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OJHOC UBMEBY HEPUUIINPAHE PASPEJHE KJIMUME,
MOTHUBA ITIOCTUTHYRA U LIKOJICKOI" YCIIEXA KO/{
YUYEHUKA OCHOBHUX U CPEAIBLUX HIKOJIA

HUpuna Munowesuh
macrep rcuxosnor, Hosu Can, CpOuja

Pyoicenxa Hlumoru Yeprax”
[Menaromku dakynrer y Com6opy, Yausepsurtet y HoBom Cany, Cpbuja

Ancmpaxm. 1luib UcTpakuBama je 1a ce yTBPAU IOBE3aHOCT IEePLUIMpPaHE pa3-
p€aAHEC KIUME, MOTUBA HOCTI/IFHyha M IOKOJICKOT ycCIeXa KOJ YY€HUKa OCHOBHUX U
CpeImBUX MIKOIa. Y UCTpaKuBamwy je yuectBoBaiio 400 ucnuranuka. Paspemnna kiu-
Ma je uCHUTHBaHa MHCTpyMeHToM CKaJie CyZoBa Koja je HacTajga KOMOMHAINjOM
JIBa HHCTPYMEHTA 32 MEpPEH-e pa3peHe KIMMe. 3a HCIIUTHBAkbe MOTHBA MOCTUTHYha
kxopumnrhera je ckara MOIT/J]. lobujenn pe3ynTaTi moka3yjy a KBaJIUTET pa3peanHe
KJIMME HHje Ha BUCOKOM HHUBOY, IOK CKOPOBH Ha TpU IUMEH3Hje paspelqHe KIHMe
yKa3yjy Ja Kao HajTOBOJbHU]Y YUCHHUIIM MEPIUNUPAJY ,,KOXE3U]y paspena”’, 3aTUM
,»HACTaBHUUKY noz[pnncy” W Ha Kpajy ,,peq U opranuzanujy”. YTBpheHe cy 3HauajHe
pasiuke y HCpIIeHIIHJaMa paspeqHe KJIMME Y OHOCY Ha y3pacT. 3HadajHe pasiiv-
Ke y mepreniujama kiume (y HeTHHH U Ha JUMEH3UJH ,,HACTaBHUYKA MOJAPIIKA”)
yTBpheHe cy u ¢ o03upom Ha mon ydeHuka. JloOWjeHn Halla3W yKasyjy Ha HHCKE
MO3UTHBHE Kopenanuje u3Melhy nepuunupane paspenHe KJIMMe U MOTHBA MOCTHI-
Hyha, kao u n3mMel)y mkosnckor ycrexa u motuBa nocruruyha. Msmely neprumnm-
paHe pa3pelHe KIMME U IIKOJCKOT ycIiexa Huje Jo0ujeHa Kopenaiuja. JletabHuje
HCIUTHBAKE NOKa3yje Ja Cy TUMEH3Hje KIIMMe ,,HACTAaBHHYKA MOAPLIKA” U ,,pe]] U
opraHm3anuja”’ 3Ha4ajHH MPEIUKTOPH MOTHBA NOCTHTHYha y LEIHHU U AUMEH3Hje
,»ydeme”, Kao 1 Ja ¢y y MO3UTUBHOj Kopenanuju. Kao 3Ha4ajHu MPEIUKTOPH IIKOJI-
CKOT yCIieXa M3/IBOjHJIE CYy C€ AMMEH3Hje MOTHBA MOCTUTHYNA ,,y4eme” u ,,UCTPaj-
Hoct”. lepuunupana paszpeqHa KiuMa HHje ce rmokasaja Kao 3Ha4yajaH MpeauKTop
LIIKOJICKOT yCIIeXa, U3y3eB TUMEH3H]e ,,KOXe3uja pazpeaa”, ¥ TO caMo Ha MOJy30pKY
y4EHHUKa CPe/Iihe IIKOJIE.

Kwyune peuu: pa3peqHa KiimMa, MOTHB IIOCTUTHYNa, IIKOJICKHU yCIIeX, OCHOBHA IIIKO-
Ja, cpelba IKoJa.

" E-mail: ruzenka.cernak@gmail.com
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YBOJ

[Ixomnckm ycmeX yueHnKa AeTEPMUHNCAH je BEIMKUM OpojeM dakTopa Mehy
KOjUMa Cy KaKO ICHXOJIOIIKEe KAPaKTEPUCTHUKE CAMUX YUYCHHKA, TAaKO W Ka-
PaKTEPUCTUKE OKPYKEHa y KOME ce yUeHhe O/[Bhja. Y OBOM pajy HCIUTY]y
ce ogHocH n3Mel)y yueHUKe TepIieniije KBaIuTeTa pa3peaHe KiIumMe, MOTH-
BaIlje 3a MOCTUTHYheM M IIKOJICKOT yCIieXa YueHHKa.

[Ikoncka KIUMa je KOHIIENT CTBOPEH Ha TEMEJby UCTPa)KUBamba Opra-
HU3aIMOHE KJIMME U e()EKTUBHOCTH IIKOJIE, TAKO JIa je MHOTH ayTOPH M3 Te
obnactu neUHUITY Kao peTaTUBHO TPAjHU KBAUTET ITKOJICKE OKOJIMHE KOjU
yTHYC Ha TMOHaImame meHnx diaHoBa (Hoy & Miskel, 1991, mpema: Velki,
Kuterovac-Jagodi¢ i Antunovi¢, 2014). Pazmatpamem Opojaux oapehema
eJIeMeHaTa MIKOJICKE KIIMME MOXKE C€ YOUUTH Jia C€ TH EJIEMEHTH MOTY CBp-
CTaTH y TPH TUMEH3H]e Koje ce Hajuenhe 1mojaBibyjy IpHUiInKoM nepuHucama
(Puri¢ i Popovi¢-Citié, 2011). To cy: (1) pusmaka uMeH3Hja (M3IIe IIKOICKE
3rpajie ¥ yYHOHHIIA, BEIMUMHA IIKOJIE H HKheHa YHYTpallkha OpraHu3aIlnja,
MOCTYITHOCT pecypca 3a pal, yI0OHOCT M CIIMYHO); (2) collMjaTHa TUMEH3H]ja
(KBJIMTET WHTEPIEPCOHATHUX OHOCa Mel)y aKkTepruMa IIKOJICKOT JKHBOTA,
CTeIeH Yy KOMe YUYCHUIIN U HACTABHUIIM JIOHOCE OJIITyKe, paBHOMpaBaH u dep
TpeTMaH ydeHUKa U Apyro) 1 (3) akameMcka JUMEH3Hja (KBaIUTET HACTaBe,
npaheme HampenoBama yYeHHKAa U 00aBelITaBake POJNTEIhA, KA0 U Oue-
KHBarba HACTAaBHOT 0C00Jba Y BE3W Ca HAIIPEIOBAHEM).

Hajmupe rnenaHo, mikojcka KJIMMa MOApa3yMeBa CKYIl OKOJNHOCTH Y
KOjuMa ce OJ[BHja MpoIlec 00pa30oBama W BAaCIUTamka, KAa0 U MPEXy OTHOCA
Koju mocTtoje Mehy ydecHuImMa oOpazoBHOBacmUTHOT Tpormeca (Vujacié i
Stanisi¢, 2007). 300r cBoje MYITHINMEH3UOHAIHOCTH IMTKOJCKA KJIMMa je
rmoBe3aHa ca OpojHIM (DEHOMEHNMa IIIKOJICKOT JKMBOTA: BPITHAYKO HACHIBE,
BUKTHMHU3aIHja, ocehame CUTYPHOCTH, METUHKBEHITHja, ITKOJICKO TIOCTHT-
Hyhe, mHTEpaKkuja n3Mely yueHnKa 1 HacTaBHHUKA, MOTHUBAIIHja 3a TIOCTHT -
HyheMm, TolepaHIja pa3TuIUTOCTH, camoromToBamke (Bozié, 2015; Pordi¢
i Damjanovi¢, 2016).

3a pa3nmuKy Of MIKOJICKE KJIIMME Koja 00yXBaTa OJHOCE KOJH YKJBYUY]y
HACTaBHUKE, yUEHUKE, ]I U HEHACTABHO 0CO0JbE U yIIPaBy IIIKOJIE, pa3peliHa
KJINMa ce THYe mporieca y pazpeny u Mel)ycoOHHX oJlHOca YeHUKa U HACTaB-
HUKAa Yy OlleJbeiby. YUCHUYKE MEPIENIIHje Cy CTOra BAXKHH]jE 32 U3paKaBarmbe
pa3penHe KJInMe, jep OHH He TT03Hajy CBe acIekTe mKkoycke kirmme (Marshall,
2004). KpanuTeT xiImMe y pa3peny je TeTepMHUHUCAH MHOTHM YHHHOITNMA,
a HCTOBPEMEHO OHa OOJIMKYje HACTABHUKE, YUCHUKE, FIbXOBE CTABOBE MpeMa
00pa3oBamy, MOTHBAIIH]Y, KPEATHBHOCT, aJId U IIKOJICKO TOCTUTHYhe.

Usrpanma paspeqHe KIMMe IpeacTaBjba AYroTpajaH MpoIec, TUIH-
YJaH 3a JaTH pa3pen, a 10 mpoMeHa moias3u noiako (Oravcova & Karikova,
2011). Moxe ce pehu 11a je To coIrjarHO-TICHXOJIOITKA BapHrjadiia, Koja mpe-
CTaBJha MYTOTPAJHHU]Y COIIMOEMOITMOHAIHY atMocdepy y paspeny, CTaBOBe
W OJTHOCE, EMOIIMOHATHE peakiije YUeHHKa y JAaTOM pa3peay W Menaroii-
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ku pan yuutesba (Kostrnova, 2014). Jaruh u Jypuuh (Jagi¢ i Jurci¢, 2006)
HaBOJIE J1a pa3pe/iHa KJIMMa IPeICTaB/ba KBAJUTET CKyIa o0enexja pazpesa
KOjY YUCHU LU JO)KMBJbABajy U KOJU MOYKE YTHLIATH Ha 33JJ0BOJbCTBO YUCHHUKA
HACTaBOM, a FheH KBAJIMTET CE OjiparkaBa Kpo3 MehycoOHe yTullaje y peanusa-
LIUj1 HACTaBe, OHOCE Yy pa3peay TOKOM HacTaBe, MHTEPIEPCOHATHE OJTHOCEe
u komyHnukanujy. sanex, Mukuh n Kapabamuh (Ivanek, Miki¢ i Karabasic,
2012) kBaJIUTETHY pa3peiny KIuMy AeUHUIIY Kao ToceOHY BPCTY COIH]jall-
HUX OJTHOCA Yy pa3peny, U3paxkeHy Kpo3 0OJMKe KOMYHHKAIMje HACTAaBHUKA
1 y4EHUKa, IPOKETY BUXOBUM EMOLIMOHATTHUM Be3aMa Koje BOZe Ka TPajHO
J00pUM pe3yiITaTHMa y YUy, Y3 04yBabe 3paBUX eMOIIMOHATHUX OJHOCA
KaKo mpema Jpyruma, Tako u nmpema ceOu.

