
CUTYpHUje 00aBJbajy caBeTolaBHU paj (HUp. Ha nouemky npogecuonannoe
paoa nocedosana cam oopehera 3Hara HeONXo00Hd 3d casemoOdHU pao, aiu
Mu je npakca omozyhuna 0a pazeujem eulmune 3a he2080 NIAHUPAre U U3-
soherve; Kao nouwemmuux cmampam 0a nocedyjem 0080bHO KOMHemeHyuja,
anu 0a Ou ux ycagpuiuia HeONX00Hd je npaxkca), a IOjeIMHY Cy UCTAKIIA JIa je
KJBYYHO OMJI0 Ioxahame nmporpama cTpyqHOr ycaBpIlIaBarmba, Kao U KOHTHHY-
vpaHu pax Ha cebu (Hip. [lorazum 00 moza da HUKO 00 HAc (nedazoea) Huje
monuko 0obap oa e modice bumu 6ap mano 6omu. bez 0b3upa wmo umam
33 200une uckycmea, ceoje KomnemeHnyuje u eeuimuHe cmaiHo yHanpehyjem
Kpo3 paznuuume 00uKe CMpY4HO2 YCABPUABARsA U KPO3 TUYHO yueuihe y u3-
sohervy akmusHocmu cagemooasroz paoa; Jla, cmampam 0a umam 0080bHO
KoMnemenyuja 3a 6oherbe casemooasHo pazeosopa, aiu maxohe oux ce 6pio
PAoo CMpPYYHO ycaspuasanda y moj ooiacmu).

TokoM pasroBopa 0 0BOj TEMH HeIaro3uma je mpyxeHa MoryhHoct naa
MPOIICHE CONICTBEHE KOMIETEHIIMje U 0COOMHE JTMYHOCTH KOje cMaTpajy Jo-
BOJGHO pa3BHjeHUM 32 e(PUKaCHO CaBETONABHO JEJIOBamE, KA0 M CONCTBEHE
KOMTIIETEHITHje 1 0COOMHE TMYHOCTH Koje Ou Tpedaso na yHanpene. Ha ocHo-
BY aHalln3e JOOMjeHUX OJrOBOpa M3JBOjEHE CYy TPU KaTeropuje, Tj o01IacTu
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KoMIleTeHIMja: JInuHe KapaKTepuCTHKe meaarora kao capetHuka; Corujan-
HO-KOMYHHUKanujcke kommerenuuje; Ctpydne komnerenuuje. Jlobujenn on-
TOBOPH Cy Pa3BpCTaHU MpeMa M3/IBOjeHHM 001acTuMa 3aBUCHO OJ TOTra Koje
KOMITETEHIMje HCIUTAHHUIIA CMaTPajy JO0BOJbHO pasBujeHuM (Tabena 1) niu
HEI0BOJbHO paspujeHuM (Tabena 2).

Tabena 1: Komnemenyuje Koje ucnumanuyu npoyerw)yjy
KAo 0080/bHO pa3sujere

Kareropuje

Kommnerenuuje

JIndHe KapakTepHCTUKE CaBETHHUKA:

ConnjarHo-KOMYHUKAIHjCKe
KOMITETCHIIHje:

Crpy4He KOMIIETeHIIH]e:

(75 ucnuranuka)

eMIIaTHja, CTPIJbEE, TIOBEPIHHUBOCT, OTBOPEHOCT
3a Ipyradnje MUIIbEHE, PICKCHOUITHOCT, HEMPH-
CTPACHOCT, UCTPAJHOCT, UCKPEHOCT, ONTHMHU3AM,
KpPEaTHBHOCT, CAMOKPUTUYHOCT, aHAJTHUTHYHOCT,
CIOCOOHOCT JICLICHTpalu3anmje M O0jeKTHBHOT
rnocMaTpama npodiema.

(62 ncnuTaHuKa)

BEIITHHE pelllaBama npodieMa, CloCOOHOCT MO-
THUBHCAma JIPyTUX, TEXHUKE AKTHBHOT CIylIamba,
BELITHHE MEMjallje U BEIITHHE PelIaBamba KOH-
¢mkara.

(51 ncniuranuk)

THMCKH paji, CABETOIaBHU Paj y JOMEHY Ipode-
CHOHAJIHE OpHjEHTallM]je, CAaBETONAaBHH PaJ] ca po-
JIUTEbUMA, PAJHOHUYAPCKH pajl, MOJpIIKa pas-
BOjYy YUCHUKa, 3Haha U3 NICUX0Tepanuje (cTedeHa
Ha JIOATHUM eJyKalujama).
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Tabena 2: Komnemenyuje Koje ucnumanuyu npoyer)yjy
KA0 HeO0BOLHO pa3eujene

Kareropuje Kommnerennuje

(7 nciutaHuKa)
CIIOCOOHOCT MpeBiajiaBama cTpeca Yl

JIndne KapakTepHCTHKE CaBETHHUKA: paBjbame eMoIlMjamMa, OpraHm3anuja u Y-
paBJbake BPEMEHOM, aHAJTUTUYHOCT U CHCTEMa-
TUYHOCT.

(9 ucrinranuka)
Boljeme pa3roBopa, aKTHBHO CIIYIIAhE, BEIITH-
He pelaBama KOH(IMKaTa.

ConnjaTHO-KOMYHHUKAIHjCKe
KOMIICTCHIIH]E:

(33 ucnuraHuKa)

CaBPEMEHE METOJC M TEXHHMKE CaBETOAABHOT
paja, paJi ca JeLOM ca CMETHhaMa y pa3Bojy, pas
ca IapoOBUTHM YYCHHIIMMa, Paj ca POIUTEIbH-
Ma, paj ca y4eHHLUMa IpoOJeMaTHYHOr [TOHA-
[Iama, MOJpIIKa Pa3Bojy JIMYHOCTH y4YEHUKa,
HUCTPAXKUBAYKK paj M NMPHMeHa HH(OPMAIHO-
HO-KOMYHHMKAI[HOHUX TEXHOJIOTHja.

CTpydHEe KOMIIETCHIIH]E:

ToxoMm pas3roBopa meaaro3v cy OWiin OTBOPEHHJH Ja MPOLEHY]y KOMIETEH-
[7je 3a Koje CMaTpajy J1a Cy UM pa3BHjeHEe Ha 3a70BOJbaBajyheM HUBOY HETO
KOMIIETEHIMje KOje UM HelocTajy. AHanmm3a H00MjeHNX OATOBOpa TOKa3zyje
Jla Cy TUYHEe OCOOMHE CaBETHHKA M KOMYHHUKAIIM]CKe KOMIIETEHIIH]e Harfa-
IIeHe Kao M3Pa3UTO Ba)KaH CETMEHT KOMIIETEHIIM]CKOT MPOQHIa CTPYyIHOT
capajHuKa/capeTHHKa. BehuHa memarora je HaBojuia yrnpaBo OBE KOMIIE-
TEHITHje Kao JOBOJHHO pa3BHjeHe. Mehy ucmuTaHuImMa, KOji cy OMJIH OTBO-
peHu aa o0pasioke MUTamke 0 KOMIIETEHIIMjaMa KOje UM HeZ0CTajy, HajBehu
Opoj BUX je HCTaKao HEOBOJHHO Pa3BHjeHE CTPyUHE KoMreTeHuuje. [Toceo-
HO Cy HarjialaBajii HeJIOBOJFHO TIO3HABAKE CABPEMEHUX MPUCTYIIA, METOIA
Y TEXHHKA CaBETOJABHOT PaJia, y OKBUPY Yera cy Hajuenihe crienupruKoBaiu:
HEJIOBOJbHA 3HAa M3 00J1aCTH ICUXOTepalnuje, HeaJeKBaTHa 3Haba U Belll-
THHE 3a MPEBEHIU]Y U pellaBame mpobiieMa arpecHBHOr MOHAIIAKka (HIIP.
Meujalnmja), HeaJeKBaTHa 3Hamba 3a Bol)emhe IPyITHOT CaBETONABHOT paja U
HETIO3HABAKE CTAHAAPAN30BAHUX WHCTPYMEHATa KOjH Cy MPUMCHUBH Y Ca-
BETOJ]ABHOM pajy.

Hekn HUCIIUTAaHUIU HUCY OaBaJId KOHKPETaH OATOBOP HA IMMUTAKE O KOM-
MeTeHIMjaMa Koje Ou Tpebano ma yHampeze, Beh cy HariamaBaiy 3HA4aj
MPAKTUYHOT UCKYCTBA (HIIp. He cmampam oa mu nedocmaje neka Komnemen-
yuja, He2o NPOCMO UCKYCMBO Koje ce 200UHama cmude U Kpo3 Koje ce epaou
yenex y cagemooasHom paody), Win CTambe HejaCHOT MPO(ECHOHATHOT OKBH-
pa, Tj. HEJaCHUX I'PaHUIIA FHUXOBOT JICJIOBaha Y OKBUPY CAaBETOJABHOT pajia
(amp. He moey oa npoyenum, Mucium oa mu najeuute Hedocmaje cio6ooa y
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U3PAANCABALY, Jep HAM HOBU 3AKOHU O CEEMY U C8AYUEMY 02PAHUYABA]Y YAPABO
10600y eosopa. Henpexuono mopamo nazumu u ,6azamu’ céaxy peu, 0da
HeKo2a He Y8peoumo, 0d HAC NOSPeuiHo He cxeame, jep ce deuwasa od wyou
U3BYKY jeOHy pey uz KOHMeKCma u npeme 6am myancoom 3a yepedy).