HcrpakuBama CIpoBeeHa CelaMIeceTux U ocamaeceTux rogauna 20.
BeKa yKasyjy Ha TO Ja je pa3peHa KJIMMa jelaH Of Haj3HaYajHUjUX MpeIuK-
TOpa LIKOJICKOT ycliexa yueHnKa y ocHOBHUM Inkonama (Andi¢, Peji¢-Papak i
Vidulin-Orbani¢, 2010). Haume, nocneaHo No3uTHBHA €MOIIMOHAIHA UCKYC-
TBA MO3UTUBHO JOMPUHOCE Pa3peIHOj KIMMHU KOja YHHH OCHOBY 3a OJHOCE
n3Mel)y HacTaBHHMKA W YYCHHKA W MHTEPaKIUje HEOMXOIHE 3a MOACTULAE
MoTuBanuje 3a yuewe (Evans, Harvey, Buckley & Yan, 2009). Pazpenna kiu-
Ma, OJTHOCHO pa3peIHU aMOM]CHT KOji HACTABHHUK YCIIOCTaBH Ca YUYCHUIIHU-
Ma y BEJIHMKO] MEpH MOXKE YTHIIATH Ha YUYCHHKOBY MOTHBAIUjy W Ha OJHOC
npema yuewy (Ivanek, Miki¢ i Karabasi¢, 2012). UcTpaxuBama noTBphyjy
Jla ce 3Ha4yajaH JIco BapujaHCe yclexa YUeHUKa MOXKe TIPUMTHCATH yTHIajuMa
Bapujabnu paspenne knume (Puzi¢, Baranovi¢ i Doolan, 2011). [Ipema pe3syi-
TaTUMa UCTPaXKMBama Koje je cnposena bepmanos (Permanov, 2008), nu-
MEH3HUje pa3peaHe KinMe odjaiimaBajy 18% BapujaHce IMIKOJCKOT ycriexa U
npexo 20% BapujaHce YYCHUKOBOT CTaBa MpeMa IIKOIHU. 3arpaBo, yUCHHIIH
yde 00Jbe KaJa KIIMMY Y CBOM pa3peny OLeHY)y MO3UTHBHO.

MotuB nocturnyha crnaja y couujaiase MOTUBE, 3aBUCH Y BEJIMKO] MEPH
O] TIpOIieca COLMjaJIn3allije U MPEJICTaBJba KOTHUTHBHU MOTHUBAIIMOHU (akK-
top. MexKnunenn (Francesko, Kodzopelji¢ 1 Mihi¢, 2002) je y cBojum pa-
JIOBHMa yKa3a0 Ha HEroB 3Hauaj U MpeMa HhEeroBOM MUIILIBEHY MOTHB TOC-
TUurHyha ce cacToju o] 1Be KOMIIOHEHTE: TeHACHIIMja 0C00E Ka MOCTaBIbakby
LUJbEBA M TAKMUYCH-E Ca APYTUMA.

OBe J1Be KOMIIOHEHTE CE Pa3JIUKY]y, jep je TEHJCHIIM]a Ka MOCTaBJbaY
LUJbECBA TOBE3aHA U Ca HEKUM JPYyTMM MOTHUBAlHOHHM (paKTOpUMa, a MOT-
peba nojenuHna aa ce ucrakHe npen apyruma uuje (Francesko, Kodzopelji¢
i Mihi¢, 2002). Bypuh, ®pannemko u Kocruh (Puri¢, Francesko i Kostic,
2013) uctuuy na je Beoma OMTHO pa3IMKOBATH TEHACHIU]Y Ka ycriexy (MOTHB)
OJ1 YCIICIITHOCTH Ka0 CIIocoOHOCTH (OMTH ycrieniaH). Jla Ou oBa MOTUBALIMOHA
MpeaKCIIo3uIrja ocTajia GakTop ycrexa, HEOMXOIHO je Pa3BUTH ONTUMa-
JIaH CTENEH OBOT MOTHBA, BELITHHE MOMYT MOCTaBJbakba IIHJbEBA, CPUKACHOT
IUTaHUPakba BPEMEHA U aKTUBHOCTH, Ka0 U EMOIIMOHAIHY 3pesiocT. OMHOCHO,
(yHKIMOHATHHE O0JMK MOTHBA MocTUrHyha mpeacTaBiba MOTHBAIIMOHY OC-
HOBY pacTa U pa3Boja IOjeIMHIIA U TPYTIE.
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[IpoBepoM CTPYKType MOTHBA MOCTHUTHYha OaBWIIM Cy ce M ayTOpH Y
Hamoj 3emipr (Francesko, Mihi¢ i Bala, 2002) kpo3 mpoBepy METpPHjCKUX
KapaKTepPUCTHKA CKalie MOTHBa NocTUrHyha. MaKkTOPCKOM aHAJIH30M Cy H3-
JIBOjUIIM YeTHpH (akTopa ommrer MoTuBa nocturayha. To cy: Takmuueme
ca apyruma (Texma 0co0e J1a ce UCTakHe u OyJie YCIEIIHHU]ja O JAPYTHX);
HCTPAJjHOCT y OCTBapHBamy I1Jba (YIOPHOCT); OCTBAPUBAKE LINJbA KA0 M3-
BOpa 3aJI0BOJbCTBA (TCHJICHIM]a JIa Ce MOCTABIbajy IIUJbEBU YHUjE UCTTYHCHE
JIOHOCH 33JIOBOJHCTBO) M OPHjeHTAIIM]ja Ka IJIaHUpamwy (TeH IeHI[Hja oco0e Ka
IUTAHUPakby aKTUBHOCTH KaKo O Ce OCTBApHO MJIAHUPAHU LIUJb). Y OBOM HC-
TpakuBamwy cy norsphenn nomenytu MekKnuieH0BM HAaBOAM O JBE KOM-
noneHnTe MmotuBa nocturayha (Francesko, Kodzopelji¢ i Mihi¢, 2002).

MotuB nocturnyha jecte counjaqHu MOTHB U 3aBHCH OJ1 JICJIOBaba Pas3-
JUYUTUX areHaca COllMjalin3aluje KOju JIeinyjy U Y OKBUPY IIKOJICKOT pa3-
pena (BpuImaliy, 3Ha4ajHe ojpaciie ocole: yuuTesbH, nmpodecopu). AKo ce
y4eHHUIH MpHujaTHO ocehajy y cBoM paspeny, ako MOCTOj! MO3UTHBHA pa3pel-
Ha KJuMa, To he yTUIIaTH Ha MOTUBAIIK]y 3a nocTuruyhe. Mosxe ce nmpermoc-
TaBUTH Jia fie YUSHUIU Y pa3peHOj KJIUMHU KOjy MEPUUIHPAjy Kao MOJCTH-
LajHy, [IKOJICKe aKTUBHOCTH JIOKMBJHABATH K0 TMPUIIMKE 32 YUCHE a HE Kao
HaMETHYTe 3a/1aTke, 1a he umatu MoryhHOCT /1a ce HCTakHy Ipel ApyruMa 1
na Oyny ycremnu, Aa he ©MaTi IpUIUKY Aa Haydye Kako IUIAHUPATH U TOoC-
TaBJbATH CEOU peaiHe IUIBEBE Y IKOJICKOM KOHTEKCTY, aJli M U3BaH Hhera.

VY ucTpakuBamuMa 0 penanuju u3Mel)y pazpeaHe KinuMe U MOTHUBA ITOC-
turayha (Mucherah, Finch, Smith & Ambrose-Stahl, 2014) maBoau ce aa je
OpojHUM cTynujama noTBpheHa moBe3aHoOCT cieAehux AMMEH3Hja pa3peaHe
KJIIME ca MOTMBOM MOCTUTHYha (2 MOCHeqnyHO U ca IIKOJICKUM YCIIEXOM):
yUYeHUYKa IMepleninja MO3UTHBHE HHTEpaKIije HACTABHUK — YUYCHUK; Tep-
LIEMIMja COLUjalIHe CTPYKTYpe pa3pena oJf CTpaHe yYeHUKa; OPHjCHTAIIH]a
pa3pesna Ha 3aJaTke; HACTABHUYKA IMOJAPIIKA YYCHUIIMMA; jacHA MpaBHia y
yuuonunu. Mako cama mepiierniinja pa3peaHe KInMe Hije J0BoJbaH (haKkTop
BUILIET IIKOJICKOT TocTUrHYha, OHa je MoBe3aHa ca MOTHBAIIMjOM 3a MIOCTHUT -
nyhewm, Te ce Moxe pehu aa je mocpeaHo MmoBe3aHa M ca IKOJICKUM YCIIEXOM
y4YEHHUKA.

METOJIOJIOT MJA

Y 0BOM HCTpa)KUBamy Cy HCIIUTHBAHE YUEHUUKE NEpLENLNje pa3peHe K-
M€ M BHUXOBE pejaluje ca MOTHMBOM IOCTHIHYha M ca IIKOJICKUM YCIEXOM
Ha JBa HWBOAa 0Opa3oBama (OCHOBHH M CpelbH HUBO). OCHOBHHU IMPOOIIEM
HCTpakMBama OHOCH ce Ha ciieieche muTame: ,,Kakse cy penamnuje nsmely
yUYEHHUKe Ieplelnuuje paspeaHe KIMMe, MOTUBA MOCTUrHYha M IKOJICKOT
ycrnexa yYeHHMKa OCHOBHUX M CpeAmuX LIKoia?” JenaH of 3ajjaTaka HUCTpa-
JKMBamba jecTe Jia ce YTBPAM Ja JIM IMOCTOoje 3HAYajHE PA3JINKe Y YUCHUIKHM
mepreninjaMa pa3penae KiimMe ¢ 003MpoM Ha ToJT YUeHUKa U HUBO 00pa3o-
Bama, 3aTHM JIa Ce YTBP/H Ja JIM TIOCTOje 3Ha4dajHe Kopeianuje n3mely mepa



HUpuna Munowesuh n Pyocenxa Llumorsu Yepnax 430

CBUX MCIIUTUBAHUX BapujabIu U, HAj3all, Ia C€ YTBPIM Jia JIK pa3peaHa Kitu-
Ma Ipe/CTaBba 3HayajaH MPEAUKTOP MOTHBA ocTUrHYyha, Kao 1 1a u mnep-
LUMHUPAHU KBAJMTET pa3pe/iHe KJIMME U MOTHUB MocTUTHyha /ajy 3HauyajaH
JONPUHOC IpeABHhamy IIKOJICKOT ycIexa yueHUKa.

V3opax. Y3opak unHe yUeHHIIM CEAMOT U OCMOT pa3pezia OCHOBHHUX ILITKO-
Ja, Kao ¥ y4eHuuu Tpeher u 4eTBpTOr paspena cpeamux ImKona y HoBom
Cany. HcrpaxuBame je peaJu3oBaHo y 8 mikona — 4 oCHOBHE U 4 cpenmbe
(2 rumHa3mMje ¥ 2 cTpy4He WIKOoJe), a YKynaH Opoj ucnuranuka je 400. Hc-
TPaKMBambE je Pealin30BaHO KpajeM MPBOI U TOKOM JPYTrOT TOJYTOAMILITA
mkoscke 2017/2018. roqune.

VY Tabenu 1 u 2 npukazaHa je CTPyKTypa y30pKa ¢ 003MpOM Ha IKOJIY H
I10JI UCTIMTAaHUKA.

Tabena 1: Cmpykmypa y30pxa ¢ 003upom Ha WKOJLY

N [Iponenar
OCHOBHA 182 45,5
cpenma 218 54,5
YKYITHO 400 100,0

Tabena 2: Cmpykmypa y30pKka ¢ 003upom Ha noi

N IIpouenar
MYIIKA 172 43,0
JKCHCKU 228 57,0
YKYITHO 400 100,0

Hucmpymenmu. 3a norpede ucTpakupama Kopuinhenu cy cieaehu HHCTpPY-
MEHTH.

(1) Crana cyoosa 3a meperve paspedne Kaume je HacTajga Kao KOMOMHA-
1uja 1Ba MHCTpyMeHTa aytopa Jypuuha (Jurci¢, 2006) u bommaka (Bosnjak,
1997). Peu je o merocrenenoj ckaiu cyaosa Jlukeprosor tumna. Ckaia ce cac-
Toju ox 30 TBpABHU KOje Mepe TpU JUMEH3H]je pa3penne kiume. Ha cBaky nu-
Men3ujy ce ogHocu 10 craBku. Jumensuje cy oapehene Ha ocHOBY (akTopc-
Ke CTPYKTYype Ha Kojy ykazyjy bommak u Jypuuh. Aumensuja nacmaenuuxa
noodpuika OTHOCU ce Ha moMoh, MHTEpecOoBame, MOBEPEHE KOje HACTABHUK
nokasyje npema yueHunuma. [Ipumepu craBku cy: Befiuna mojux nacmagnu-
Ka YUuHU MU ce OIUCKUM U CKIOHUM nomazary; Kao nexu yuenux uma nuynu
npobnem, nacmasnuyu he ce 3a weea sayzemu. Jlumensuja xoxesuja pazpeoa
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OJTHOCHU C€ Ha MpHUjaTe/bCTBO Mel)y yUYSHHUIIMMA U CTENCH Y KOjeM YYCHUIIH
noMaxy jennu apyruma. [Ipumepu crtaBku cy: V nawem paspedy nocmoje
2pyne yueHuka Koje ce uzoeajajy u He dcene HUuma umMamu ca opyeum yde-
Huyuma; Kao je nompebno, nHaw paspeo je jeouncmeen. JlumeH3uja peo u
opeanu3ayuja OTHOCHU Ce Ha MOHAIIakhe yUeHHKa TOKOM YacoBa, mpaheme Ha-
CTaBe, MOHAIIAKE y CKJIAy ca MPONUCAaHUM HpaBuinMa. [IpuMepu cTaBKu
cy: ¥V nawem paspedy yuenuyu cy ysex MupHu u noCIyuwiHu na Hacmaeu; ¥
Hawem paspedy 3a epeme HAcmage 4ecmo 81aoajy earama u memedic. Pas-
peHa KiirMa U3paXkeHa je Kao Cpeliba BPeIHOCT HHINBUAYAIHUX pe3yiTaTa
KOjU Ce TUYY CBaKe JTUMEH3H]je KIUME.

(2 Ckana 3a meperwe momusayuje 3a nocmuenyhem MOITJ] (Vasi¢ i
Sarcevi¢, 2014) npencraBba MoAU(UKALIM]y HHCTPYMEHTA 32 OfIpaciie HCIH-
taHuke MOII2000 unju cy ayropu @panuemko u capanguuuu (Francesko,
Mihi¢ i Bala, 2002) u npunarohena je anonecuentuma. Caapxu yKymHO 35
CTaBKHM Ha KOj€ CE OJrOBOPH Jajy Ha TPOCTENEHO] ckaiu. M3nBojeHa cy u
nepunucana yetupu dakropa ckane MOII/J]. dakTop niranupare canpxu
CTaBKe Kao WTo cy: Hanpasu niawn 3a ceaxu dawu; Ycnesa 3amo wimo nianu-
pa. [lpyru GaxTop je yuerve U caipiKu CTaBKe Kao WITO cy: Veex nacmoju da
casnada Hoeo epaouso; Tpyou ce oa uma Hajooswe oyene. llpumepun cTaBku
U3 JUMEH3Uje KomnemumusHocm cy: Hacmoju da je 6omu 00 opyeux; JKeau
0a Opyeu 3Hajy 3a mwe2os ycnex. Heke ox ctaBku u3 hakropa ucmpajuocm cy:
Hcempaje ook ne ocmeapu yus; Beh cada 3ua wma sicenu y scugomy.

(3) Vnumnux o onwmum nooayuma caip>ku MUTakHA O IIKOIH, pa3pemy,
MOJTY M IIKOJICKOM YCIIeXy Ha Kpajy MPBOT MMOJYTOAMIITA.

Jlo6ujenu nonanu odpahenu cy y3 nomoh copreepckor makera SPSS 15.0
for Windows. 3a npuka3 y3opka kopuiiheHa je JeCKpUIITHBHA CTATUCTHKA,
t-Tect je kopuinheH 3a yTBphuBame pas3iinka Koje ce 0OJHOCe Ha Teplerniuje
paspeiHe KJIMMe, MOTHBA MOCTUTHYha M HIKOJICKOr ycrexa, [IupcoHoB Ko-
epUIMjeHT Kopeanuje 3a yTBphrBame MoBe3aHOCTH UCITUTUBAHUX BapHjad-
JIU M perpecroHa aHaliu3a 3a UCIUTHBame MoryhHocTu npeasubhama uspa-
’KEHOCTH MOTHBA MOCTUTHYha Mepama MepLuunupaHor KBaJIUTETa pa3peHe
KJIUMe, Kao M 33 UCIUTHBamke MOryhHOCTH npeiBulama MIKOJICKOT ycrexa
Mepama MepUUIUPaHOT KBaJUTeTa pa3peaHe KIMMe U MOTHBA oCTUTHYha.

PE3VJITATU

VY Tabenu 3 mpukazaHe Cy Mepe YUYSHHUYKHX MepLeNirja pa3peane KiInume
rpemMa UCIUTHBAHUM JUMEH3MjaMa U HEJIOKYITHE pa3peiHe KInMe (apuTme-
THYKa CPEINHA WHANBUIYATHUX MPOIICHA YICHUKA HA OJroBapajyhuM cTaB-
KaMa CKaJe).
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Tabena 3: Mepe yuenuuxux nepyenyuja paspeone Kaume

Min Max AS SD
HacrtaBHuuka nmoxpuika 1,0 4,60 2,90 0,72
Koxesuja paspena 1,00 4,80 3,08 0,60
Pen u opranusanuja 1,00 4,40 2,63 0,64
Knuma — ykynsao 1,37 4,17 2,87 0,48

Moske ce YOUHTH Jia YYeHUIU He epIUNNpajy KIUMY Y pa3peay Kao Beoma
ITOBOJBHY, C 003UPOM Ha TO Jia je pacioH oreHa o 1 10 5. AKo ce mnorjienajy
CKOPOBH CBE TPHU JIUMEH3HUje pa3peHe KIMMe, MOXKE Ce 3aKJbyUHTH Jia Kao
HAJTIOBOJBHU]Y YUCHHIIM MEPIUIIUPA]Y Koxe3ujy paspeda, OGHOCHO Meljycoo-
HO cllarame U noMarame. HakoH Tora ciieiu olieHa JUMEH3HU]e HaACMA8HUYKA
noOpuiKa, y Be3H ca KOjOM MOXXEMO 3aKJbYUUTH Jla YUSHHIIH TIPENO3Hajy Ja
Ty MOIPILKY He 00Hjajy Y JTOBOJbHO] MEpPH, a CBOj¢ HACTABHUKE HE TEPIH-
MUpajy IpeBulle OJINCKUM. YUCHUIU Cy HajMambe 3a/I0BOJbHH HUBOOM peod
U opeanusayuje y paspeny, TMCIHUILINHOM y pa3pely ¥ MOIMTOBAaHkEM IIKOJI-
CKHUX MpaBHIIa.

VY TaGenu 4 npukazanu cy pe3yJiTaTH KOju FOBOPE O pa3Iuii Y YICHUY-
KHUM TIepIernijama pa3peaHe KiuMe ¢ 003UpoM Ha IIKOJIy Kojy noxahajy. 3a
yTBphUBame pa3iinka KopuiiheHa je cTaTUCTHYKAa TEXHHKA t-TeCT 3a He3a-
BHCHE y30pKe.

Tabena 4: Paznuke y yueHUuKumM nepyenyujama paspeoue Kiume
€ 003UPOM HA UIKOTLY

[xoma N AS SD t P

OcHOBHa 182 2,90 75 1,71 ,796
HacraBHuuka noapiika

Cpenma 218 2,92 ,70 1,69 ;197

OcHOBHa 182 2,88 ,56 1,13 ,000
Koxe3snja paspena

Cpenma 218 3,24 ,58 1,12 ,000

OcHOBHa 182 2,53 ,65 1,79 ,004
Pen u opranusanuja

Cpenma 218 2,71 ,62 1,80 ,004

OcHoBHa 182 2,77 ,48 0,65 ,000

Knuma — yxynso
Cpenma 218 2,96 45 0,65 ,000
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Omnasa ce 1a MoCToje CTAaTHCTUYKY 3HAYajHe pa3iuKe y Mepueniujama
paspenHe KiauMe n3Mel)y ydeHHWKa OCHOBHHX M CpPEIbHX LIKOJa. YUSHULN
CPeAbUX LIKOJIA MOBOJbHHU]E MPOLEY]Y KIUMY Y IIEJTUHH U Ha IUMEH3Hjama
Koxesuja paspeoa U ped u opeanusayuja. MehyTum, CBU yUESHUIIU OLCHY]Y
Jla HACTABHUYKE MOJPIIKE HEMa y JOBOJHHOj MEPU HU y OCHOBHHM, HUTH Yy
CPEAbHUM HIKOJIaMa.

VY Tabenu 5 npukazaHu cy pe3yiTaTd Koju ynyhyjy Ha pa3inuky y yde-
HUYKHUM Tepleriujama pa3peHe KiinMe ¢ 003MpoM Ha TOJL.

Tabena 5: Paznuke y yueHUUKUM nepyenyujama papeone Kiume
¢ 003upom Ha non

[on N AS SD t p

Myuiku 172 2,99 ,67 1,92 ,056
HacrtaBHuuka moapiika

Kencku 228 2,84 J75 1,95 ,052

My1ku 172 3,13 ,59 1,44 ,150
Koxesuja paspena

Kencku 228 3,04 ,61 1,45 ,148

Myuiku 172 2,66 ,64 98 ,327
Pen u opranusanuja

JKencku 228 2,60 ,64 98 ,326

My1iku 172 2,93 48 2,0 ,043
Kiuma — ykynsao

Kencku 228 2,83 47 2,0 ,043

[Topeheme Mepa onmaxkeHe KIUMe U3Mel)y eBojuHIa U 1edaka rmokasyje aa je
CTATHCTHYKH 3HAUajHA pasyimKka qoOHjeHa caMo Ha JUMEH3H|U HACMABHUYKA
noOpuiKa, Kao y Be3U ca pa3peHOM KIMMOM Y IIeJTUHH, OJHOCHO Jieually He-
IIITO TTOBOJHHU]E TIPOIIEHY]Y KITUMY Of JCBOjUNIIa, TTOCEOHO Kaja je Y TUTay
MOJIPIITKA HACTABHUKA.

3a yTBphuBame MOBE3aHOCTH WM3Mehy meprunmpane paspeaHe KINMe,
MOTHBa MOCTUTHYha ¥ MmKoJICKOT ycrexa kopumrheH je IlupcoHoB koedu-
nujeHT kopenamuje (Tabemna 6).
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JlobujeHu pe3ynTatu ykasyjy Ha HUCKe, aJld 3HauajHe Kopenanuje umelhy
MEPUUIUPAHOr KBAJIMTETa pa3peJHe KIUMe M MOTHBa mnocturHyha, kao u
BUXOBHUX AMMEH3H]a, aJIi U U3Mel)y IIKOJICKOT yclexa 1 MOTHBa MocTHrHyha.
MelijHM u3mel)y omakeHOr KBaJIuTeTa paspesiie KIHMe H IIKOIICKOT ycIie-
Xa HUje ILO6I/I_]€H3 3HaanHa kopenanuja. [lomto je y nutamy Behu y3opak, u
MaJie Kopenaiyje cy 3HadajHe.

VKOJHMKO ce MOrjeaa MoBe3aHOCT Mepa OMakKeHOT KBAJIUTETa pa3peHe
KJIMME ¥ MOTHBa MOCTUTHYha, youaBa ce Jja Cy MO3UTHUBHE U 3Ha4YajHe Kopelia-
uuje yrephene uamely TUMeH3Hje Hacmagnu4Kka noopuika v NTUMeH3uja nia-
Hupare M yuere, Kao 1 MoTuBa nocturayha y nenunu. Takole, mo3utusHe
Y 3Ha4ajHe Kopenaiuje yrBpheHe cy usmely nuMeHsuje peo u opeanuzayuja
U KJIUME y LIEJIMHU U CBUX MEpa MOTHBA MOCTUTHYha, OCUM makmuuersa.
[Mo3uTHBHE M 3HaYajHE KOopenanuje yTBpheHe cy u nuamely mkosickor ycnexa
u I[I/IMCH3I/Ije yuerpe, Ka0 1 MOTUBA HOCTI/IFHyha Yy OCJIMHU.