Ipoyena onwmux ycnosa u mocyhnocmu 3a ynanpehusare
casemoo0asHux KomnemeHyuja

VY OKkBHpY OBOI' CErMEHTa pas3roBopa ca MeJaro3uma, HeKH Off HCITUTaHHKa
cy GoKyc CTaBHIIM Ha YCJIOBE y KOjuMa ce o0aBjha caBeTodaBHU paa. Hanwme,
MHIJBEHA Cy Ja OM Ha yHampehuBame HUXOBUX KOMIICTCHITHjA TTO3HTHUB-
HO JIEJIOBAJIO MOOOJBIIAKE OMIITHX YCIOBa PaJia 3a CaBETOJABHO JICJIOBAHE
y HIKOJICKOM KOHTEKCTY — BHIIIC BPEMEHA 3a CaBETOJABHU PaJl, K0 U BHIIE
MOI'yNHOCTH 32 yMpekaBame ca CTpydYmaliMa W3 Pa3IHYuTHX UHCTHUTY-
nuja. Takohe, MojeTMHN UCIUTAHUIIH Cy HATJIACHJIH TOTpeOy 3a J00HujameM
CHCTEMCKE TTOJIPIITKE KOja OM JOIpHHETA Pa3B0ojy BEIITHHA 32 IIPEBJIaIaBabe
cTpeca, YIpaBJbalkbe eMOIMjaMa M IMPEBEHIN]Yy MPOQPECHOHAIHOT carope-
Bama. 3aHUMJBUB j€ ONTOBOP jemHOT Mial)er memarora Koju je W3jaBHoO 1a je
HeomnxoJHa 00Jba OpraHM3alnMja paja Iejarora Kao CTPYYHOT capajHHKa:
Io6anno, nompebno je 6ome dedpunucamu noopyuja pada nedazoad, cmat-
dapouszosamu obpacye u nPomoKojie no Kojuma ce 800U cagemoodsHu npo-
yec, me OCHOBAMU HEULTNO CIUYHO KOMOPU, KAO KOO padda 0OKMopa u npasHu-
xa. Takohe, BaJKHO je HATJIACHTH Ja CY TIEAaro3u CBECHU yOp3aHUX IIPOMEHA
CaBPEMEHOT JPYIITBEHOT KOHTEKCTA Koje ce pedIeKTyjy Ha )KUBOT U pajn y
jenHoj mkonu (HIp. Mucaum 0a ceaxo 00 Hac mpeba pedo8HO U KOHMUHYU-
Pano oa ce ycaspuiasd, jep 8acHumHo-00pa3oeHu npoyec Huje cmamuiaH,
seh ounamuuan npoyec. I'enepayuje ce merajy, na Mopamo u mu 0a ce npu-
nazohasamo u mervamo npucmyn u Hauyur paoa). CXOmMHO HaBEICHOM, HEKH
WCIUTAHUIIY Cy IPEIIO3HAIIN U 3HAY4] YCIIOCTABIbaha KOHTHHYHpaHEe HHCTHU-
TYIHOHAJIHE, EKCIIEPTCKE MOAPIIKE TPOGECHOHATHOM Pa3Bojy CTPYUHHUX ca-
panuauka (Hp. Camo cucmemamcka ooyxa dyoicee mpajarea u oo2osapajyhee
obuma modice yHanpeoumu oge Komnemenytuiyje).

Munbema rmefarora o MoryhHoctuMa yaanpehupama KOMIIETCHITH]a 3a
CaBETOJABHHU PaJl pa3MOTPEHA CY M KPO3 BbUXOB CTaB O aJIeKBAaTHOCTH U KBa-
JUTETY MOHY/IE MPOorpaMa CTPYUYHOT ycaBpiliaBarma y 0Boj o0nacTu. Buiie o
TIOJIOBHHE TIeflarora jeé MCTaKJo N1a IMMOCTOju oAToBapajyha moHyma oBakBHX
nporpama, IOk MambH Opoj Tiejarora KICTUYE Ui Jla HeMa JIOBOJGHO OBAKBUX
nporpamMa, Uiti Jia je oHYJla BeJIMKa, aJid Ja je KBalIMTeT MHOTUX IporpaMa
ynuTaH. Y TOM CMHUCIHTY, jelaH UCIIUTAHWK je Ha ciiefchy HaYWH yKa3ao Ha
MpoOIeMaTUKy KBaluTeTa MoHyheHux mporpama: [locmoju oocma 0obpux
mema y HAC08Y npoepama, a kad doheme Ha ceMUHAp HACMABUYU PA3PeO-
He Hacmaee, HACMAaSHUYU HeKO2 npedMema Uil NPOCemuu CasemHuyL noy-
Hy 0a Bam uumajy 3axomne, ypaoume nap paouoHuyda y Kojuma y cmeapu 6u
dajeme udeje u3 ceoe UCKYCmMBA U HA Kpajy dodujeme 600086e jep cy uzeaedda
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Camo oMU 8adicHu. Y wixonama, xao u'y opywmay yonuime, cee ce ceio Ha
Kkeanmumem mj. 6pojke — 6poj deye, 6poj odewerva, Opoj 600os6a, bpojra Ha
naamuom aucmuhy,... Kearumem camo cnomurnemo y meopuju.

VY OKBHpY OBOT' CErMEHTa pa3roBopa MUCIUTAaHUIMMA je AaTa MOTyhHOCT
Jla U3HEeCy HEeKe MPeropykKe 3a OMIITe yHanpehrBame caBeTOAaBHUX KOMITE-
TEHIIM]ja MIKOJICKOT reaarora. JIo0ujeHu oJroBOpy CBPCTaHU Cy Yy HEKOIHKO
KaTeropuja, Koje ¢y y JajbeM TEKCTY OIUCAHE M0 KPUTEPUjyMy O] Hajdppek-
BCHTHHUJHUX Ka Mambe 3aCTYIJbEHUM OJrOBOpUMA.

(D) Vuanpehusarwe npoepama cmpyunoe ycaspuiasarba. Hajsume onro-
BOpa BE3aHUX 3a OBY KaTErOpHjy OIrOBOPA YCMEPEHO je Ha MpeNJior CHH-
JKaBamka MaTepUjalIHUX TPOIIKOBA 3a rmoxahame mporpama npoQpecrHoHaTHOT
ycaBplllaBama, Kao M JOCTYITHOCT KBAJIMTCTHUX MPOrpamMa U y MambUM cpe-
nuHama. J{pyru npensiosu 3a yHanpehupame 1aTHX Imporpama oIHOCe ce Ha
cazpikaje U KBaJUTeT MOHYHEeHUX mporpama CTpy4HOT yCaBplIaBama, y OK-
BHUPY Yera cy Iearo3d UCTaKJIM Jia je HEOXOIHO BUIIIE CABPEMEHHX, MPaK-
TUYHO YCMEPEHHX IporpaMa, CEMUHApa, PaJHoOHHIA U OKPYIJIUX CTOJIOBA
npaktTudapa (Hup. [lyno obyxa ce 3acnuea Ha meopuju u 3aKOHUMA WMO je
HenompeoHo jep cMo MeopujcKa 3HarLa OAGHO YCBOJUNU, A HOBE 3AKOHE U Npa-
BUNHUKE PEOOBHO NPAMUMO U 6aH cmpyuHoz ycaspuiasarpa.). C npyre cTpa-
He, TOjeINHYU UCTIUTAHHUIIM CY UCTAKIIM J1a OW MpOrpamMu CTPYUYHOT ycaBpliia-
Barba OMJIM KBAJIMTCTHUJU Kajia Ol ce MPOMEHHIIA CTPYyKTypa mporpamMa, Tad-
HUje Jla ce Mame MPaKTHKYje paaHoHHYapcKu o0NuK paja (Hop. Cuampam
0a nOCmoju 0080/bHO NPOSPAMA CHIPYUHOZ YCABPULABARLA 34 CABEMOOABHU
pao, anu 0a mpeba meramu cmpykmypy mux ooyxa. Beliuna mojux xoneea je
He3a0060/bHA PAOUOHUYAPCKUM OOTUKOM pada Koju npeosnaoasa Ha c8axKom
cemunapy koju noxahajy, u 0a 00 KOHCMAHMHOZ ,,uepara’ 3a60pase uma je
ouno mema u xoja je konauna nopyxa). OCUM TOTa, IEAaro3u cy UCTAKIJIN Aa
je HeonxoMHO 00e30ehuBame ehukacHUjUX MeXaHU3aMa aKPEIUTAIIH]e TTPO-
rpamMa of cTpane 3aBoja 3a yHanpehuBame 00pa3zoBama 1 BacuTama.

(2) Ynanpehusarwe unuyujarnoz odopaszosarea nedacoza. Y oBy Katero-
PHjy CBPCTaHU Cy OATOBOPH HCIUTAHHKA KOjU Cy UCTAKJIH J1a HE MOCTOjU
aJIcKBaTHA MHHIIMjaTHa O0yKa Iejarora 3a CaBEeTOJIABHU paJl, OJJHOCHO Jia
HAaCTaBHE CaJipXaje 0 CaBETOJIABHOM pajiy Tpeba yBecTH Kao 00aBe3aH mpe/l-
MET Ha CTyJaujaMa rnejparoruje. Takole cy UCTUIAIU 1a je Y OKBUPY CTYyIH]ja
nearoruje HeomnxoaHa Beha 3acTyJbeHOCT MPaKTHYHE PUITPEME 3a CABETO-
JaBHU paf (HIp. [lompebHo je guwe npakmuynoe paoa mokom cmyouja neoa-
2oeuje u 0cnocobmasarbe cmyoenama 3a meoujayujy, oherbe KOHCmpyKmue-
HO2 Oujanoea, NOCMynarse y KPUHUM CUmyayujama, Kao wmo je cmpm uiu
Paseo0 pooumesnva, u noceOHo 3a 6as/berbe NPOHIEMOM MOMUBAYUje VUeHUKA
30 yuerbe Ha NPAKMUYHUM U e(PUKACHUM NPUMEPUMAQ).

(3) llpeucnumusarpe opeanuszayuje u HAUUHA PAOA CMPYYHUX CAPAOHUKA
vy wxonama. [IpeMa MUIIJbERY jeTHOT Opoja UCIIMTAHUKA, Y [IUJBY MOJU3abha
KBaJIMTETa U OCTBAapUBamba KOHTHHYHMTETA CABETOJABHOI pajia y HIKoJama
HEOIXO/HO je 3amociauTu Behu Opoj cTpydHHX capaJHUKa y MIKOJIAMa, Kao
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Y CMamUTH O0MM TIOCHa U3 JPYTrux 00JacTH paja rneaarora (OMHOCH Ce Ipe
cBera Ha OpojHY JIOKYMEHTAIH]jy), Kako OM ce MOTIJIM BHILE IOCBETUTH CaBe-
TOJABHOM pany (HOp. Ja umam 60wy 3a basmere cagemooasHum paoom u
Jicenum 0a Hanpeodyjem u ycaspuiasam ce, aiu nompeono je 0a mu ce ooum
Opyaux NOCL08A CMAU, KAO WMO CY PA3GOJHO NAAHUPAFLE, CAMOBDPEOHO-
sarve, aHAIU3€e U CIUYHO, € OHOA OU cagemoodasHu paod umao cmucia. Ha 1400
YueHuka, Huje aaxo!).

(4) Obesbehusarve cmpyune noopuiKe U peresanmHux caopaicaja us 0o-
nacmu cagemodasnoz paoa. Ilenarosn uctTudy aa OM UM BeJNUKY momoh y
CaBETOJIABHOM paJly MPEJICTaBIbhalIo MOCTOjame ofpeheHnx oTBopeHux Oa3a
(matdopmu) mpeko Kojux OM MOTIIM Aa yHarpeae CBoja 3Hama M3 OBE 00-
nacTu (ClieHapuja 3a pajl, Wik Malle yMa Ha KojuMa Ou OuJie nmpukasane dase
U TEXHHUKE CaBETOJABHOT paja), Beha onpeMIbeHOCT HIKOJICKUX OMOIHOoTeKa
peJIeBaHTHOM JIUTEPATYpOM, Kao U Mpenu3Huje onpehuBame KOMICTEHIIH]a
HEOIXOJHUX 32 caBeToAaBHU paj. [lojeauHu nenaro3u cy UCTAaKIu Ja je je-
JlaH o] IpodJiemMa ca KojuM ce cycpehy HelOBOJbHA MOBE3AHOCT CTPYYHHX
capaJHHKa Ha HUBOY OMIITHHA M OKpyra (HOp. Jluuno cmampam oa je nom-
PebHO sulle CMPYUHUX CKYNO8A KOju OU ce 0OHOCUIU HA 08Y NPOOAeMAmu-
Ky U3 0eloKpyea pada nedazoza u pasmery npumepa 0oope nparce). [Ipema
MUIILJbEHY UCTIMTAaHUKA, OBAKBO YMPEKaBahe CTPYYHHUX capaJHUKa O1 OMO-
ryhuino pa3meHy mpakTHYHUX HCKycTaBa m3Mely mpodecnoHanana, Kao
mrancy mutajuM cTpyuHUM capaJHUIIMa J1a yde Off HICKYCHHJUX KoJjera (HIp.
Cymampam 0a nocmoju 00806HO NPOSPAMA CIPYYHOR YCABPUABATLA, ATU He
Y Kamanoey el ako cmpyuHu capadHux cam npamu, uHgopmuuie ce, ca-
pahyje ca konecama. Mucium, mpebano ou bumu npozpama 20e cam cmpyu-
HU CApadHuK npeo nporasu Kpo3 cagemosarve, a OHOd CAM HA KOHKPEMHUM
npumepuma mo paou, maxohe, oa uma cynepsuszopa. /lobpo ou ouno u npohu
sulULe KOHYENama cagemooashoe paod).

JINCKYCUJA

[onazehwn ox ynmenuIe na eprkacal caBeTOAABHY PaJi 3aXTEBa BICOK HUBO
KOMIIETEHTHOCTH CBUX CTPy4Yhaka KOjU y JOMEHY CBOT' MPO(EeCHOHATHOT
JIeJIOBaka, Ha PA3IUIUTUM HHCTHTYIIMOHATHUM HHUBOMMa, 00aBJbajy caBe-
TOJIaBHY JIEIaTHOCT, Y KOHTEKCTY OBOT pajia aKIIeHaT je CTaBJbEH Ha carje/a-
Bamb€ OBE TEMATHKE U3 YTJIa CTPYYHUX capaHUKa — [leflarora Kao caBeTHUKa
y IIKOJICKOM KOHTEKCTY.

Ha ocnoBy m3HeTnx Hanaza Moryhe je KOHCTATOBATH Jja Cy UCITUTAHUIIH
MPENO3HAIN BaXXHOCT JIMYHOCTH CAaBETHHWKA M aJeKBAaTHUX COIMjaTHO-KO-
MYHHUKAITH]CKUX KOMIIETCHITH]a, KOje Cy U y PeIeBaHTHO] nuTeparypu (Bor
et al., 2002; Corey, 2004; Geldard & Geldard, 2012) yBek akieHTOBaHE Kao
He3a00MJIa3HU CerMeHT eduKacHOr caBeTomaBHor pana. [lopex tora, mo-
OujeHn OrOBOPH MOKA3Yjy U pa3BHjeHy CBECT UCTIMTAHUKA O HEONIXOAHOCTH
CTHIIaFa BEJIMKOT KOpIyca CTPYYHUX (yXKe CIeIHjaTu30BaHNX) ca3Hama O
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MPOIIECY CaBETOJABHOI pajia, LITO je Y CKJIAIy ca MHUILbEHEM CTPYyUHhaKa
(Gladding, 2012; McLeod, 2003) 0 HEONXOIHOCTH TEMEJbHE MPHUIIPEME 32
YJIOTY CABETHHMKA, KAaKO KPO3 MHUIIM]ATHO 00pa30Bamke, TAKO U KPO3 CIelrja-
Jau30BaHe O0yKe 3a CaBETOJABHM pajl, 3aCHOBAHE HA Pa3IMUYUTHM TEOPHUjC-
KUM ocHoBama. Takohe, nmajyhu y Buay ia Cy UCIUTAaHWUIU UCTAKIIH J1a UM
HEJIOCTajy CIIOCOOHOCTH U BELITHHE 3a MPEBJIaIaBamkhe CTPeca U MPEBEHIIN]Y
podeCHOHAHOT caropeBama, Haja3u OBOI' UCTpaKMBamba MoTBphyjy cra-
svopuinte (Jalom, 2011; Laklija i sar., 2011) o 3Ha4ajy akTUBHpama yHyTpa-
HIFLUX CHara Kako O ce MpeBa3uIllIN H3a30BH y MPOIECY CaBETOBAMbA, ILITO
HaroBeliTaBa noTpedy OCHaKMBama Mearora U 'y OBOM JJOMEHY.

Hako noOujeHW Hanasu MOKa3yjy Ja Cy UCIHUTAHWLIK CBECHH 3Hauaja
COICTBEHE KOMIIETEHTHOCTH y OBOM JOMEHY HpPO(ECHOHATHOr JeoBambha,
HIIaK je Ba>XHO I/ICTahI/I " YyTUCAK Ja UCIIUTAHUIIU HUCY JOBOJbHO OCBECCTUJIN
3HAyYaj CAMOKPUTHYHOCTH y pany. Haume, HemocTaTak CONCTBEHUX KOMIIE-
TEHIIMja Y BEJIMKO] MEPH CY OKYILIABaJIX J[a OTPaB/ajy KPO3 KPUTHUKH OCBPT
Ha MHCTUTYIIMOHAHA OTPAaHUYCHaa U HEeaJeKBAaTHE OIIITE YCIOBE y KOjUMa
00aBJbajy CaBETOIABHY JICJIATHOCT, KA0 U KPO3 KPUTHUKY JIOCTYITHOCTH U KBa-
JAMTETa MporpaMa CTPY4YHOI ycaBpinaBama. Jlakie, CBecT 0 BaXKHOCTH MPO-
AKTHBHOT JICIOBakha U UNECHUIIM JIa CTPYYHhaK y BEJIMKOj MEPU caM Kpeupa
ycJioBe 3a epuKacaH caBeTOaBHU paj HUje NCKa3aHa Y BEJIMKO] MEPH.

Kana je peu o Munubemy negarora o moryhHoctuma ynanpehuBama
CaB€TOJaBHHUX KOMHCTCHHI/Ija, Hajla3u NpUKasaHOr' UCTpaXuBakba UMILIN-
KYyjy JIBa Ba’KHA, U Y CYIITHHHU, HEOJBOjUBA MpaBia. [[pBu mpasai ogHOCH ce
noTpedy MoAn3ama HUBOA KBAJIUTETa MHHUIIMjATHOT 00pa3oBama U TO KPo3
yBolheme 00aBe3HHX (M BUILIE MPAKTUYHO OPUjEHTHCAHUX) TPEeaMeTa KOjU Ou
cenn(prKOBaHO OMIIM YCMEpPEHM Ha TeMaTHUKy caBeToBama. OBakaB Mpu-
ctyn Ou omoryhuo na ce npepasul)e nmpoOieM vecTo MpUCyTHE Heyckiahe-
HOCTH MHUIUjaTHUX 00pa30BHUX MPOrpaMa 3a MpUIpeMy npodecroHaana
y 00J1aCTH IIKOJICKOT CaBeTOBama ca peaHolIhy pagHor OKpyKemwa ca KOjuM
ce cycpehy HakoH cTHllama kBanudukamuja (Brott & Myers, 1999). [Ipyru
IpaBall, KOju Cy UCIIUTaHUIM MOCEOHO HATaIaBajii, OJHOCH Ce Ha OTpedy
yHanpeluBama KOHTUHYHPAHOT MPOo(ecHOHaIHOT pa3Boja, Mpe CBera Kpo3
noxahame MpakTUYHO OPUjeHTHCAHUX MPOrpaMa CTPYUYHOI yCaBpIlIaBama y
0BOj 0011aCTH, HAMEHEHUX CTPYYHUM capagHuuuMa. CIMYHU pe3ynTaTH J0-
OMjeHu cy U HEeKMM UCTpaxkuBamuMa y okpyxemwy (Niksi¢, 2017) koja cy mo-
Ka3alia Jia melaro3y CMaTpajy Jia mocTOoju IMyHO CeMHHApa KOjU CY HEIOBOJHHO
KOHKPETHU30BaHH 33 OBY 00JIaCT, T€ J1a j& HEOMXOAHO BHIIIE 00yKa yCMEPEHUX
Ha pa3BHjamke crenu(MUIHNX CAaBEeTOAaBHUX KOMIIETEHIIH]ja.

3Ha4yajHO je OCBPHYTH CE M Ha HaJia3 Jia MeAaro3u Koju pajie y MambUM
CpelMHaMa HarjiamiaBajy Ba)KHOCT MaTepHjaJIHO U MPOCTOPHO MPHUCTYIIad-
HUjUX Iporpama, uictuayhu na cy xosere u3 Behux rpajoBa y MHOTO MIOBOJb-
HUjOj IO3ULIMJU KaJa je Y MUTamy CTPYYHO yCaBpIIaBame. Y TOM CMUCIY Ce
HarJjialiaBa Jia jeJiaH o]l HauuHa Koju Ou 00e30enuo Behy moctymHoCT pas-
JUYHUTHX, KBAJTUTETHHUX, MPOrpaMa CTPYYHOT ycaBpllaBamba jecTe MoIlyJia-
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pu3anuja onaajx nporpama, webinara, oniaju OKpyTIHX CTOJNOBA, UTA. Mako
aHaliM3a aKTyeJHe TOHyJAe Mporpama CTpydyHor ycaspiuaBama (Katalog
programa stalnog stru¢nog usavr$avanja nastavnika, vaspitaca i stru¢nih
saradnika, 2018) nokasyje ia mocToje OBaKBH THIIOBH ITPOrpaMa, YNCHHIA
je J1a ce OHM MPETEKHO OJHOCE Ha 001aCT TUTUTAITHUX TEXHOJIOTHja (IpruMe-
Ha y HAacTaBH, 0€30€AHOCT Ha HHTEPHETY U CIIMYHO), T Ja OU OMJI0 MOXKeTb-
HO IIMPHUTH MOHYAY OBaKBUX MPOrpaMa M Ha APyTe 00JIaCTH KOMIIETCHIIN]a.
Ocum MNPUCTYIIAYHOCTHU IporpamMa CTPYUYHOT yCaBpllaBamkad, HCIIUTAHUIIU
UCTUYY ¥ MOTpely 3a MOAM3amkEeM KBaJIUTETa Cajpikaja Koje HyJe mporpa-
MH, jep KpaTke oOyKe, CEMUHApH M MOBPEMEHE paJUOHHIIC HHUCY JIO0BOJbAH
pecypc 3a OCHaXKMBambe CTPyUkhaka y 00J1acTH caBeTOIaBHOT paja. OBaKBO
cTame MoTBphyjy M opeheHa ncTpakuBama 0 KBAJIUTETY IIporpama cTpyu-
HOT' ycaBplIaBama Ha HameM npoctopy (Pesikan, Anti¢ i Marinkovi¢, 2010;
Stankovi¢, Peri¢ i Milin, 2013) koja cy yka3zana Ha npaBue yHanpehupama
CTPYYHOT yCaBpIlIaBama U TO MOCPEICTBOM O0Jber (GPMHAHCHPAha, TC jaCHU]E
KOHIIETITyaJIn3allije aKpeIMTOBAaHUX IporpamMa Kako Ou ce MmpeBa3ulilia je-
HOKPATHOCT U ()parMEHTapHOCT ,,CEMHUHAPCKOT THIA” yCcaBpIIaBamba.