Amnanu3upas je u ogHoc u3Mely oBa TpH KOHIIENTA MOCEOHO HA Y30PKY
OCHOBHHX a TIOCEOHO Ha y30pKY Cpe/muX mkoia. Ha moay3opky ocCHOBHHX
LIKOJa AOOWjEeHH Cy CKOPO MASHTHYHH PE3YJITaTH Kao M Ha LEJOKYITHOM
y30pKYy (jeIMHO HeMa 3HavajHe Kopelaluje u3Mel)y nepuumnupane paspeaHe
KJIUME Y LeJIMHU U ucmpajuocmu). Ha mogy30pKy cpeimHx MIKoia 100ujeHr
Cy HEWITO IpyTaduju pe3ynraT. Koxesuja paspeoa i HACMAGHUYKA NOOPUL-
Ka HUCY y 3HA4ajHO] KOpEIaIliji ca MOTHBOM TIOCTUTHYhA, HUTH Ca FberOBUM
JTMMEH3M]jaMa, alld Jecy peo U opeanu3ayuja, i ONakeHa paspeHa KiiuMma y
uennHu. Ha oba moay3opka Takole HuUje 100MjeHa 3HaYajHA KOpealuja u3-
Meh)y neprunupane pazpeqHe KinMe (HU HBEHUX TUMEH3Hja) ca IIKOJICKUM
ycniexoM. MoxkeMmo pehiul 1a Ko CTapujux y4eHHWKa 3a MOTUB mocturHyha
HUje Ba)KHA MEPIHUIUPaHa MOJPIIKA O CTPaHEe HACTABHUKA U KBAJIUTET pas3-
penHor KoyiekTHBa, Beh opujeHTalnja Ha 3a1aTKe U pajHa aTMocdepa y pas-
peny.

Kako 6ucMmo petasbHUje o0jacHUIN penanuje u3mely pazpeqHe Kiume,
MOTHBa MOCTUTHYha M MIKOJICKOT ycrexa y4eHHKa, ypaleHa je Bumectpyka
perpecroHa aHajiu3a Ha HEJOKYITHOM y30pKY YYCHHKa M Ha MOAy30pLuMa
Y4Y€HUKA OCHOBHUX U CPECABLUX MIKOJIA.

VY Tabenu 7 u 8§ nmpukazaHu Cy pe3ysiTaTH KOjH yKa3yjy Ha JOMPUHOC
MPEIUKTOpa, y OBOM Clly4ajy AMMEH3HWja pa3peaHe KiuMme, y o0jallmbaBamy
BapHjaHCce y MepaMa YKYITHOT MOTHBA MOCTHUIHYyha yueHuKa.



HUpuna Munowesuh n Pyocenxa Llumorsu Yepnax 436

Tabena 7: Jlonpunoc onasicenoe keanumema paspeone Kaume 00jaurbersy
sapujance y uzpajicenocmu Momuea nocmueHyha

R R? Kopurosanu R? p
LIEJIOKYTIaH y30pakK ,169 ,028 ,021 ,010
OCHOBHA IIIKOJIa 211 ,045 ,028 ,043
cpenma ImKoa ,190 ,036 ,023 ,049

Moske ce BUJICTH JIa je MOJCI Y KOM CY JMMEH3H]je pa3peaHe KIMMe MPeInuK-
TOPY MOTHBA TIOCTHTHYha CTaTUCTHYKM 3HAuajaH, Mako oOjallmaBa CBera
HEIITO Make 0j1 3% BapujaHCe KPUTEPUjyMCKe Bapujadiie Ha IICJIOM Y30PKY,
HemTo Buie ox 3% Ha y30pKy OCHOBHHX IIKOJa a BHUIIE o 4% Ha y30pKy
CpelbHX MIKOJIA.

Tabena 8: Iojedunauan 0onpuHoOc mMepa OnaANceHo2 K8AIumema paspeoHe
Kaume npedguhary momusa nocmuenyha

neaun y3opa1< OCHOBHaA UIKOJIa cpemba IKoJia

B t p B t p B t p
(Koncranra) 170,000 11,32 ,000 10,9 ,000
Hactapmmaka (00 501 045 a1 172 087 029  Al0 682
r[o,upnn(a
Koxesuja 065  -121 224 007 ,092 927 ,028 390 ,697
paspena
Penu . J21 230,021 111 1,40 163,172 247 014
OpFaHI/I3aHI/I_]a

Kao 3HavajHn TojemWHAYHU TPEAUKTOPH MOTHBA TOCTHUTHYha Ha IIeioM
Y30pKY M3[Bajajy c€ TUMEH3Hje pa3penHe KINME HACMABHUYUKA NOOPUIKA T
peo u opeanusayuja Xoje cy y TO3UTHBHO] KOPETAIlUji ¢a MOTHBOM TIOCTHT -
Hyha ydenwnka. Ha y30pKy OCHOBHHX ITKOJa HHUjeTHA TUMEH3Hja pa3pelIHe
KJIUME HUje ce M3MIBOjUJIa Kao 3Ha4dajaH mpeankTop. Kox yuenmka cpenmux
ITKOJIa Kao 3HavajaH MPEAUKTOP MOTHBA TOCTUTHYhA TojaBIbyje ce caMo JIH-
MEH3Hja ped u opeanuzayuja.

Y Tabenn 9 n 10 mpukazanu ¢y pe3yyiTaTH KOjH TOBOPE O IOTMPHUHO-
Cy IUMEH3Hja MepIuIupane pa3peaHe KINMe U MOTHBA TocTUTHYha o6ja-
IIhCHbY BapHjaHce IIKOJICKOT ycliexa YUeHUKa Ha IEJIOM Y30pKYy U Ha o0a
MOJTy30pKa.
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Tabena 9: [lonpunoc onasicenoz keaiumema paspeone Kiume u Momuea

nocmuenyha objauirsery WKoIcKkoe ycnexa

R R? Kopurosanu R? p
LIEJIOKYTIaH y30paK ,320 ,102 ,086 ,000
OCHOBHA IIIKOJIa 277 ,077 ,040 ,050
cpenma mKoa ,316 ,100 ,070 ,002

Mozen y koMe Cy AUMEH3Hje IepLUUNUpaHe pa3peaHe KIUMe U MOTHBA 10C-
TUrHYha IPEeANKTOPH MIKOJICKOT ycIiexa je CTaTUCTUYKH 3HavyajaH, o0jalma-
Ba 10,2% BapujaHce KpUTEepHjyMCKe Bapujadiie Ha 1eJoM Y30pKy, 7,7% Ba-
pHjaHce Ha y30pKYy OCHOBHUX Inkosa a 10% kox cpeamux mkona. Moxe ce

3aKJbYUYUTH Ja IIOCTOjU yMEPEHA IOBE3aHOCT.

Tabena 10: [lojedunaunu donpunoc mepa Keaiumema paspeore
KAUMe U Momuea nocmuznyha npeosuhary wrkoickoz ycnexa

e y3opaxk OCHOBHA LIKOJIa Cpeama nkoJjaa

B t p B t p B t p
(Koncran-
o 13,414,000 10,899 000 8,864 000
Inann- 087 <1455 146 -115  -1200 232 -060  -765 445
pame
Vueme 388 6283 000 295 2855 004 318 3959 000
Taxcwn- 052 968 333179 2220 028 095  -1,299 195
YCHEC
Yetpaj- 129 2290 023 -088  -965 336 -091 1,207 229
HOCT
Hacras-
HaKa 085  -1618  ,106  -044  -527 599 o122 -1747 082
HOZ[pIIIKE‘l
Koxeswja 5, 961 337 038 477 634 140 1,977,049
paspena
Penn
oprammsa-  -017  -337 36,000 -,001 999 018 259 796

nuja
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Kao 3HavajHu mojenMHauHu MPEIUKTOPU IIKOJCKOT yCIexa Ha LEeJIoM
y30pKy H3/IBajajy ce caMo JBE AMMEH3Wje MOTHBa NOocTUrHyha: yuere (mo-
3UTHBHA KOpeJaluja) u ucmpajnocm (neraruBHa Kopenanuja). Ha Tojy30p-
Ky OCHOBHHX IIIKOJIa 3HAYAjHH MPEIUKTOPU HIKOJICKOT ycrexa cy I[I/IMGH3I/I_]C
MOTHBa MOCTHTHYha yuerwe M maxkmuuerbe, 00€ y TIO3UTUBHO] KopenauH]H
ca IIKOJICKUM YCIIEXOM, a Ha MOAY30PKY CpelbUX LIKoJIa Takohe TuMeH3mja
MOTHBa NOCTUTHYhA yuere, alu U Koxe3uja pespeda Kao AMMEH3HUja pa3pel-
HE KJuMe, 00e y TIO3UTHUBHO] KOpelaluju ca UIKOJICKUM ycrexoM. OnakeHu
KBaJIMUTET pa3peliHe KJIMMe ce HUje TI0Ka3a0 Kao 3HauajaH MPeANKTOP IIKOJIC-
KOT yCIIeXa, OCUM KoXe3uja pazpedd KOl yYeHHKa CPEeIbHX IIKOIIA.

JINCKYCUJA

[Ipema noOujeHHM pe3yaTaTuMa, Oraxka ce Jia y9eHHUIH OCHOBHUX U CPEIBbUX
IIKOJIa KOjH CY YYECTBOBAJIM Yy UCTPAXKHUBAY Pa3pelHy KIUMY Yy IEITUHH
OIICHY]Yy Kao ocpenmy. HajmoBossHU]E TIpOTICHY]jY Koxesujy pazpeda. Jlakie,
melycoOHe omHOCe W JEAWHCTBO pa3peaHor KolekTuBa. MehyTum, ckop Ha
OBOj IMMCH3UjH YKa3yje Ha TO J]a HU ICH KBATUTET HHje BUCOK U Ja je TOT-
pebHo yHampehuBaTH MHTEPAKIN]Y, Y3ajaMHO TIOMarame M eMnatrujy mehy
yueHunuma. Kaja je y nuTamy Hacmaguuuka noopuika, MOxe ce 3aKJby YUTH
Jla YUCHUIM HHUCY 3aJI0BOJBHU TOJIPIIKOM KOjy MPYIKajy HACTABHUIU H JIO-
OujeHu pe3ysITaT BUIIE yKa3yje Ha BbeHO OJCYCTBO. [IpeMa campikajy oBe nu-
MEH3Hje, MOXKeMO pelin 1a HAaCTaBHHIIM HHUCY CKJIOHHM JIa TOMaXy YUCHUIIU-
Ma, HE JI03BOJbaBajy UM IMAPTUIIUTIAIIN]Y HA Yacy U Y OIYUHBAKY U HEMA]y
JIOBOJHHO TOBEPEH-a y yueHuKe. HajHmke je onemema TUMEH3Hja ped U opea-
HU3ayuja y paspeny, IITo je y carlaCHOCTH ca HaJla3uMa HCTPaKUBama Koje
je crpoena bajuh (Baji¢, 2011). Huxu ckop ykasyje Ha TO Jla yUYCHUIH HE
rpare MakKJbUBO IITa ce JIeaBa Ha yacy, 1a y pa3pelly 4ecTo Biaja rajgama,
J1a je pa3pesi BUIIE MECTO 32 JIPYKEHE HEro 32 yUerhe, IITO MOXKEMO TIOBE3aTH
ca MOBOJFHUM IIpolleHaMa Koxe3uje paspena. [1omTo yueHHUIN onaxajy aa
HEMajy HACTaBHUKE ,,Ha CBOjOj CTPAHHU’, TEIIKO CE MOXE OYCKHBATH FUXOBO
yuenrhe y cTBapamy U OJlpiKkaBamy pajHe arMocdepe v IUCIUILINHE y paspe-
ny. CBe TO yTU4e Ha HUBO MOTHBAIIH]C U 3aMHTEPECOBAHOCTH 1A YIIOKE TPy
Kako OW OBJIaJIaJTi NTKOJICKUM I'PaJIMBOM U JIa TAXKJbUBO MPATE HACTABY.
Ucnutyjyhu pasnuke y yYeHUIKHAM TEpIeNnjaMa pa3peaHe KiInume C
003UpOM Ha HUBO 00pa3oBama, MOKA3ayo ce Ja YUYCHUIM CPEelbUX NIKOJIa
HEIITO MOBOJBHU]jE MPOICHY]Y KIUMY Y HEIUHH, KoXe3ujy paspedda U peo
u opeanuzayujy 'y paspeny. Moxe ce 3akJbyduTH Ja Cy Mel)ycoOHHM omHOCH
CPEebOIIIKOJIAla Ha HENITO BUIIIEM HIUBOY, Ka0 U JIMCIUIUTHHA TOKOM Tpajarba
yacoBa. Jean oy pasiiora 3a TO MOT'Y MpeJICTaB/baTH pa3BoOjHE KapaKTepuc-
tuke. [IpoMeHe Koje amoiecieHTHO 100a TOHOCH YTHTY Ha 3PEJIije CXBATambe
melhycobumx ogHoca u Behy yemepeHnocT Ha rpaljeme onroca. Takohe, yueHu-
M CPEAUX IIKOJIA Ce Hajla3e Ha MOCIEAHEM CTATUjyMy pa3Boja COIH]jal-
Hux omHoca (Nilsen, 1990) koju je mocBeheH HBIUXOBO] CBECHO] OpraHU3aIUjU