Memoodonowika ocpanuuersa u npenopyke 3a 0a.oa
ucmpasicugarea

Hako cy mpe3eHTOBaHU pe3yNTaTH UCTPAXKUBAha IPYKIIIH 3HAYajaH YBUT Y
MpOoOJIEMATHKY CaBETOJJABHUX KOMIICTEHI[H]a IIKOJICKHX TMeIarora, Heomxo/I-
HO je yKa3aTu Ha onpeljeHa METOMOJIONIKA orpaHHuea. Ped je mpe cera
0 OTpaHUYCHy KOje Ce OJIHOCH Ha HAaYMH OPraHWU30Bama MCTPAKHUBAMA, OJI-
HOCHO Ha YHIHCHUITY Ja je yJiora WHTEpBjyepa MOBEpeHa CTYICHTHMA KOjU
HEeMajy aJIeKBaTHO MCKYCTBO Yy Bolemy WMHTEpBjya. Mako je oBakBO orpe-
NIeJbeEhe BOEHO TEXKH-OM J1a Ce CTYACHTH Ha Taj HAYWH MPUTIPEMAjy 3a CBOjY
Oynyhy mpodecnonanny yiory ucTpakuBada, Te 1ia Cy, mopes Beh cTeueHnx
METOIOJIONTKUX 3HAaKka TOKOM CTY/H]ja, JTOOMJIH M BPJIO JeTaJbHE CMEPHUIIE
3a 00aBJbarke yIIOTre MOMONHOT UCTpakUBava, OCTaje OTBOPEHO MUTAFHE KO-
JIMKO Cy 3aHCTa YCIENTHO OCTBAPHIIM OBY YJIOTY, TIOCEOHO KaJia je ped o yc-
MOCTaBJbaly aJcKBaTHE WHTEPAKIIMje ca UCIUTAaHUIIUMA. J[pyrum pednma,
moryhe je 1a OW TIojeAUHN OTOBOPH MCITUTAHWKA OUIIM MHOTO ONIIIUPHU]H U
[IETIOBUTH]H J1a Cy WHTEPBjY BOAIIIN UCKYCHH]H UCTPAKUBAYH, jep CE Y OBaK-
BOM THITY UCTpakHBarbha MOT'y TT0jaBUTH MOMECHTH Y KOjIMa je TIOTPEOHO MO-
JTU(QHUKOBATH MOYSTHH HAIPT, NITO 3aXTEBa BHCOK HUBO Pa3BHjEHOCTH CCH-
3UOMIINTETA HCTPAKUBAYA 32 HEOUCKHUBAHE M CIIOPEIHE ePeKTE U aJeKBATHO
ycMepaBarbe mpolieca HCTpakHBarba y ApyroM mpasiy (Sevkusié, 2011).
Takole, jeqHO O/ OrpaHUYCHa HCTPAKUBAKHA OJTHOCH CE Ha U30CTAHAK
MEeTOIOJIOIKe TpranTynanuje. CTora Ou y HapeIHUM HCTPaKMBambUMa OMII0
KOPHUCHO YBPCTHTH jOIII HEKY METOITY, Kao IITO je, Ha IIpuMep, POKyC TPYITHO
HUCIIUTUBAKE, U TO y TpyllaMa Koje Cy yjeIHadeHe mpema oapeheHnnm kpure-
pujyMuMa (THI IIKOJIE, TOAWHE paTHOT UCKYCTBa, CIEIHjaIn30BaHe eIyKa-
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uuje u ci.). [lopen Tora, y iuiby 100Hjama OMCEeKHUJUX PE3yJITaTa MOTJIO OU
JONpPUHETH Kopultheme HeCTPYKTYpHCAaHOT MHTEPB]jya Koju Ou omoryhuo na
UCIIUTAHUIU CII000HH]E U OTBOPEHH]E U3pakaBajy CBOj CTAB U MUIILIBEEHE O
JIaTOj TPOOJIEMaTHIIH.

[lopen cBera HaBencHOT, JOOUjeHH Hajla3u UCTpaKHBamba MMajy orpa-
HUYEeHY MOTYRNHOCT TeHepaiu3aiuje jep je ped O MPUTOTHOM Y30pKY KOjU
HE MOKe OMTH PErpe3eHT IOIyJalyje Mefarora 3amocjieHnx y mKojgama y
CpO6wuju. [Iputom, y3opkoM HUCy 00yxBaheHH IIKOJICKU MeJaro3u Koju paje
y CPENBUM IIKOJIaMa, LITO je Moceula opeae/beha Ja ce EKOHOMUYHOCT
HCTpaXXKUBamka 00e30e11 MPUKYIIJbAkEeM MoJaTaka TOKOM CTYACHTCKE TpaK-
ce, Koja ce JIOMHMHAHTHO 00aBJba Y OCHOBHUM IIIKOJIaMa ca kojuma duiio-
30(cku pakynrer y HoBom Cany nma nmornucad yrorop o capaumu. Crora
0U y JaJbiM HCTPa’KMBamkbUMa OBE TeMaTHKe OMIJIO BeoMa CBPCUCXOIHO TIPO-
HIMPUTH y30pPakK, Tj. YKIJBYUUTH IEAArore Koju paje y CpeamHM IIKoJama,
jep OBaj MHCTHTYIMOHAJIHU HUBO 00pa3oBama JOHOCU MOCEOHE M3a30BE Y
CaBETONAaBHOM pajay (paj ca aloJIeCICHTHMA), IITO 3aXTeBa U CHCIUPUIHE
caBeToflaBHe KomreTeHIje. Takole, Ouio OM MOKEJBHO Y30pPKOM 00yXBa-
TUTH MCIIUTAHUKE U U3 IPYTUX TEPUTOpHjaHuX nojapy4ja Cpouje, jep exo-
HOMCKE, COIIMjaJIHE U KYJITYPOJIOLIKE pa3jiiKe Y opel)eHoM JIOKaTHOM OKpY-
KEHY CBaKaKO YTUUY Ha CaJpKajHU aclleKT CaBeTOJaBHOT paja y IIKOJICKOM
KOHTEKCTY, 2 TUME U Ha pedIeKCHjy CTpyUmaKa/CaBeTHUKA O COICTBEHUM
KOMIICTEHIHjama.

3AKJBYUAK

[MocmarpaHo yormTeHo, pe3yaTaTh MPe3eHTOBAHOT UCTPaKUBakha HABOJIC Ha
3aKJbyUaK J1a je Ha My Ty Ka MaKCUMAaJTHO e(hKacHOM 00aBJbarby yJIore MIKoJI-
CKOT CaBETHHKa Ie/Iaro3uMa NnoTpedHa CUCTEeMAaTCKN 3aCHOBaHA M KOHTHHY-
WpaHa TOJIPIIKA Y JIOMEHY CaBeTOAaBHOT paJia, KaKo y Ipolecy yHamnpehu-
Bama CTPYYHUX KOMIIETCHIIN]jA, TAKO M Y MPOIECY JIMYHOT pacTa U pa3Boja.
Mogen koju OM Ha HajOOJFM HAYMH MOrao Ja 00e30eau KOHTHHYHPAHOCT,
WHTETPATHOCT | IETUCXOJHOCT MTPOPECHOHAITHOT pa3Boja CTPYYHUX capa/i-
HHKa y TIKOJIaMa jecTe MOZET pa3BojHO-MHTErpaTuBHE cymnepsusnje (Kolega
i Vlahovié¢-Steti¢, 2014; Stoltenberg, 1981; Zukovi¢, Milutinovi¢ i SlijepCevié,
2016). C 063upom 1a eheKTH OBOT MOIeia CyTIepBHU3Hje MOSUTUBHO YTHIY Ha
3aJI0BOJBCTBO TIOCJIOM, MPEBEHIIN]Y MPO(ECHOHATHOT caropeBama M pela-
Bame nmpodecnonanuux mpobdnema (Harvey & Pearrow, 2010), megarosu, anu
U JIPYTH 3aM0CIIeHH Y 00pa30BHOBACIUTHO] ACTATHOCTH MOTY HMAaTH BEJHKY
moOUT o oBakBe BpcTe moapiike. MehyTuMm, nneja o yBohemy cHUCTEMCKE
CymnepBu3nje y o0pa3zoBHu cucteM CpOwmje joun yBEK je Ha IeKJIapaTUBHOM
HHUBOY TOXKEJHHOT CTama KOjH 3aXTeBa KOPEHHUTE W PEJaTUBHO TYyTOTpPajHE
npomene. To HapaBHO He 3Ha4YM J1a OM OBaKBa M7eja Tpedaslo Ja HecTaHe Toj
MPUTUCKOM TEXHUYKUX noremkoha u 101 IJIaITOM HEM3BOAJbUBOCTH, aJIH, Y
CUTYAIIHjH JIOK Ce YeKa 3aKOHCKH OKBHP M IIPOTPAMCKH YTEMEJbEHO MPaKTHI-
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HO MMILIEMEHTUPAE CYTIepPBHU3H]je, TOTPEOHO je€ MICKOPUCTHTH JIPyTe, Marbe
(hopMasiHO 3aCHOBaHE, MOJIECJIC OCHAXUBama MPOoQecHoHaNana Koju paje y
mkosiama. Ha nmpumep, Mozies MHTEepBU3Mje, Kao BT He(pOpMaIHE BPIIHAUKe
CylnepBH3Hje, jecTe n00ap HaYMH 32 MPYXKambe CTPydHEe MOMONU U MOAPIIKE
OCHa)XMBaky CaBETOJABHUX KOMIETeHIIWja meaarora. Iloceban pecypc 3a
peanu3anujy OBaKBOT BHJIa TPOPECHOHATHOT pacTa U pa3Boja jecy CTpyuyHHU
aKTHBU M JIOKaJHA yIpyKemwa Ieaarora Koju tTpeda aa obe3dene ycioBe 3a
e(MKaCcHO CITPOBOleHe MHTEPBU3HU]CKOT mpolieca (0] IPYIHUX cacTaHaKa /0
onaaju popyma). Jlakie, CyliTuHa je y TOME Jia ce Tpara 3a pa3jnduTHM MO-
Jenuma npodecroHalHOT pa3Boja Koju he omoryhuTH aa negaror Kao mKkoJi-
CKH CaBETHHK pa3BHje KOHCTPYKTHBAH OJHOC IIPeMa BIACTUTUM MPOpecro-
HAJIHUM Or'paHUYCHUMa, T€ 1a KPOo3 Pa3Boj MPOPEeCHOHATHUX PeIalnjCKuX
KOMIICTEHI[Mja YHAIIPEIH CBOje CABETOAABHO JICIIOBAILE.
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Abstract. The paper starts from the point of view on the necessity and importance
of continuous improvement of the school counsellor competences for the effective
counselling in schools. In this framework, a survey was conducted aimed at examin-
ing the opinions of school teachers on their own advisory competencies and resources
for their improvement. By using the semi-structured interview, 81 elementary school
pedagogues were examined, and the obtained results were analysed using a qualita-
tive thematic analysis. It was found that respondents recognised the necessity and the
importance of a continuous development of competences for the effective counsel-
ling. Competences that were recognised as sufficiently developed by the respondents
were predominantly personal qualities and social-communication competences, and
as underdeveloped they emphasised professional competences related to the applica-
tion of modern methods and techniques of counselling. The respondents perceive the
possibility of improving of the counselling competences through the prism of raising
the quality of different aspects — from initial education to the conditions of school
work and adequate professional development, with special emphasis on the quality
of professional development programmes in this field. It was concluded that the de-
velopment of counselling competences implies systematically based and continuous
support, both in the process of improving professional competencies, as well as in the
process of personal growth and the development of experts/counsellors.

Key words: counselling competency, pedagogue, professional development, supervi-
sion, school.

INTRODUCTION

The mission of every school should be aimed at creating an environment that
will provide a sense of security and belonging, a support for the learning
process, and the maximum development of the learners’ potentials. These
aspirations are largely achieved through school counselling activities which
should represent a cohesive strength of the school context in general, follow
all aspects of the educational processes, and make the expected outcomes
more efficient (Hechler, 2012; Mavroskufis, 2013; Zukovi¢, 2017). In this re-
gard, it is also important to overcome an approach, frequent in practice, in

" Note. This paper was written within the project “Quality of educational system of Serbia
in the European perspective” (179010) and “Digital media technology and socio-educational
changes” (47020) financed by the Ministry of Education, Science and Technological Develop-
ment of the Republic of Serbia.
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which counselling is being reduced only to solving problem situations. That
approach is not in line with the modern tendencies of establishing the “ethos
of systemic counselling” (Bor, Ebner-Landy, Gill & Brace, 2002). The point is
that the school counselling is seen as an “educational offer and an educational
tool” or as the “gold standard” of educational practices (Hechler, 2012) that
helps individuals or groups identify their feelings and behaviours, recognise
the problem, identify potential solutions, and thus become responsible and ef-
ficient in achieving tasks or expectations. Accordingly, the school counsellor
has the role of a “developmental educator” who creates a counselling relation-
ship through “support in active teaching and learning” (Nelson-Jones, 2007),
hence it is necessary that they permanently improve their own competences
which are the basis of an effective and efficient counselling.

The role of a pedagogue as a school counsellor

The fact is that all professionals who work in schools, in addition to their
specific, more specialised roles, indirectly or directly perform the role of an
advisor. However, it is important to point out the difference in the intensity,
depth and efficiency of the counselling activities carried out by teachers and
those carried out by school counsellors who are widely profiled experts with
a very rich and multi-dimensional field of professional work (Zukovi¢, 2017).
Professional tasks of school counsellors include providing professional assist-
ance and support to all subjects in school, with the aim of providing optimal
conditions for the learning and development of students and the successful
functioning of the school as an institution. Also, it is important to state out
that a pedagogue and/or a psychologist are usually hired as school counsellors
in Serbia, although the institution may, if necessary, also hire experts from
another profile (social worker, dialectologist, speech therapist, andragogue)
(Popov & Spasenovi¢, 2018). The general determinants of the activities of
school counsellors are defined in the legislation (Zakon o osnovama sistema
obrazovanja i vaspitanja, 2017), and the key areas of work are defined by the
official programme document (Pravilnik o programu svih oblika rada stru¢nih
saradnika, 2012). Although jobs and activities within prescribed work areas
vary among professional profiles, it is evident that the work of school peda-
gogues and psychologists largely coincide, and essentially encompasses three
key functions: (1) advisory and consultative function; (2) analytic function;
(3) developmental function (Popov & Spasenovi¢, 2018). Similarly, some au-
thors (Hebib, 2014) point to three dimensions of the role of a counsellor in the
school - collaborative, research and advisory-consulting — emphasising their
connection and interweaving.

In accordance with the stated functions and dimensions of the role of
counsellors in schools, it is clear that counselling is one of the indispensable
fields of their professional activity, whether it is counselling in the broader



219 Counselling Competences from the Perspective of School Pedagogues

sense (indirect shaping of the educational process and the social environment
— school culture and climate, organising the life and work in the institution)
or in the narrow sense (direct work with one person or a group) (Pazin-Ilako-
vac, 2015; Resman, 2000). Counselling in school context takes place through
individual and/or group work with students, parents and teachers, where the
selection of approaches, methods and techniques in counselling depend on the
situations and content aspects of counselling (developmental counselling, pre-
ventive and intervention counselling, career guidance and counselling, etc.).
It is important to emphasise that school counselling does not have a therapeu-
tic function, but it is a form of pedagogical activity aimed at improving the
practice of school work as a whole. As such, it involves collaborative relation-
ships at different levels, as well as the overlapping of consultative-instructive
dimension of pedagogical counselling and the dimension of counselling in the
narrow sense, which sometimes requires the presence of a therapeutic coun-
selling element (Hebib, 2014; Zukovi¢, 2017).

Bearing in mind the complexity and multidimensionality of the counsel-
ling work at the school, it is important to point out the specific roles of the
school counsellors, whose synergetic effect enables the school counselling to
be accepted as an inseparable part of the general school development (Vernon
& Kottman, 2009):

I Self-foundation — The school counsellor should develop behavioural pat-
terns that are in accordance with their beliefs and general values, and on that
basis they build a firm professional identity that is not narrowly established.
Alongside, they need to understand and encourage change, which implies the
presence of a vision of what the school should be, and how it can contribute
to the school counselling.

Il Achieving a vision — Starting from the way the school operates and
the specificity of the school culture (thythm, values, different perspectives
and work styles, implicit rules, roles, etc.), the school counsellor develops
purposeful counselling programmes which will, through the realisation of ef-
ficient cooperative relationships and application of adequate approaches and
methods of work, influence the changing of the school in a way that enriches
the lives of students and all subjects in school.

Il Keeping Current — In order to achieve the above mentioned, it is impor-
tant that the counsellor also has the capabilities to plan and organise various
activities, anticipate the next steps, and use available resources and strengths
to provide conditions for a comprehensive and effective counselling,

In order to successfully accomplish these roles, it is important that the
school counsellor faces limitations in their own work, to be culturally sensi-
tive, to liberate themselves from the idea that “usual/typical” is always func-
tional, and to work on differentiating their own “self” from professional re-
lationships and approaches (Jul & Jensen, 2014; Juul, 2002). Some authors
(Ochoa, 2009) emphasise the importance of adopting and implementing five
concepts that help the counsellor effectively fulfil their roles: (1) establishing
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connection with counselees; (2) self-confidence; (3) providing support and
building a relationship based on trust; (4) internal cognitive restructuring; (5)
investing in the development of resilience.

All this also includes the acceptance of a postmodern understanding of
counselling, which leaves much more room for the experiences and perspec-
tives of counsellors, and this shifts the focus from the role of counsellors as
experts to the role of counsellors as practitioners who is contemplating (Jul
& Jensen, 2014). This means that the school counsellor, starting from the role
of the practitioner who is contemplating, should accept the attitude that all
subjects of school counselling have the creative potential of someone who
solves the problem, and the attitude that the continuous development of coun-
sellors’ competence is a very important assumption of the efficiency of the
counselling process. However, it is important to emphasise that although it is
expected that school counsellors carry out their tasks in accordance to com-
petence standards, such document hasn’t been officially adopted (Popov &
Spasenovic, 2018), which reflects on the domain of competences for perform-
ing counselling in the school context. In this sense, generally accepted ideas
about desirable personal and professional characteristics of school counsellors
were taken as the general framework for discussing their key competences.

Competences for counselling: Personal and professional
characteristics

A competent counsellor is considered to be the one who: efficiently uses their
professional and personal capacities, as well as resources and incentives from
their environment; perceives themselves as a person who has control over
themselves and their behaviour; feels well in their role and thus contributes
to the well-being and self-acceptance of the counselee; has a clear vision of
their own professional development and continuously works to improve their
knowledge, skills and abilities (Zukovi¢, 2017).

A particularly important segment of the professional qualification of
counsellors relates to professional competences that include: adequate educa-
tion from different, interrelated sciences and disciplines (psychology, peda-
gogy, social work, social psychiatry, andragogy, etc.); high level of profes-
sional knowledge on relevant theoretical foundations, and approaches, which
are based on these foundations, in working with individuals, couples, fami-
lies, small and large groups; knowledge and use of quantitative and qualita-
tive methodology of social research; application of cognitive and experiential
skills in team work, group work, family work, supervision and evaluation
(Bor et al., 2002; Nelson-Jones, 2007; Zukovi¢, 2017).