439 OoHoc usmehy nepyunupatne paspeone Kiume, MOMU8A NOCMUHYha u WKOICKo2 ycnexa

COLIMjAJIHUX OJ{HOCA. Tek Ha OBOM CTaJIMjyMy aJI0JICCIICHTH MOCTajy CIOC00-
HU J1a ce cBecHO mpuiarohasajy jemnu npyruma (Jerkovic i Zotovié, 2017).
VY Tom mepuoay oOMUYHO gonasu 10 Beher cykoOJbaBama ca POIUTEbHUMA U
y4YeHUIU ce BuIIe okpehy BplimannMma, ycrnoctaBibajyhu ca muMa ay0sbe
onHoce. Hemto 6oJjba AMCIMILINHA YYCHUKA CPEABUX IIKOJIA HA Yacy yKa-
3yje MOXJa ¥ Ha CTPOXKM MPHUCTYIN HACTaBHUKA U Behu ayTOpHUTET, alu je
CBaKaKO Ha HUCKOM HUBOY YKOJIHMKO C€ Moriieia T001jeHr CKOP.

HacTaBauum 6u Mopasiu Aa IpeucnuTajy yjory Kojy UMajy Kao Kpearo-
pu paspenHe KinMme, Kao 0co0e Koje YIpaBibajy JUCHHUILIMHOM y pa3peiy u
Jla yBUJIE J1a je moTpeOHa poMeHa, HajBUIle y IpaBIly noBehama HaCTaBHUY-
ke nojpiike. Behu ckop Ha TUMeEH3U]U KoxXe3uja pazpeda MOKEMO 00jaCHUTH
U YMICHULIOM Ja Mel)y ydeHHIuMma cpelmux mKoia (MOCeOHO CTPYYHUX)
M0CTOje Mame pa3jifKe y HHTepecoBamiMa (CBU Cy 0Aa0dpalii Aare LIKoJe),
HEro y OCHOBHOj ITK0JIK. AKo cy Beh n3aOpasu uiu ruMHasujy uiu ogapeheny
CTPYYHY LIKOJY, TOCTOjH MPETIOCTaBKa JIa MX TO 3aHMMa M JIa je YIPaBo Ta
3aMHTEPECOBAHOCT 3a HACTABHE CaJ[PKaje Pa3Jjior OBOJLHU]O] MIPOIIEHU Opra-
HU3aluje pajga Ha yacy. [Ipemna yuenuiu cebe Bue kao HaxkTop KOju JOIpH-
HOCH PaJHOj aTMOc(epH, pa3peiHa KiuMa UIaK H1je MepUuupana Kao Be-
OMa TOBOJbHA HU Ha jelIHOM HUBOY oOpa3oBama. Kana cy y nutamy pasziuke
y YYEHUYKHUM MeplUeniujama pazpeaHe KauMe ¢ 003UupoM Ha MoJ, MoKazyje
ce Jla JIevaly KJIMMY MPOLEYjy Majio TIOBOJbHH]E y OIIHOCY Ha JCBOJUHIIEC,
MOCeOHO MOAPINKY HACTaBHUKA. MOXKEMO MPETHOCTABUTH Jia CY JICBOjUHIIC
HEIIITO CTPOXKE, UCKPEHH]jE M 030UJbHUjE OllebMBaje KIMMY U Aa uMajy Beha
OYEKMBama, MOCEOHO Of HAacTaBHUKA. Takohe, MOKEeMO MPETIOCTaBUTHU JIa
Cy JIeBOjUYMIIC CEH3UTHBHH]E MpeMa HeBepOAIHUM 3HALIMMA Y KOMYHHUKAIU]H
(Mitrovi¢ i Trogrli¢, 2014).

[lona3Ha nmpeTnocTaBKa o MOCTOjamy 3HA4YajHE MOBE3aHOCTH H3Mel)y pas-
pelaHe KiIMMe, MOTHBa MOCTUTHYha M LIKOJICKOT ycHexa je IeTUMHYHO T0-
TBphena. Pesynraru ykasyjy Ha TO Jla yUSHHIIH KOjH MOBOJbHH]E MIPOLCHY]Y
HACTaBHHYKY MOJPIIKY, KOjU HACTABHUKE BHIIE CMaTpPajy OJIMCKUM H CKJIO-
HUM IOMaramwy MMajy M M3paKeHHje TEHACHLHWje Ka MIIaHUPaky U yUeHmy
U YONIITE U3pakeHUju MOTUB nocturnyha. M3mely nmeprenuuje paspemnHe
KJIMME U IIKOJICKOT yclieXa y4YeHHKa HHje J00MjeHa 3HauajHa Kopelaluja u
TO HHUje OMO O4YeKMBaHM pe3yiaTar. lenyje Kao Ja je MIKOJCKH yCIeX BHILE
pe3yaTaT JIMYHOT pajia U 3ajarama CBake MHANBHUYE, a Ja TIOPILIKa pa3peaor
OKpY’KeHha U HaCTaBHUKA HUje y 3Ha4ajHOj BE3H Ca YCIIeXOM I0jeJUHIIA.

BuiecTpykoM perpecoOHOM aHaJIM30M MCIIMTaH je AONPHHOC Mepa JTU-
MEH3Hja pa3penHe KJMMe mpeaBulamy MOTHMBa mocturHyha yueHuka, Kao
U JIONPUHOC Mepa MepUUIUpaHe pa3pelHe KJIMMEe W MOTHBa NocTHrHyha
npenBubhamy MIKOJCKOT ycrexa. PesynraTtu JenMMUYHO MOTBphYjy OueKu-
Bam€ 0 3HA4ajy pa3peHe KJIMMe, OJHOCHO BbeHHUX IMMEH3HU]a, 32 MOTUBAIIU]Y
nocturayha xox yyenuka. Hanasu nokasyjy Ja y4eHUIM KOjU TIO3UTUBHU]jE
MPOLEY]jy HACTABHUYKY TOAPILKY U Pell U OpraHu3alujy Ha 4acy, uMajy
H3pakeHUjH MOTHB NOCTUTHYhA y LENUHU.
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Moske ce 3aKJbyUUTH JIa YYCHUIU KOJH TPOLCHY)Y 1a 100Hjajy I0BOIb-
HO MOAPIIKE U HOMOhI/I O] CTpaHC HAaCTaBHUKA, 1a HACTaBHUIIN I/IMa_]y IIOBEC-
pema y BbUX, Kao U J]a TOKOM 4acoBa Bjajga MUpPHHja aTMocdepa y3 MaxJbuBO
npaheme HacTaBe, UMajy U M3PAXKCHHU]Y TEHICHIIU]Y Ka ycrnexy. Tpeba uc-
tahu Aa je Ha MOAY30PKY YUEHHKA CPEIbHX IIKOJIa caMO JTUMEH3Hja ped u
opeaHusayuja 3Ha4ajaH npeauKTop MoTHBa nocturayha. Kon crapujux yde-
HUKa, 32 pa3nuKy ox muahux, ca aclekTa MOTHBa NOCTUTHYha HajBaKHUja
JUMEH3Hja pa3peqHe KIuMe je pagHa arMocdepa v IUCIUILIMHA Ha 9acy, 10K
MOJZIPIIIKA HACTABHUKA M Pa3peIHH KOJCKTHB TO HHCY. CpeamOLIKOIIHN CY
MOTHUBHUCAHUJU 32 pajl aKo Cy y Pa3pelHOM OKPYKEHY KOje j& OPHjeHTHCAHO
Ha y4ewe, UCITyhaBame 00aBe3a, 0e3 omerajyhux noHamama.

HcnutaH je u IOoNpHHOC Mepa JUMEH3Hja pa3peaHe KIMME U MOTHBA
nocturayha npeasuhamy WKoJICKOT ycrniexa yueHnka. Kao 3HauajHu npenuk-
TOPHU IIKOJICKOT yCIieXa Ha IIEJIOM y30pKY H3JiBajajy Ce JMMEH3Hje MOTHBA
nocturnyha yuere u ucmpajnocm, Koj Miaahux ydeHUKa yuere U mMakMu-
uerve, a KOJI CTapujuX yuerse U IUMEH3H1]a pa3peiHe KIIMMe Koxe3uja paspeod.
VYyenuuu Koju ce Tpyze Aa Oyay yCIelHH, Aa caBlaiajy rpajinBo U KojuMa
je cralo 10 ycrexa MoCTHKY M 00JbHU IIKOJICKH yCIeX Kako Ha MiaheM, Tako
U Ha crapujeM y3pacty. Kon mumahux ydeHuWKa je 3a IKOJICKO mocTurHyhe
3HaYajHa ¥ TeKba Ja ce Oy/e HajOoJbH, MOoXBaJbeH U yeneman. On AuMeH3uja
paspeHe KJIMMe JeIMHO Ce Koxesuja paspeda U3BOjUJIAa Ka0 3HAYajaH Ipe-
JMKTOP LIKOJICKOT yCIeXa U TO CaMO Ha CTapujeM y3pacTy. Mame O4eKHBaH
pe3yJiTar jecte HeraTUBHA KopeJaluja JTUMEH3U|e UCmpajHoCcm 1 UIKOJICKOT
ycriexa Ha I1eJIOM Y30pKY, IITO YKa3yje Ha TO Ja YUSHUIIU, KOjU CY HCTPajHUjH
y OCTBapHBamy IMJbEBA, MOCTHIKY HUKHU MIKOJICKH ycrnex. Caapikaj cTaBKU
Ha JUMEH3UJU ucmpajHocm je cienehu: ucTpajeM y ocTBapuBamy LIUJbEBA,
BUJIUM ce0€ Kao YCIEIIHY 0Cc0o0y, 3HaM IITa KEJIUM Y XUBOTY M JPYTHd MU
KaXXy Jia caM ucTpajHa ocoba. O0jammemhe MOKEMO MOXK/1a IIOTPAXKUTH y Ha-
YHHY UCIIMTUBAbA 3HAkA U y IPUPOJIU 33]aTaKka y HACTaBHOM Ipoliecy. AKo
Ce 0J1 yUCHHKA OUYCKYje 3Hahe HA HUBOY PEIPONYKIIHje, 0e3 y0sber pasyme-
Bama CMHUCJIA TpajinBa, 03 HCTPAKUBAYKOT pajia, 0e3 peliaBama mpodiema,
aKo JIOMUHHUPAjy 331y KOjU 3aXTEeBajy yHAIPEIl TOTOBE OITOBOPE, HE MOXKE-
MO TOBOPHTH O MOTPeOH Aa ce OyJlie UCTpajaH ako ce Keiau noctuhu godap
IIKOJICKH ycreX. TakBe cuTyalyje Ha MoJCTUYY KOJl yUeHHUKa UCTPAJHOCT Kao
HAuYWH J1a ce OyJe ycremaH y IKoJd, Beh nmpe moacTuuy KaMIamCeKo yUeHe.