It is important to emphasise that professional competences are very im-
portant, but they are not the only thing that is crucial for a successful counsel-
ling, therefore, any uncertainties and limitations in application of professional
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knowledge should be a significant incentive for learning. It is necessary to
constantly seek the path to the thoughts and feelings of the counselee, and to
continuously check the level of openness and trust in the process of counsel-
ling (Jul & Jensen, 2014.). In that sense, it is essential that the counsellor has
developed social competences (respect for the other, tolerance for diversity,
control of one’s own impulses, thoughts and behaviours, the ability to ef-
fectively solve conflicts, etc.) and communication competences (which in-
clude non-verbal communication, feedback, reflecting feelings, active listen-
ing, self-disclosure, paraphrasing, etc.) (Anti¢ & Pesikan, 2016; Zukovi¢ &
Slijepcevié, 2016). Since the essence of the counselling is aimed at establish-
ing an adequate interpersonal relationship, it is necessary for the counsellor
to be empathetic, which provides a better understanding of the way the coun-
sellor sees their problem. On the other hand, the counsellor should be asser-
tive, since assertive people have a better understanding of themselves, express
their knowledge and skills in a better way, and have more efficient skills in
coping with stress and problems (Goleman, 2012; Hartina & Tharbe, 2013).
In addition, a counsellor should also have specific personal characteristics
that will enable them to be a positive model for their counselees. Based on an
analysis of the results of numerous empirical research, experts (Corey, 2004;
McLeod, 2003) point out the qualities that should depict a good counsellor:
built identity and self-esteem; openness to change; ability to make decisions;
sense of humour; self-criticism; cultural sensitivity; sense for well-being of
others; interpersonal sensitivity; a healthy attitude towards their work. In or-
der for these characteristics to become a part of the counsellor’s personality,
it is necessary that they constantly self-evaluate and re-examine their own
activities, i.e. to “identify” their own weaknesses and possible shortcomings
in their work (Laklija et al., 2011). Also, developing self-awareness provides
the basis to actively engage the internal forces needed to deal with a number
of professional challenges inherent in the consulting process (Jalom, 2011).

Self-reflection as a way of improving counselling competences

Experts in the field of counselling (Corey, 2004; Hackney & Cormier, 2009;
Nelson-Jones, 2007; Srna, 2012) advocate that counsellors need to have their
own personal experience of being a counselee, because the process of self-
examination and self-awareness can help them gain a better understanding
of people they counsel. The mentioned authors emphasise the importance of
developing awareness about their own personal values and their influence on
counselling, as well as the importance of cultural sensitivity, which implies
openness to diversity and willingness to conduct multicultural counselling.
One of the possible ways of developing counsellor’s self-reflection,
and therefore of improving and innovating their activities in the field of
counselling, is the use of supervision as a complex method that supports
the personal and professional growth and development. The supervisory
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process takes place through the personal relationship of supervisors as ex-
perts in the field of supervision and supervisee as experts in their profes-
sion (Ajdukovi¢ & Cajvert, 2001). Essentially, supervision encourages the
development of professional skills necessary for a successful and productive
work in practice, provides support in the process of solving “difficult” cases
and problems through different models of learning, with the ultimate goal
of achieving supervisee’s autonomy in their own professional development
(Ajdukovi¢, 2017; Beljanski, 2016).

When it comes to counselling in the school context, the model of devel-
opmental-integrative supervision, in which the focus is on the developmental
aspect of their process, rather than on adopting specific skills or controlling
professional activities, proved to be particularly suitable (Kolega & Vlahovi¢-
Steti¢, 2014; Stoltenberg, 1981; Zukovi¢, Milutinovi¢ & Slijepcevié¢, 2016).
The goal is that the expert faces shortcomings and weaknesses in their work,
and through the self-reflection of their professional practice gains insight into
the complexity and specificity of a particular situations or problems, thereby
acquiring the opportunities for improving their work (Ajdukovi¢ & Cajvert,
2001). Some of the areas that may be in the focus of supervising the school
counsellors are: working with counselees (e.g. communication problems);
professional competencies (e.g. limited range of methods and techniques);
counsellor’s own emotions, attitudes and values (e.g. feeling of helplessness);
working conditions and workplace characteristics (e.g. inadequate working
conditions); interpersonal relations (e.g. unsatisfactory relations with col-
leagues and lack of support) (Zukovic¢, 2017).

In addition to supervision, intervision model which implies “peer review-
ing”, could be of a great significance for improvement of counselling compe-
tences (Jul & Jensen, 2014), i.e. the joint work of professionals who are fairly
equal in terms of education, experience and competence. It is a process in
which fellow practitioners stimulate each other and learn from one another,
with emphasis not only on “problems”, but also on the analysis of achieved
success (Ajdukovi¢, 2017; Zukovi¢, 2017).

The mentioned models of professional development of school counsellors
are important not only for improving the quality of their work, but also for
the work of the school as a whole, since the benefits of advancing their coun-
selling competences are directly or indirectly reflected on the functioning
and quality of work of all subjects of school life. In line with this, a research
draft was created!, guided by the idea to examine how school pedagogues, as
counsellors in the school context, perceive their own potentials for perform-
ing these complex activities. Therefore, the goal of the research is focused on

' The research plan was designed for the needs of a wider research on counselling in a school
context, which included four research units: competence for counselling; school environment
and conditions for counselling; counselling with students; counselling with parents. For the
purposes of this paper, a segment related to the competence for counselling has been pre-
sented.
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examining the opinions of school pedagogues about their own counselling
competences and resources for their improvement. Accordingly, the following
research questions were set up: (1) How do school pedagogues assess the level
and quality of their own competences for carrying out counselling activities?
(2) How do school pedagogues assess the general conditions and opportuni-
ties for advancing counselling competencies?

METHOD

The applied research concept can be defined as a pragmatic qualitative
research that does not aim to determine cause-and-effect relationships in
pedagogical practice, but that is directed to the application of purposeful
methods and techniques which will contribute, through phenomenological
approach, to understanding the phenomena and processes in practice and
gaining perspectives about practices of school pedagogues through their
own self-reflection (Eatough & Smith, 2008; Savin-Baden & Howell Major,
2013). In addition, the epistemological basis of the research is positioned
on the constructivist paradigm which takes into account the socio-cultural
context and the structural conditions which determine personal experience
(Braun & Clarke, 2006).

For the purpose of collecting data, the technique used was semi-struc-
tured interview with pre-prepared questions which were formulated in a way
that allows the respondents to express their opinions or experiences, related
to the topic of this research, more freely. For the purposes of this research,
based on literature review on the topic of school counselling, as well as on
the knowledge of the challenges and difficulties of school counselling prac-
tices, an interview protocol that served as a basis for data collecting, was
constructed. Starting from the set of research questions, the protocol covered
the following open-ended questions:

(1) Self-assessment of counselling competences

* Do you think that you have enough competences for conducting
counselling process?

*  How did you develop counselling competences?

*  List the competences you believe you have developed that are
important for counselling?

*  What competencies and skills do you think you lack in order to
be more successful in counselling?

(2) Possibilities and resources for improving counselling competences
*  What could contribute to improvement of your counselling
competences?
*  What type of support do you expect in this domain?
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¢ What is your opinion on the adequacy and quality of the offer of
professional training programmes for improving the knowledge
and skills necessary for counselling?

e List your suggestions for the general improvement of the
counselling competencies of the school pedagogue?

The research involved 81 pedagogues from elementary schools from the ter-
ritory of Vojvodina, of which 47 pedagogues work in urban and suburban
schools, and 34 pedagogues work in rural schools. This is a convenience
sample that included pedagogues employed in elementary schools with which
the Faculty of Philosophy in Novi Sad has signed a contract for students’
professional practice. The interview protocol was created by the authors of
this paper, and the interviews were conducted by the final year students of
Pedagogy who were partaking a role of helping researcher, and accordingly
received detailed guidelines on the professional approach to research and
the process of conducting interviews (methodological and ethical principles
of conducting research in the school context, the specifics of applying the
method of interviewing, the flow of conversation, ways of asking questions
and encouraging respondents to give answers as comprehensive as possible,
keeping notes, etc.).

Data collection was carried out over the course of three years (from 2015
to 2018), in the period of student practice in schools, which allowed this re-
search to be incorporated into pre-planned school activities and provided
official access to the institution for the helping researchers. The interview
was conducted at the school pedagogues’ office, and before the interview,
the respondents had been informed about the purpose of the interview, ethi-
cal standards of research relating to the confidentiality of the findings, and
the that participation in the interview was voluntary. Moreover, the partic-
ipants had been informed about the possibility of using the collected data
for scientific purposes. The timing of the interview was not limited, because
interviewers were taking notes, so the interview duration depended on the
respondent’s openness (on average about 45 minutes). After the interview, the
interviewees had the opportunity to look at the credibility of the note and, if
they deemed it necessary, to change or add some parts.

After collecting a respectable number of notes and establishing theoretical
saturation, the authors of this paper began to analyse the obtained data using a
qualitative thematic analysis (Braun & Clarke, 2006) which involved: familiar-
ising with the material, generating initial codes, setting a thematic framework
(identifying topics and subtopics), reviewing themes (data recording and pu-
rifying themes), finally defining and naming themes; preparing reports (final
analysis and interpretation, supported by some of the original answers for the
purpose of illustration, or as an annex to the description of the selected topics).
All notes were read by both authors, after which the framework for thematic
analysis, synthesis and interpretation of the findings was unified.
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RESEARCH RESULTS

The research results will be presented in two thematic areas, according to the
set research framework: assessment of their own counselling competences;
assessment of general conditions and possibilities for improvement of coun-
selling competences. Within each topic, separate categories will be displayed,
which are supported by the original statements from the interview.

Assessment of the level and quality
of their own counselling competences

According to the answers received, most of the examined pedagogues consid-
er that they possess the competences necessary for counselling (54 respond-
ents), while approximately the same number of respondents think that they
should upgrade and improve existing competences (14 respondents) or that
their ability for counselling are not at a satisfactory level (13 respondents).
Looking at ways to develop their own counselling competences, the respond-
ents generally emphasised that the practical experience of working in school
contributed to greater certainty and competence in the process of counselling.
(e.g.: At the beginning of professional work, I possessed certain knowledge
necessary for advisory work, but practice enabled me to develop skills for its
planning and conducting; As a beginner, [ feel that I have sufficient compe-
tence, but to perfect them, practice is necessary), while others pointed out that
the key was the attendance of professional development programmes, as well
as continuous self-improvement (e.g.: I believe that none of us (pedagogues)
is so good that they cannot be a bit better. Regardless of my 33 years of ex-
perience, 1 constantly improve my competences and skills through various
forms of professional development and through personal participation in the
implementation of counselling activities; Yes, I think that I have sufficient
competence to conduct an advisory interview, but I would also very much like
to be professionally trained in the field).

During the discussion on this subject, the pedagogues were given the
opportunity to evaluate those competences and personality traits that they
consider sufficiently developed for effective counselling practice, as well as
those they believe that should be improved. Based on the examination of the
obtained responses three categories, i.e. the areas of competence were de-
rived: Personal characteristics of pedagogues as counsellors; Social-commu-
nication competences; Professional competences. Respondents’ answers were
sorted according to selected areas into those that respondents find sufficiently
developed (Table 1) or those they find underdeveloped (Table 2).



Sladana Zukovi¢ and Senka Slijepcevié

226

Table 1: The competences assessed by respondents
as sufficiently developed

Categories

Competences

Personal characteristics of pedagogues
as counsellors:

Social-communication competences:

Professional competences:

(75 respondents)

empathy, patience, confidentiality, openness
to a different opinion, flexibility, fairness, per-
severance, honesty, optimism, creativity, self-
criticism, analytical thinking, ability to decen-
tralise and objectively observe the problem.

(62 respondents)

problem solving skills, ability to motivate
others, active listening techniques, meditation
skills, and conflict resolution skills.

(51 respondents)

team work, counselling in the field of profes-
sional guidance, counselling with parents,
skills for conducting workshops, ability to
support students’ development, knowledge in
psychotherapy (acquired through additional
education).

Table 2: The competences assessed by the respondents
as underdeveloped

Categories

Competences

Personal characteristics of pedagogues
as counsellors:

Social-communication competences:

Professional competences:

(7 respondents)

the ability to overcome stress and manage
emotions, organisation and time management
skills, analytic and systematic thinking.

(9 respondents)
competence for conducting a conversation,
active listening, conflict resolution skills.

(33 respondents)

knowledge of modern methods and
techniques of counselling, ability to

work with children with disabilities,

gifted students, parents, and students of
problematic behaviour, supporting the
development of students’ character, research
work and application of information and
communication technologies.

In the course of the conversation, the pedagogues were more open to as-
sess the competences they felt were developed at a satisfactory level than the
competences they lacked. The analysis of the obtained answers shows that the
personal characteristics of advisers and communication competences are em-
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phasised as an extremely important segment of the competence profile of the
counsellor, and most of the pedagogues listed competences from these areas
as sufficiently developed. Among the respondents who were open to explain
the question about the competences they lack, most of them pointed out pro-
fessional competences as insufficiently developed. The insufficient knowl-
edge of modern approaches, methods and techniques in counselling were
particularly emphasised, within which respondents specified the following:
insufficient knowledge in the field of psychotherapy, inadequate knowledge
and skills for prevention and solving of aggressive behaviour (e.g. mediation),
inadequate knowledge for conducting group counselling and lack of knowl-
edge about standardised instruments that are applicable in counselling.

Some respondents did not give a specific answer to the question about
competences that should be improved, but they stressed the importance of
practical experience (e.g.: [ do not think that I lack any competence, just the
experience that is being acquired throughout years and which increases
chance of successful counselling process), or the condition of an unclear pro-
fessional framework, i.e. the unclear margins of their work domain in school
counselling (e.g.: [ cannot estimate, I think that I lack the freedom of expres-
sion most of all, because new laws on “this and that” limit the freedom of
speech. We must constantly watch and “weigh” every word in order not to
offend someone, not to be misunderstood, because it happens that people get
one word out of the context and threaten to prosecute you for insult).

Assessment of general conditions and possibilities for improvement
of counselling competences

Within this segment of conversation with pedagogues, some of the respond-
ents placed focus on the conditions in which counselling work is carried out.
They think that the improvement of their own competence would improve
overall working conditions for counselling activities in school — more work-
ing hours available for counselling, as well as more possibilities for network-
ing with experts from different institutions. Furthermore, some respondents
stressed the need to obtain systematic support that would contribute to the de-
velopment of skills for overcoming stress, managing emotions and preventing
professional burnout. It is interesting to read the observation of one younger
pedagogue, who participated in this research, and stated that it is necessary
to organise better the school pedagogues’ job and work task: Overall, bet-
ter defining of pedagogues’ areas of work, standardising the forms and pro-
tocols for conducting counselling process, and establishing some kind of a
‘chamber’, as in doctor and lawyer professions.” It is also important to em-
phasise that pedagogues are aware of the rapid changes in the contemporary
social context that reflect on the life and work of a school (e.g.: I think that
each of us should regularly and continuously improve ourselves because the
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educational process is not a static process but a dynamic one. Generations
are changing, so we have to adapt and change our approach and profes-
sional practice). Accordingly, some of the respondents also recognised the
importance of establishing a continuous institutional, expert support for the
professional development of school counsellors (e.g.: Only systematic training
of longer duration and adequate scope can improve these competences).

The opinions of the pedagogues about the possibilities of advancing com-
petences for advisory work were also discussed through their attitude about
the adequacy and quality of the offer of professional development programmes
in this field. More than a half of pedagogues pointed out that there was an ap-
propriate offer of such programmes, while a smaller number of pedagogues
pointed out that there were not enough programmes of that kind, or that the
offer was large, but that the quality of many programmes was questionable. In
that sense, one respondent pointed to the quality of the offered programmes in
the following way: There are many good topics in the title of the program, but
when you come to the seminar, teachers or teacher advisers read the laws to
us, do a couple of workshops where you actually give ideas from your experi-
ence and eventually get points because, it looks like, they are the only thing
that matter. In schools, as well as in society in general, everything is reduced
to quantity, that is, numbers — number of children, number of classes, number
of points, number on pay cheques, etc. Quality is only mentioned in theory.

Within this segment of the interview, respondents were given the op-
portunity to make some recommendations for general improvement of the
counselling competences of the school pedagogue. The answers obtained are
classified into several categories, which are described below by criteria from
the most frequent to less frequent answers.

(1) Improvement of the programmes for professional training. The most
responses related to this category contain proposal to reduce material costs
for attending professional development programmes, as well as the increase
of availability of quality programmes in smaller communities. Other sug-
gestions for improvement regard the content and quality of the professional
development programmes, within which the educators pointed out that it
was necessary to provide more modern, practically oriented programmes,
seminars, workshops and round tables for practitioners (e.g.: A lot of train-
ing is based on the theory and legislation, which is unnecessary since we
acquired theoretical knowledge a long time ago, and we regularly follow new
laws and regulations outside of professional trainings.). On the other hand,
some respondents pointed out that the programmes of professional develop-
ment would be better if their structure were changed, more precisely if there
were less workshops (e.g.: [ think that there are sufficient programmes of
professional training for counselling process, but that the structure of these
trainings should be changed. Most of my colleagues are dissatisfied with the
workshop form trainings which prevails at every seminar they attend, and
with the fact that they forget what the topic was and what the ultimate mes-
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sage is because they are constantly “playing”.). In addition, the pedagogues
emphasised that it was necessary to provide more efficient mechanisms for
program accreditation by the ZUOV (Institute for Improvement of Education
and Upbringing).

(2) Improvement of the initial education of pedagogues. Within this cat-
egory, respondents answered that there was no adequate initial education
of pedagogues for conducting counselling process, i.e. they suggested that
teaching contents about counselling should be introduced as a compulsory
subject in pedagogy studies. They also stressed that pedagogy studies require
a greater presence of practical preparation for advisory work (e.g.: It is neces-
sary to introduce more practical work during pedagogy studies, as well as
to educate students for mediation, for leading constructive dialogue, dealing
with crisis situations, such as death or divorce of parents, and especially for
addressing the problem of students’ motivation for learning with practical
and effective examples).

(3) Revising the organisation and working methods of counsellors in
schools. In the opinion of a number of respondents, in order to raise the qual-
ity and to achieve continuity of counselling work in schools, it is necessary
to employ a greater number of school counsellors, as well as to reduce the
scope of work in other areas of work of pedagogues (primarily the abundant
documentation) so that they would be able to dedicate more time to counsel-
ling (e.g.: [ have the will to engage in counselling and I want to progress and
improve, but it is necessary to reduce the scope of other jobs, such as devel-
opment planning, self-evaluation, analyses, etc., in order for counselling to
makes sense. With 1400 students, it’s not easy!).

4) Providing expert support and relevant supporting materials in the
field of counselling. The pedagogues point out that it would be very helpful in
their advisory work to have certain open platforms through which they could
improve their knowledge in this field (work scenarios, or mind maps where the
stages and techniques of advisory work would be shown), better equipment of
school libraries with relevant literature, and more precisely determined com-
petences necessary for counselling. Some pedagogues pointed out that one of
the problems they encountered was the insufficient connection of counsellors
at the municipal and district levels. (e.g.: Personally, I think that it is neces-
sary to have more expert meetings that would relate to this issue from the
field of work of pedagogues and more exchanges of good practice examples).
According to the respondents, such networking of school counsellors would
enable exchange of practical experiences between professionals, as well as
a chance for young school counsellors to learn from more experienced col-
leagues (e.g.: [ believe that there are sufficient programmes for professional
development, but not in the catalogue offered by the official programmes of
the state, so a school counsellor has to keep track, be informed and cooperate
with colleagues on their own initiative. I mean, there should be a programme
where a school counsellor experiences counselling first, and then practices
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on specific examples. Also, there should be a supervisor. It would be good to
go through several concepts of counselling).

DISCUSSION

Starting from the fact that effective counselling requires a high level of com-
petence of all professionals who, in the domain of their professional activi-
ties, perform various counselling activities at different institutional levels,
in the context of this paper, emphasis is placed on the consideration of this
topic from the perspective of school counsellors — pedagogues in the school
context.

Based on the findings, it is possible to conclude that the respondents rec-
ognised the importance of counsellors’ personality and of adequate social
and communication competences, which are always emphasised in the rel-
evant literature (Bor et al., 2002; Corey, 2004; Geldard & Geldard, 2012) as
an indispensable segment of efficient counselling. In addition, the obtained
answers show that there is a developed awareness of the respondents about
the necessity of acquiring a large corpus of specialised knowledge about the
counselling process, which is in line with the experts’ opinion (Gladding,
2012; McLeod, 2003) about the necessity of a thorough preparation for the
role of a counsellor based on different theoretical foundations, both through
initial education and through specialised counselling trainings. Also, having
in mind that the respondents pointed out that they lacked the abilities and
skills for overcoming stress and preventing professional burnout, the findings
of this research confirm the viewpoint (Jalom, 2011; Laklija et al., 2011) about
the importance of activating internal strengths for overcoming the challenges
in the counselling process, which implies the need of empowering pedagogues
in this domain.

Although the obtained findings show that respondents are aware of the
importance of their own competence in this domain of professional activity, it
is important to emphasise that the respondents did not sufficiently recognise
the importance of self-criticism in their work. Specifically, the lack of their
own competences was largely sought to be justified through a critical review
of institutional constraints and inadequate general conditions in which they
carry out counselling process, as well as through criticism of the availability
and quality of vocational training programmes. Therefore, the awareness of
the importance of a proactive action and the fact that the expert largely creates
the conditions for effective counselling on their own, has not been extensively
expressed by the respondents.