3AKJBYUAK

Cymupajyhu mobujene pe3ynarare ca aclekTa IIKOJICKE TTpakce, Kao HajBaXx-
HUJjU Mory ce uctahn HHcKe MpolieHe pa3peaHe KIUMe O] CTpaHe YUCHHKA
(oxo omene 3 Ha ckanu ox 1 10 5), HUCKA MpoIIeHa HACTABHUYKE MOJPIIKE U
HHUBOA pPelia M OpraHu3alnje y pa3peay, Kao U MO3UTUBHE Kopemaluje usmely
MepUHITpPaHe pa3peaHe KIuMe u MoTuBa nocturayha. OBu pe3yiTaTH, Kao
1 HaJa3W APYTUX HCTPAXKWBama y KOjIMa je pa3MaTpaHa yjora paspeaHe
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U TIKOJICKE KJIMME Y IIKOJICKOM TOCTUTHYhy ydyeHuKa, yka3yjy Ha TO Ja je
HOTpC6HO BUIIIC MMAXKHE ITIOCBETUTHU OBUM COLTMOCMOIIMOHAJTHUM (I)aKTOpI/IMa,
KpO3 HCTPaXXHBamba, aJld ¥ KPO3 MHHUIIMJAITHO 00pa30Barmbe Ha MeIaromKum/
YUUTEIbCKUM (PaKyJITETUMa M KPO3 CTPYUYHO YCaBpIIaBamke yUHTE/ha U Ha-
craBHUKa. [loceOHO Ou Tpebasno ucrahu yinory HaCTaBHUKA Y YIPaBJbamby
MpollecCMMa MHTEPaKIMje Y pa3pely KOju yTHYy Ha CTBapame pa3perHor
KOJIGKTHBA, ajld M Ha TMEpLeNIUjy HacTaBHUKA Kao ocobe koja capalyje ca
yuenunuma. HactaBHuim Ou Tpedaso ja ycrocraBe KBaJIMTETHE OJHOCE ca
yuyenunma. thuxoru ogHocu Ou Tpedasio na Oyay 3aCHOBaHU Ha y3ajaMHOM
NOHUITOBAKLY U padyMEBalby, Ha MNIOACTULIAKY U YBaXKaBalkby MUILJBEHA U CTa-
BOBa, jep O/ KBAJIUTETA T€ MHTEPAKIIMje JOCTA 3aBUCH YCICUIHOCT HACTAB-
Huka kao Bohe (Vizek-Vidovié¢, Rijavec, Vlahovié-Stetié i Miljkovi¢, 2003).
BaxxHO je KpenpaTH MOTHMBAMOHY KJIMMY Y KO0jOj je aKIleHaT Ha y4ewy H
OBJIaJIaBaky BEIITUHAMA, YJIaramy HAIopa, TIHYHOM HaINPEA0Bamwy, ¥ K0joj ce
IpelKe OMa)kajy Kao Jeo Mpoleca yuewa, a y CPSAUIITY HHTEPECcoBamba je
YYEHHK Kao [eJIOBUTA TUYHOCT. CTora Ou OMJI0 KOPUCHO KPO3 HACTABHE Ca/l-
pKaje TICHXOJIOIIKHUX W TMeJarolKuX MnpeaMera Ha MeAaromKuM/yquTesbe-
KUM (I)aKyJ'ITCTI/IMa CTyAC€HTHUMA JaTU BUIIIC 3HAbAa U BECIITUHA O YIIpaBJbalby
pas3pesioM U O CTBapamy HOJICTHIAjHE pa3penHe kiume. Takohe, KOHTUHYH-
paHo crpoBolere eBayalyje/caMoeBayalje HACTABHOT pajia MOXKE JaTH
nHpopMalKje KOojeé HACTABHUIIMMA U OCTAJIUM yYECHHIIMMA Yy 00pa30Bamy
MOT'y MOCITY>KHTH 3a IUIaHUpame oapeeHnx mpomMeHa u yHarpehuBme KBa-
JAUTETa BACHMTHOOOPa30BHOT pajaa. To moapazymeBa Jia IIKojia MocTaje ,,0p-
raHu3allyja Koja yuu”, OJJHOCHO Jla CBH 3auHTEpecoBanu MeljycoOHo capalyjy,
MPOHAJIa3€¢ ¥ KOPUCTE JBYJICKE M MaTepHUjaiHEe pecypce KOju cy MoTpeOHU J1a
O ce OArOBOPHUIIO HA 3aXTeBE Koje MmocTaBiba IpymTBo (Baranovié, Domovi¢
i Stirbi¢, 2007).
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findings indicate low positive correlations between perceived class climate and the
motivation for achievement, and also between school success and the motivation
for achievement. No correlation was found between the perceived class climate and
school success. More detailed research shows that the climate dimensions Teachers’
Support and Order and Organisation are significant predictors of the overall motiva-
tion for achievement and the Learning dimension, and that they are positively cor-
related. Learning and Persistence, the dimensions of the motivation for achievement,
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INTRODUCTION

Students’ school success is determined by a large number of factors, includ-
ing the psychological characteristics of the students and the characteristics
of the learning environment. This paper examines the relationship between
students’ perception of class climate quality, motivation for achievement and
their school success.

A school climate is a concept created on the basis of research into organi-
sational climate and school effectiveness, so that many authors define it as a
relatively lasting quality of school environment that influences the behaviour
of its members (Hoy & Miskel, 1991, according to Velki, Kuterovac-Jagodié¢
& Antunovié, 2014). Reviewing the many determinations of school climate
elements, it can be seen that these elements can be classified into three dimen-
sions, most commonly present in their definitions (Puri¢ & Popovi¢-Citié,
2011). These are: (1) physical dimension (the look of the school building and
its classrooms, the size of the school and its internal organisation, the avail-
ability of resources for work, comfort, etc.); (2) social dimension (quality of
interpersonal relationships among the participants of the school life, the de-
gree to which students and teachers make decisions, equal and fair treatment
of students and more); and (3) academic dimension (quality of teaching, moni-
toring of students’ progress and informing the parents, as well as expectations
of the teachers regarding their promotion).

Seeing from the widest aspect, school climate implies a set of circum-
stances in which the process of education takes place, as well as a network
of relationships that exist among the participants in the educational process
(Vujaci¢ & Stanisi¢, 2007). Due to its multidimensionality, school climate
is linked to many phenomena of school life: peer violence, victimisation,
sense of security, delinquency, school success, interaction between students
and teachers, motivation for achievement, tolerance of diversity, self-esteem
(Bozi¢, 2015; Pordi¢ & Damjanovic, 2016).

Unlike the school climate, which encompasses relationships that involve
teachers, students, but also the non-teaching staff and the school administra-
tion, class climate encompasses class processes and relates to the interperson-
al relationships of students and teachers within the class. Students’ percep-
tions are therefore more frequently involved in expressing the class climate
because they are not familiar with all aspects of the school climate (Marshall,
2004). The quality of the class climate is determined by many factors, and at
the same time, it shapes teachers, students, their attitudes towards education,
motivation, creativity, but also school success.

Creating a class climate is a time-consuming process, typical for a given
class, where changes take place slowly (Oravcova & Karikova, 2011). It can
be said that it is a social-psychological variable, representing a longer-last-
ing socio-emotional atmosphere in a class, attitudes and relationships, emo-
tional reactions of students in a given class and teachers’ pedagogical work
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(Kostrnova, 2014). Jagi¢ and Jurc¢i¢ (Jagi¢ & Jurcic, 2006) state that class cli-
mate represents the quality of a set of class characteristics that students expe-
rience and which can influence students’ satisfaction with teaching, and its
quality includes mutual influences in the process of teaching, relationships in
the class during the teaching, interpersonal relationships and communication.
Ivanek, Miki¢, and Karabasi¢ (Ivanek, Miki¢ & Karabasi¢, 2012) define a
quality class climate as a special kind of social relationships within the class,
expressed through forms of communication between teachers and students,
permeated with their emotional connections that lead to permanently good
learning outcomes, while maintaining healthy emotional relationships with
others as well as with themselves.

Research conducted in the 1970s and 1980s suggests that class climate is
one of the most significant predictors of student achievement in elementary
schools (Andi¢, Peji¢-Papak & Vidulin-Orbani¢, 2010). Consistently positive
emotional experiences contribute to the class climate that is the basis for rela-
tionships between teachers and students and interactions that are necessary to
foster motivation for learning (Evans, Harvey, Buckley & Yan, 2009). Class
climate, that is, the class environment that the teacher establishes with the
students, can greatly influence the student’s motivation and attitude towards
learning (Ivanek, Miki¢ and Karabasi¢, 2012). Research confirms that a sig-
nificant part of the variance of students’ school success can be attributed to
the effects of class climate variables (Puzi¢, Baranovi¢ & Doolan, 2011). Ac-
cording to the results of the research conducted by Permanov (Permanov,
2008), the dimensions of the class climate explain 18% of the variance of
school success and over 20% of the variance of students’ attitude towards
school. In other words, students learn better when they evaluate the climate
in their class positively.

The motivation for achievement is a type of social motivation, greatly de-
pends on the process of socialisation and is a cognitive motivational factor. In
his works, McClelland pointed out its importance and according to him, the
achievement motivation consists of two components: the tendency of a person
to set goals and to compete with other people.

These two components differ because the tendency to set goals is also
related to some other motivational factors, but the individual’s need to stand
out before others is not (Francesko, Kodzopelji¢ & Mihi¢, 2002). Puric,
Francesko and Kosti¢ (Puri¢, Francesko & Kosti¢, 2013) point out that it is
very important to distinguish the tendency towards success (motivation) from
success as ability (to be successful). It is necessary to develop the optimal
degree of this motivation, skills like goal setting, effective time and activity
planning, as well as emotional maturity so that this motivational predisposi-
tion would become a success factor. The functional form of the achievement
motivation represents the motivational basis for the growth and development
of the individual and the group.
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Some Serbian authors (Francesko, Mihi¢ & Bala, 2002) also examined
the structure of achievement motivation by checking the metric character-
istics of the achievement motivation scale. Factor analysis identified four
factors of general achievement motivation. These are: competing with other
people (a person’s desire to stand out and be more successful than the others),
perseverance in achieving a goal (persistence), goal achievement as a source
of satisfaction (tendency to set goals which bring satisfaction when achieved),
and orientation towards planning (tendency of a person to plan activities to
achieve the intended goal). The aforementioned research confirmed McClel-
land’s previously cited quotations about two components of the achievement
motivation (Francesko, Kodzopelji¢ i Mihi¢, 2002).

The motivation for achievement is a social motivation, which, as such,
depends on the actions of various socialisation agents acting within a school
class (peers, significant adults: teachers, professors). If the students feel com-
fortable in their class, if there is a positive class climate, it will influence the
motivation for achievement. It can be assumed that in a class climate they
perceive as stimulating, students will perceive their school activities as learn-
ing opportunities and not as imposed tasks; they will also be able to stand out
before others and be successful, they will have the opportunity to learn how
to plan and set realistic goals in the school context, but also outside of it.

A research survey on the relations between class climate and achieve-
ment motivation (Mucherah, Finch, Smith & Ambrose-Stahl, 2014) states that
numerous studies have confirmed the connection of the following class cli-
mate dimensions with the achievement motivation (and, consequently, school
success): students’ perception of the positive teacher-student interaction, stu-
dents’ perception of the social structure of the class, task orientation of the
class, teachers’ support for students, clear classroom rules. Although the per-
ception of the class climate itself is not a sufficient factor for better school
achievement, it is related to the motivation for achievement, so it can be said
that it is indirectly related to the students’ school success.

METHOD

In this research, students’ perceptions of the class climate and their relations
with achievement motivation and school success were examined on two levels
of education (elementary school and high school). The basic research problem
addresses the following question: What are the relations between students’
perception of the class climate, achievement motivation and school success
among elementary and high school students? One of the tasks of the research
is to determine if there are significant differences in students’ perceptions
of class climate with respect to students’ gender and level of education, to
determine if there are significant correlations between the measures of all the
examined variables, and finally to determine whether class climate represents
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a significant predictor of achievement motivation, and whether the perceived
quality of class climate and achievement motivation make a significant con-
tribution in predicting the students’ school success.