When it comes to the opinion of the pedagogues about the possibilities of
advancing counselling competences, the findings of this research implicate
two important, and essentially inseparable, directions. The first one implies
the need of raising the level of quality in initial education, through the in-
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troduction of mandatory (and more practically oriented) subjects that would
specifically address the topic of counselling. This approach would allow to
overcome the problem of frequently present inconsistencies in initial educa-
tion programmes for the preparation of professionals in the field of school
counselling with the reality of the work environment they face after acquir-
ing qualifications (Brott & Myers, 1999). The second direction, which the
respondents emphasised, relates to the need to improve the continuous pro-
fessional development, primarily through attending practically oriented pro-
grammes of professional development in this field, intended for school coun-
sellors. Similar results have also been obtained in some studies in this region
(Niksi¢, 2017) that have shown that pedagogues consider that there are a lot
of seminars that are not specified enough for the field of counselling, and that
more training is needed to develop specific counselling competences.

It is also important to remark the finding that pedagogues working in
smaller communities emphasise the importance of more accessible pro-
grammes (financially and geographically), stating that colleagues from larger
cities are in a much more favourable position when it comes to opportunities
for professional development. In this regard, one of the ways to ensure greater
availability of different, high-quality, professional development programmes
is the popularisation of online programmes, webinar, on-line roundtables, etc.
Although the analysis of the current offer of professional training programmes
(Katalog programa stalnog stru¢nog usavrSavanja nastavnika, vaspitaca i
struénih saradnika, 2018) shows that there are such types of programmes, the
fact is that they are predominantly related to the field of digital technologies
(application in teaching, internet security, etc.), and it would be desirable to
expand the offer of such programmes in other areas of competence. Apart
from the accessibility of the professional development programmes, the re-
spondents emphasised the need to raise the quality of the content offered by
the programmes, since short trainings, seminars and occasional workshops
are not sufficient resources for the empowerment of experts in the field of
counselling work This has been confirmed by some of the research on the
quality of professional development programmes in this region (PeSikan,
Anti¢ & Marinkovi¢, 2010; Stankovi¢, Peri¢ & Milin, 2013), that pointed out
the directions of improvement of professional development, through better
financing, and clearer conceptualisation of accredited programmes in order to
overcome the one-time and fragmentary “seminar type” of training.
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Methodological limitations and recommendations
for further research

Although the presented research results provided a significant insight into the
problem of counselling competences of school pedagogues, it is necessary
to point out certain methodological limitations. First of all, there is a limit
regarding the way the research was organised, that is, the fact that the role of
the interviewer was entrusted to students who do not have adequate experi-
ence in conducting the interview. Although such decision was driven by the
desire to prepare students for their future professional role of researchers, and
that, in addition to already acquired methodological knowledge during the
studies, they also received very detailed guidelines for performing the role
of an assistant researcher, it is questionable how successful they were in ac-
complishing this role, especially when it comes to establishing an adequate
interaction with respondents. In other words, there is a possibility that indi-
vidual responses of the respondents would have been much broader and more
comprehensive if the interview had been led by more experienced research-
ers, because in this kind of research there may be moments in which the initial
design needs to be modified, which requires a high level of the researchers’
sensitivity for some unexpected and secondary effects and the ability to ad-
equately route the orientation of the research process in the other direction
(Sevkusié, 2011).

Moreover, one of the limitations of the research relates to the absence of
methodological triangulation. Therefore, in the following researches, it would
be useful to include another method, such as, for example, focus group testing
in groups that are consistent with certain criteria (type of school, year of work
experience, specialised education, etc.). In addition, for the purpose of obtain-
ing more extensive results, the use of an unstructured interview could con-
tribute to respondents expressing their opinions and attitudes about the given
issue more openly and freely. Also, the generalisation of obtained research
findings is limited, because it was conducted on a suitable sample which can-
not represent the entire population of pedagogues employed in schools in Ser-
bia. The sample did not include school pedagogues working in secondary
schools, which is a consequence of a decision to make research more eco-
nomical by gathering data during student practice, which is predominantly
performed in primary schools with which the Faculty of Philosophy in Novi
Sad has signed an agreement of cooperation. Therefore, in further research on
these topics, it would be very useful to expand the sample, i.e. to include peda-
gogues working in secondary schools, because this institutional level of edu-
cation brings special challenges in counselling (working with adolescents),
which requires specific counselling competences. Besides, it would be desir-
able to include respondents from other regions of Serbia, because economic,
social and cultural differences in a particular local environment certainly in-
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fluence the content aspect of counselling in the school context, and therefore
the reflection of school counsellors on their own competences.

CONCLUSION

Generally speaking, the results of the presented research lead to the conclu-
sion that a systematically based and continuous support in the field of coun-
selling, both in the process of enhancing professional competences and in the
process of personal growth and development, is needed on the path to max-
imising the role of pedagogues as school counsellors. A model that can, in the
best way, ensure the continuity, integrity and appropriateness of school coun-
sellor’s professional development is developmental-integrative supervision
(Kolega & Vlahovi¢-Steti¢, 2014; Stoltenberg, 1981; Zukovi¢, Milutinovié &
Slijepcevié, 2016). Given that the effects of this supervisory model positively
affect job satisfaction, prevention of professional burnout and the resolution
of professional problems (Harvey & Pearrow, 2010), pedagogues, but also
other employees in educational activity, can benefit greatly from this kind
of support. However, the idea of introducing systematic supervision into the
educational system of Serbia is still on the declarative level of a desirable
condition that requires radical and relatively long-lasting changes. This, of
course, does not mean that such an idea should disappear under the pressure
of technical difficulties and under the guise of impossibility, but, in the situ-
ation where a legal framework and programme-based practical implementa-
tion of supervision awaits, it is necessary to use other, less formally based,
models of empowering professionals working in schools. Thus, for example,
the model of an intervision, as an aspect of informal peer supervision, is a
good way to provide professional assistance and support for empowering the
counselling competences of a pedagogue. Special resources for the realisation
of this kind of professional growth and development are local professional
associations and groups of pedagogues that should provide the conditions for
effective implementation of the intervision process (from group meetings to
on-line forums). Therefore, the bottom line is to look for different models of
professional development that will enable a pedagogue as a school counsellor
to develop a constructive attitude towards their own professional limitations,
and through the development of professional-relational competences improve
their counselling activities.
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KOMITETEHTHOCTbh KOHCYJIETATMBHOM JIESATEJILHOCTH
C IIEPCITIEKTHBBI ITKOJIBHBIX ITEJJTAT'OI'OB

Cnaoorcana 3yrxosuu u Cenxa Cnuenyeguu
dunocodceknii paxynsrer, Yausepcurtet B HoBu-Can, CepOust

AnHomayus

Hcxomnas ocHoBa mpemyiaraeMoil paboThl 3aKilouaeTcs B 3HAUEHUU M HEOOXO/H-
MOCTH HENPEPHIBHOTO Pa3BUTHUSI KOMIIETEHTHOCTH COTPYAHHKOB-CIICIIHAINCTOB
JUst 3¢ (GEKTUBHOTO BBITIOJIHCHUSI KOHCYJIBTAIIMOHHON JIESITEIBHOCTH B IIKoye. B
CBSI3U C 3THUM IIPOBEJICHO MCCIIEA0BAHNE, LIEIBI0 KOTOPOTO OBIIO N3y4YEeHHUE MHEHHS
IIKOJIBHBIX 11€1ar0roB 0 COOCTBEHHON KOHCYJIBTaTUBHOIM KOMIIETEHTHOCTH U PeCyp-
cax Ul UX Pa3sBUTHUA. B MomyCTpyKTypHpPOBaHHOM HHTEPBBIO ydacTBoBa’d 81 me-
Jaror HaYyaJIbHOM IOKOJIbI, @ IOJTYUYCHHBIC PE3YJIbTAThl IIPpOaHAJIN3UPOBAHBI ITIPUME-
HEHHMEM KayeCTBEHHOI'0 TEMAaTHYEeCKOTO aHalHu3a. YCTAHOBJIEHO, YTO MCIBITyEMbIe
OCO3HAIOT 3HAYCHNE U HEOOXOIMMOCTh HEMPEPHIBHOTO PAa3BUTHSI KOMIETCHTHOCTH
JUTst 3 PEKTUBHOTO BBIITOJHEHNS KOHCYJIBTAIIMOHHOW JIesITeNbHOCTH. B KadecTBe
JIOCTaTOYHO Pa3BUTHIX COOCTBEHHBIX KOMIIETEHIUH, TPEUMYIIIECTBEHHO TPUBOST-
cst COOCTBEHHBIE YCPTHI IUYHOCTU U COUAJIBHO-KOMMYHUKATUBHBIC KOMIICTCHIIUH,
a B Ka4Y€CTBE€ HCAOCTATOYHO PA3BUTHIX B OCHOBHOM aHOCTpO(l)I/lpyeTCSI cricnuuaimn-
3MpOBaHHAsl KOMIIETEHTHOCTh OTHOCHTENIEHO MPUMEHEHHsI COBPEMEHHBIX METOJIOB
1 TEXHUKH KOHCYJIBTHPOBAHUS. BO3MOXKHOCTE pa3BUTHSI KOHCYJIBTAIIHOHHONW KOM-
MIETEHTHOCTH, HCIBITYEMbIE PACCMATPUBAIOT CKBO3b IIPU3MY MTOBBIIICHHS KauyecTBa
Pa3IUYHBIX aCTIEKTOB — OT 6a30BOT0 0Opa30BaHUS A0 YCIOBHH pabOTHI B IIKOJIE U
COOTBETCTBYIOIIETO MTPO(ECCHOHATILHOTO Pa3BUTHSI, TPUYEM 0CO00 IMOJUEPKUBAIOT
3Ha4YeHHe KauecTBa MPOrpaMMbl IPOPECCHOHAIBHOIO COBEPIICHCTBOBAHMS B 9TOU
o6unactu. [IpuxonnM K BEIBOAY, YTO MO/ pa3BUTHEM KOHCYJIBTAllMOHHON KOMIIETEHT-
HOCTH CJIeyeT TIOHNMATh CUCTEMaTH4YeCKN 000CHOBAHHYIO ¥ HEIIPEPBIBHY IO TTOJI/IC-
PKKY, KaK B IIPOLIECCE COBEPIICHCTBOBAHMSI CIICIIMAIN3NPOBAHHON KOMIIETEHTHOC-
TH, TaK ¥ B TIPOLIECCE JIMYHOTO POCTA U PA3BUTHSI CIIELIUATNCTOB/KOHCYJIBTaHTOB.
Kniouegvle cn1o6a: KOMIIETEHOCTh KOHCYJIBTALIMOHHOM JIESITEIbHOCTH, TIEJaror, mpo-
(eccroHaIbHOE PAa3BUTHE, CYTIEPBHU3HSL, IIKOJIA.
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