The sample. The sample consists of the seventh and eighth-grade elemen-
tary school students, and the third and fourth-grade high school students from
Novi Sad. The research included a total of 8 schools, 4 elementary and 4 high
schools (2 grammar schools and 2 vocational schools), and the total number of
respondents was 400. The research was conducted at the end of the first and
during the second term of the 2017/2018 school year.

Table 1 and Table 2 show the structure of the sample with regard to school
and gender of the respondents.

Table I: The structure of the sample with regard to school

N Percentage
Elementary School 182 45.5
High School 218 545
Total 400 100.0

Table 2: The structure of the sample with regard to gender

N Percentage
male 172 43.0
female 228 57.0
total 400 100.0

Instruments. The following instruments were used for research purposes:

(1) Class climate attitude scale was created as the combination of two
instruments by Jurci¢ (Jurc¢i¢, 2006) and Bosnjak (Bosnjak, 1997). It is a five-
point Likert-type attitude scale. The scale consists of 30 statements which
measure three dimensions of class climate. There are 10 statements for each
dimension. The dimensions were determined based on the factor structure
indicated by Bosnjak and Jurci¢. The Teachers’ Support dimension includes
help, interest, and confidence that teachers show towards their students. Some
examples of the statements are: Most of my teachers seem close and ready to
help; When a student has a personal problem, teachers will take care of him/
her. The Class Cohesion dimension encompasses students’ friendship and the
extent to which students help each other. Some examples of the statements
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are: In our class there are groups of students that stand out and do not want to
have anything with other students;, When it is needed, our class is unique. The
Order and Organisation dimension refers to the students’ behaviour during
the lessons, participation during the lessons, behaviour in accordance with set
rules. Some examples of the statements are: In our class, students are always
calm and obedient during the lessons; In our class, there is often noise and
turmoil during the lessons. The total class climate is expressed as the mean of
the individual results for each dimension of the climate. 5

(2) The MOP/D achievement motivation scale (Vasi¢ & SarCevi¢, 2014)
is a modification of the MOP2000 instrument for adult respondents by
Francesko et al. (Francesko, Mihi¢ & Bala, 2002) and is adapted for adoles-
cents. It contains a total of 35 statements with a three-point response scale.
Four MOP/D scale factors were identified and defined. The Planning factor
contains statements such as: Makes a plan for each day, Succeeds because
he/she is making plans. The second factor is Learning and it includes state-
ments such as: Always tries to master new learning material, Tries to get the
best marks. Examples of the statements from the Competitiveness dimension
are: Tries to be better than the others, Wants the others to know about his/her
success. Some of the statements from the Persistence factor are: Persists until
achieving the goal, Already knows what he/she wants in life.

(3) The general data questionnaire contains questions about school, class,
gender and school success at the end of the first term.

The obtained data were processed with the help of the software pack-
age SPSS 15.0 for Windows. Descriptive statistics was used to present the
sample, t-test was used to determine the differences in perceptions of class
climate, achievement motivation and school success, Pearson’s correlation co-
efficient was used to determine the correlation of the examined variables, and
regression analysis to examine the possibility of predicting the prominence
of achievement motivation using the measures of the perceived class climate
quality, as well as to examine the possibility of predicting school success
using the measures of the perceived class climate quality and achievement
motivation.

THE RESULTS

Table 3 shows the measures of students’ perceptions of the class climate ac-
cording to the examined dimensions and the total class climate (arithmetic
mean of the students’ individual assessments on the corresponding items of
the scale).
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Table 3: The measures of students’ perceptions of class climate

Min Max AM SD
Teachers' Support 1.20 4.60 2.90 0.72
Class Cohesion 1.00 4.80 3.08 0.60
Order and Organisation 1.00 4.40 2.63 0.64
Total Climate 1.37 417 2.87 0.48

It can be observed that students do not perceive their class climate as very
favourable, given that the range of marks is from 1 to 5. If one looks at the
scores of all the three dimensions of the class climate, it can be concluded
that the students perceive the Class Cohesion as the most favourable, in other
words how they get along and help each other. This is followed by the as-
sessment of the Teachers” Support dimension, where it can be concluded that
students recognise that they do not receive this support sufficiently and do not
perceive their teachers as too devoted. The students are least satisfied with the
level of the Order and Organisation in the class, the discipline in the class, and
the respect for school rules.

Table 4 shows the results that present the difference in students’ percep-
tions of the class climate with regard to the school they attend. The statistical
t-test technique for independent samples was used to determine the differ-
ences.

Table 4: The differences in students’ perceptions of class climate
with regard to the school they attend

School N AM SD t p

Elementary 182 2.90 75 1.71 796
Teachers' Support

High 218 292 70 1.69 797

Elementary 182 2.88 .56 1.13 .000
Class Cohesion

High 218 3.24 .58 1.12 .000
Order and Elementary 182 2.53 .65 1.79 .004
Organisation High 218 271 62 1.80 004

Elementary 182 2.77 A48 0.65 .000

Total Climate
High 218 2.96 45 0.65 .000
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It can be seen that there are statistically significant differences in perceptions
of the class climate between elementary and high school students. High
school students assess the total climate and especially the dimensions of Class
Cohesion and Order and Organisation as more favourable. However, all the
students equally assess teachers’ support - as insufficient, in both elementary
and high schools.

Table 5 shows the results that present the differences in students’ percep-
tions of class climate with regard to gender.

Table 5: The differences in students’ perceptions of class climate
with regard to gender

Gender N AM SD t p

Male 172 2.99 .67 1.92 .056
Teachers' Support

Female 228 2.84 75 1.95 .052

Male 172 3.13 .59 1.44 150
Class Cohesion

Female 228 3.04 .61 1.45 .148

Male 172 2.66 .64 .98 327
Order and Organisation

Female 228 2.60 .64 .98 326

Male 172 2.93 A48 2.0 .043
Total Climate

Female 228 2.83 A7 2.0 .043

A comparison of the observed climate measures between girls and boys shows
that a statistically significant difference was obtained only on the Teachers’
Support dimension, as well as regarding the total class climate. In other words,
boys have a slightly more favourable assessment of the climate than girls, es-
pecially when it comes to teachers’ support.

Pearson’s correlation coefficient was used to determine the correlation
between perceived class climate, achievement motivation and school success
(Table 6).
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The obtained results indicate low but significant correlations between the per-
ceived quality of the class climate and achievement motivation, as well as
their dimensions, and also between school success and achievement motiva-
tion, while no significant correlation was found between perceived quality of
the class climate and school success. Even small correlations are significant
because the research was done on a larger sample.

When looking at the correlation between the measures of the perceived
quality of the class climate and the achievement motivation, it can be noted
that positive and significant correlations were determined between the Teach-
ers’ Support dimension and the Planning and Learning dimensions, as well
as the achievement motivation in whole. Also, positive and significant cor-
relations were determined between the Order and Organisation dimension
and the climate in whole and all the measures of the achievement motivation,
except Competitiveness. Positive and significant correlations were also de-
termined between school success and the Learning dimension, as well as the
achievement motivation in whole.

The relationship between these three concepts was also analysed, in par-
ticular on the sample of both elementary and high schools. The subsample of
elementary schools yielded almost identical results as the total sample (only
there is no significant correlation between perceived class climate and Persist-
ence). On the subsample of high schools, slightly different results were ob-
tained. Class Cohesion and Teachers’ Support are not significantly correlated
with the achievement motivation or with its dimensions; but, on the other
hand, Order and Organisation and the perceived total class climate are corre-
lated with it. Both subsamples also showed no significant correlation between
perceived class climate (and its dimensions) with school success. It can be said
that for older students, the perceived support from the teachers and the quality
of the class as a group are not important for the achievement motivation. Task
orientation and work atmosphere in the class are those that are important.

In order to better explain the relation between class climate, achieve-
ment motivation and students’ school success, multiple regression analysis
was conducted on the total sample of students and also on the subsamples of
elementary and high school students.

Table 7 and Table 8 show the results that present the contribution of pre-
dictors, in this case the dimensions of the class climate, in explaining the vari-
ance in measures of the total student achievement motivation.
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Table 7: The contribution of perceived class climate quality in explaining
the variance in prominence of achievement motivation

R R? Corrected R? P
Total Sample .169 .028 .021 .010
Elementary School 211 .045 .028 .043
High School .190 .036 .023 .049

It can be seen that the model with class climate dimensions as predictors of
achievement motivation is statistically significant, although it explains only
slightly less than 3% of variance of the criterion variable on the whole sample,
slightly more than 3% on the sample of elementary schools and more than 4%
on the sample of high schools.

Table 8: Individual contribution of measures of perceived class climate
quality in predicting achievement motivation

Total Sample Elementary School High School
p t p p t p p T p
(Constant) 170 .000 11.32 .000 10.9 .000

Teachers’ Support .107 2.01 .045 141 1.72 .087 .029 410 .682
Class Cohesion -065 -1.21 224 .007 .092 927 .028 .390 .697

Order and

o 121 230 .021 11 1.40 163 172 2.47 .014
Organisation

Significant individual predictors of the achievement motivation on the total
sample are the class climate dimensions Teachers’ Support and Order and
Organisation, which are positively correlated with the students’ achievement
motivation. On the sample of elementary schools, not a single class climate
dimension stood out as a significant predictor. Only the Order and Organisa-
tion dimension appeared as a significant predictor of achievement motivation
among high school students.

Table 9 and Table 10 show the results that present the contribution of
perceived class climate dimensions and achievement motivation in explaining
variance of students’ school success on the total sample and both subsam-
ples.
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Table 9: The contribution of perceived class climate quality and
achievement motivation in explaining school success

R R? Corrected R? P
Total Sample .320 102 .086 .000
Elementary School 277 .077 .040 .050
High School 316 .100 .070 .002

The model in which dimensions of perceived class climate and achievement
motivation are predictors of school success is statistically significant. It ex-
plains 10.2% of variance of the criterion variable on the whole sample, 7.7% of
variance on the sample of elementary schools and 10% on the sample of high
schools. It can be concluded that there is a moderate correlation.

Table 10: Individual contribution of measures of class
climate quality and achievement motivation in predicting school success

Total Sample Elementary School High School
p t p B t p p t p
(Constant) 13.414  .000 10.899  .000 8.864  .000
Planning -087  -1.455 Jd46  -115 -1.200 232 -.060  -765 445
Learning .388 6.283 .000 295 2.855  .004 318 3.959  .000

Competitiveness .052 968 333 179 2.220 028  -095 -1.299 195

Persistence S129 2290 023 -088  -965 336 -091 1207 229
Teachers’

~085 -1618 106 -044  -527 599 -122  -1747 082
Support
Class Cohesion 050 961 337 038 477 634 140 1977  .049
Order and -017  -337 736 000  -001 999 018 259 796
Organisation

Only two dimensions of achievement motivation: Learning (positive correla-
tion) and Persistence (negative correlation) stand out as significant individual
predictors of school success on the whole sample. On the subsample of el-
ementary schools, significant predictors of school success are the dimensions
of achievement motivation Learning and Competitiveness, both positively
correlated with school success. On the subsample of high schools, the dimen-
sion of achievement motivation Learning is also a significant predictor and it
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is together with the Class Cohesion, the dimension of class climate, in positive
correlation with school success. The perceived quality of the class climate
did not prove to be a significant predictor of school success, except for Class
Cohesion among high school students.

DISCUSSION

According to the obtained results, the students of elementary and high schools
assessed the total class climate as mediocre. Students assess Class Cohesion
as the most favourable, in other words, their mutual relationships and unity of
the whole class. However, the score on this dimension indicates that its quality
is also not high and that there is a need to enhance the interaction, mutual help
and empathy among the students. When considering the Teachers’ support, it
can be concluded that the students are not satisfied with the support provided
by the teachers and the obtained result indicates that it is still insufficient.
According to the content of this dimension, we can say that teachers are not
inclined to help students, do not allow them to participate during the lessons
and in decision making, and they do not have enough confidence in their stu-
dents. The Order and Organisation dimension in the class is assessed as the
lowest, the same as in the research conducted by Baji¢ (Baji¢, 2011). The lower
score indicates that students do not pay close attention to what is happening
during the lessons, that the class is often noisy, that the class is more a place
for socialising than for learning, which can be correlated with the favourable
assessments of class cohesion. As the students perceive that they do not have
the teachers “on their side,” one can hardly expect their involvement in creat-
ing and maintaining a work atmosphere and discipline in the class. All of this
affects the level of motivation and interest to put some effort and be more at-
tentive during the lessons.

Examining the differences in students’ perceptions of the class climate
with respect to school, it has been shown that high school students evaluate
the overall climate, class cohesion and the order and organisation of the class
somewhat more favourably. It can be concluded that the high school students’
mutual relationships are at a slightly higher level, as well as the discipline dur-
ing the lessons. Some of the reasons for that may be developmental character-
istics. Adolescence brings the changes that cause a more mature understand-
ing of relationships and put a greater focus on relationship building. High
school students are also in the last stage of social relationship development
(Nilsen, 1990), which is oriented towards the conscious organisation of social
relations. At this stage, adolescents become able to consciously adapt to each
other (Jerkovi¢ & Zotovi¢, 2017). During this period, there are usually greater
conflicts with parents and students turn to their peers, establishing deeper
relationships with them. The slightly better discipline of high school students
during the lessons may indicate a more rigorous teacher approach and greater
authority, but the obtained score is certainly low.
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Teachers need to rethink the role they play as creators of the class climate,
as people who manage discipline in the classroom, and to see that change
is needed, mostly in the direction of increasing teacher support. The higher
score on Class Cohesion can also be explained by the fact that there is less
difference in interest among high school students (especially in vocational
schools) because they all chose their schools, which is not the case in elemen-
tary schools. If they have chosen either a grammar school or a particular vo-
cational school, it is assumed that they are interested in it and this interest in
the teaching content is the reason for the more favourable assessment of work
organisation in the class. Students see themselves as a contributing factor
to the work atmosphere. However, the class climate is not perceived as very
favourable at any level of education. Considering the differences in students’
perceptions of class climate with respect to gender, it appears that boys evalu-
ate the climate a little more favourably than girls, especially the teachers’ sup-
port. The assumption may be that girls are slightly more rigorous, honest and
serious about assessing the climate and have higher expectations, especially
from the teachers. We can also assume that girls are more sensitive to nonver-
bal cues in communication (Mitrovi¢ & Trogrli¢, 2014).

The starting assumption that there is a significant correlation between
class climate, achievement motivation and school success is partially con-
firmed. The results indicate that students who evaluate teachers’ support
more favourably, who find their teachers as devoted and ready to help, have
more prominent tendencies towards planning and learning, and more promi-
nent achievement motivation. The expected significant correlation was not
obtained between the perception of the class climate and the students’ school
success and this was not the expected result. It looks as though school success
is more the result of personal work and commitment of each individual, and
that the support of the class environment and the teachers is not significantly
related to the individual’s success.

Multiple regression analysis examined the contribution of measures of
class climate dimensions to the prediction of students’ achievement motiva-
tion, as well as the contribution of measures of perceived class climate and
achievement motivation to the prediction of school success. The results partly
confirm the expectation about the importance of class climate, and its dimen-
sions, for students’ achievement motivation. The findings indicate that stu-
dents, who have a more prominent achievement motivation in whole, evaluate
their teachers’ support and order and organisation during the lessons more
positively.

It can be concluded that the students who have a more prominent ten-
dency towards success, assessed that they get sufficient support and help from
their teachers, that their teachers trust the students and that during the les-
sons there is a calmer atmosphere with thoughtful participation. It should
be noted that on the subsample of high school students, only the Order and
organisation dimension is a significant predictor of the achievement moti-
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vation. Among older students, unlike younger students, from the aspect of
achievement motivation, the most important dimension of the class climate is
work atmosphere and discipline during the lessons, while teachers’ support
and the class as a group are not. High school students are more motivated to
work if they are in a class environment that is oriented towards learning and
fulfilment of obligations, without any disruptive behaviour.

The contribution of measures of class climate dimensions and achieve-
ment motivation to the prediction of students’ school success was also exam-
ined. Significant predictors of school success are the achievement motivation
dimensions Learning and Persistence on the whole sample; for younger stu-
dents Learning and Competitiveness, and for older students the class climate
dimension Class Cohesion. The students who strive to be successful, want
to master the learning material and care about success achieve better school
success both at younger and older ages. Among younger students, the aspira-
tion to be the best, praised and successful is significant for the school success.
Only Class Cohesion, of all the class climate dimensions, stood out as a sig-
nificant predictor of school success, but only at an older age. A less expected
result is a negative correlation between the Persistence dimension and school
success on the whole sample, which indicates that students who are more per-
sistent in reaching their goals achieve lower school success. The Persistence
dimension contains the following statements: I persist in achieving goals, I
see myself as a successful person, I know what [ want in life and others tell me
that [ am a persistent person. The explanation may be found in the manner the
knowledge is being assessed and in the nature of tasks used in the teaching
process. If students are expected to have knowledge at the level of reproduc-
tion, without a deeper understanding of the meaning of the learning material,
without research work, without problem-solving, with prevailing tasks that
require pre-prepared answers, we cannot speak of the need to be persistent,
if good school success is desired. Such situations do not encourage students’
persistence as a way to be successful in school, but they rather encourage
crammed learning.

CONCLUSION

Summarising the obtained results from the aspect of school practice, the most
important ones are the students’ low assessments of the class climate (around
3 on a scale of 1 to 5), the low assessment of teachers’ support and the level of
order and organisation in the class, as well as the positive correlations between
the perceived class climate and achievement motivation. These results, as
well as the findings of other research addressing the role of the class and
school climate in students’ school success, indicate that more attention needs
to be paid to these socio-emotional factors, through research, but also through
initial education at the faculties of education/teacher training and through
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professional development of teachers. Particular emphasis should be placed on
the role of teachers in managing the classroom interaction processes, which
influence the creation of the class as a group, but also the perception of the
teacher as a person who cooperates with the students. Teachers need to establish
quality relationships with students, which should be based on mutual respect
and understanding, on encouraging and respecting opinions and attitudes,
because the teacher’s success in being a leader depends on the quality of this
interaction (Vizek-Vidovi¢, Rijavec, Vlahovié-Steti¢ & Miljkovié, 2003). It is
important to create a motivational climate where the emphasis is on learning
and mastering skills, making effort, personal advancement, where mistakes
are perceived as a part of the learning process, and the focus should be placed
on the student as a whole personality. Therefore, it would be useful to provide
students with more knowledge and skills about classroom management and
the creation of a supportive class climate through the teaching content of
psychological and pedagogical subjects at the faculties of education/teacher
training. Continuous evaluation/self-evaluation of teaching can also provide
information that can be used by teachers and other participants in education
to plan certain changes and improve the quality of educational work in
general. This implies that school is becoming an “organisation that learns”, in
other words, the place where all interested parties cooperate, find and use the
needed human and material resources in order to respond to demands of the
environment (Baranovi¢, Domovi¢ & Stirbié, 2007).
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COOTHOMEHUE MEX/JY BOCITPUATUEM KJINMMATA B KJIACCE,
MOTHUBA MMOCTUXKEHUSA U IIKOJbHON YCIIEBAEMOCTHN
Y YYHAIIUXCA BOCBMMJIETHUX U CPEJJHUX HIKOJI

Hpuna Munowesuu
Maructp ncuxosnoruu, Hosu-Cana, CepOus

Pyorcenxa Llumonvu Yepuax
[enaroruveckuii paxynsret B Combope, YuusepcuteT B HoBu-Cane, Cepoust

AnHomayus

Lenp mpemraraeMoro MCCIIEAOBAHUS - BBISIBUTH CBS3H MEXIY BOCIPUSITHEM KITH-
MaTa B KJIacce, MOTHBOB IOCTIKCHUS W IIKOJBHOW yCIIEBAEMOCTHIO y yUaIIUXs
BOCBMUWJIETHUX U CPCAHUX HIKOJI. B HCCJICAOBAHUHN Y4aCTBOBAJIO 400 HUCIBITYEMBIX.
Knumar B kinacce uccnenoBaics HHCTpyMeHTOM [LIkasbl CyKIeHMIT, KOTOpas MOJTy-
YeHa KOMOWHUPOBAHHUEM JBYX MHCTPYMCHTOB ISl H3MEPCHUS KJIMMaTa B Kjacce.
s mccnemoBaHusT MOTHBA MOCTHIKEHUH Hcmonb3oBanack mkaixa MOIT/. Tomy-
YeHHBIE PE3yNIBTATH TIOKA3BIBAIOT, YTO KAaUYeCTBO KJIMMAaTa B KJacce He HAXOIUTCS
Ha BBICOKOM YPOBHE, TOT/Ia KaK Pe3yIbTaThl HAa TPEX U3MEPECHHIX KJINMaTa B Ki1acce
YKa3bIBaIOT, UTO B KayecTBe HanOosee OaronpusTHOW COCTABISIONICH ydaluecs
BOCIIPUHHMAIOT ,,CTNIOYCHHOCTH KJ1acca’, IOTOM ,,IIOJIJICPIKKY YIUTENICH” U HAaKOHEI]
,TOPSIZIOK U OpraHu3anuio’. BEISBICHBI 3HAYUTENBHBIC PA3IUYHS B BOCHPHITHU
KJIIMaTa B Kjacce cooOpa3HO BO3PACTy. 3HAUHUTENBHBIC Pa3lIUYUs B BOCIPHUSATUHU
KJIIMata (B IIeJIOM B Ha H3MEPEHUH ,,IONIICPIKKA YUUTENeH ) BBISIBICHBI K COO0pa3-
HO Toiry ydanuxs. [lomydeHHbIe pe3ynbTaTsl yKa3pIBAIOT HA HU3KHE MOJIOKHUTEIIb-
HBIC KOPPEIAIUN MCKIAY BOCHPUATUEM KIIMMATa B KJIaCcCC U MOTUBAMHU MOCTUKE-
HUSI, @ TAK)KE MEX Y IIKOJIBHOM YCIIEBAEMOCTBIO M MOTHBAMHU MOCTHKEHUST. Mex Ty
BOCIPHITHEM KJIMMAaTa B KJIACCE U IIKOJDKHOHM YCIIEBAEMOCTHIO KOPPEIISIIHS HE TI0-
nydeHa. bonee mogpoOHOE McceI0BaHNe MOKA3hIBACT, YTO TAKHE U3MEPEHUS KITH-
MaTa, Kax ,,[IONepKKa YIUTeIe U ,,OPSAJOK M OpraHu3anus’’ SBISAIOTCS 3HAUH-
MBIMU IPEIUKTOPAMH MOTHBOB ITOCTIKEHUH B IIEJIOM U U3MEPEHHUS ,,y4eda”’, 1 4TO
OHU HaXOJSTCS B MOJIOKHUTEIBHOM Koppesiiju. B kauecTBe BaXKHBIX IIPEAUKTOPOB
IIKOJILHOW YCIIEBAEMOCTHU BCSBJICHBI U3MEPCHUSI MOTHBOB TIOCTHKCHHUS ,,y4uc0a” U
,TepreHue”. BocpusTie kauMaTa B KJIaCCE HE BBICTYIIMJIO B KA4eCTBE Ba)KHOTO
MPEIUKTOpPA IIKOJIBHOW YCIIEBA€MOCTH, 3a HCKIFOUCHHEM H3MEPEHHUS ,,CILIOUYCH-
HOCTB KJ1acca”, IpuYeM TOIBKO Ha KOPITyCe YUAIIIXCsl CPETHUX IITKOJ.

Kurouegvie crnosa: xmuMaT B KJ1acce, MOTHB ITOCTHIKCHHU I, IIKOJIbHAS YCIIEBAEMOCTh,
BOCBMIJICTHSIS IIKOJIA, CPEAHSS IIKOJIA.
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